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To the Student

Chapter Outline

A cognitive map of
the chapter shows the
organization of topics
by heading levels.

Students with
Exceptionalities?

Mini Cognitive Map

These mini-maps appear

Attention Deficit

LEARNERS WHO
ARE EXCEPTIONAL

mers Who Are Exceptional
a0d Srategles for Tchg Them

Sensory Impairments and
Physical Exceptionalities

Developmental Disabi

P Y

three to five times per
chapter and provide a
more detailed look at
the organization of
the chapter.

Emotional and ech and
Behavioural Disorders  Language Disorders

Teaching Stories

Preview

A brief look at what the
chapter is about, including
a series of questions that
will be explored.

Preview

i it o e

For many years, public sd

Kimberly Maich i a specialeducation teacher in New-
foundland. Over the years, she has assumed many

addifiona roles beyond special educator including

language arts teacher, computer teacher, and vice

principal. Here she describes her work with Samuel,
« What are the challenges of educating students

a student she met while co-teaching Grade 3.
with various exceptionalities and the best strate-

gies for teaching them?

“Samuel looked like every other boy i the class.

In realiy, he was profoundly deaf in one ear (uni-

opportunites?
lateral hearing impairment). While a teacher for the

+ What are the legal aspe
dents who have excepti

of working with st

hearing impaired monitored his academic progress,

+ Should students with exceptionaiies be taught
mainly in the regular cassroom or ina

ized setting? ting. We structured his academic program around

« What challenges e involved in ecucating suderts

th exce

Samuel was fully integrated into the classroom set-

the accommodations and modifications outlined

in the regular

in his Individual Support Service Plan (ISSP), which

it technologies are available for educating
idents with exceptionalites? for the most part were relatively straightforward
and easy to implement. For instance, we ensured
that he was seated against the wal with his ‘good

ear’ toward the dlass, we touched his shoulder when

Educational Issues Involving
Students with Exceptionaliti

we wanted his attention, and we double-checked

Historical Technology that he understood verbal directions. Samuel also

wore an FM system, or what s commony referred

t0.as a phonic ear. The system requires the speaker

Placements Parents as
and Services Educational
riners

WITHIN CHAPTER

Teaching Stories: Kimberly Maich

Each chapter opens with a real-
life Teaching Story featuring an
outstanding Canadian teacher’s
commentary on teacher—student
interaction, classrooms, and
educational issues related to

the chapter content.

O!’ﬂ y the

to wear a small dlp microphone that feeds into o
receiver headset. The system helped ensure that
Samuel was not distracted by other sounds when
we were speaking. Samuel removed his headset
during whole-class discussions.

“Using the system also provided a uique oppor-
tunity to include other students in Samuel’s ISSP
The Walkman-ike device quickly became a prized.
possession. When students made presentations
(g, sharing naratives, performing a play) we
allowed them to pass around the microphone so
that Samuel would not miss the presentation. His
peers enjoyed tying the microphone and were quite
amazed that they could hear each other from afar
without any wires or buttons to push. Everyone gig-
gled at my jokes about needing to shut the micro-
phone offwhen entering the bathroom or staffroom.
Allowing the to wear the microphone demystiied
the equipment and helped them gain an under-
standing of how Samuel ‘heard' the world around.
him—it helped them accept Samuel as a valued

member of the class.”

68 Chapter 3 Socil Contexts and Socioemational Development

o CONTEMPORARY THEORIES
Theories

A number of theories address children’s socioemotional development,In this chapter we

wil focus on two main theories: Bronfenbrenner's ecological theory and s life
span development thory. These o theorics were chosen becase hey are the most
Erikson's ch chidren develop (hron-

Ecological Life-Span  fenbrenner) P’y ‘major (h:mgs\ o chirens sodoomtions development (Erikson).

Theory Development
Bronfenbrenner's Ecological Theory

‘The ecological theory developed by Urie Bronfenbrenner (1917 ) primarily focuses

Bronfenbrenner's ecological theory consists of five envi

(see Figure 3.1) (Bronfenbrenner, 1986, 1997; Bronfenbrenner & Morris, 1998).
icrosyat 2 s schoo,

Within these microsystems, the individual has direct interactions with others. For Bron-
fenbrenner, the student is not a passive recipient of experiences in these settings, but
someone who reciprocally interacts with others and helps to construct the settings.
Y i ems. Experience in affect expe-
nce in ystem. ple, children a them
might have difficulty developing positive relationships with teachers or with peers.
he exosystem involves expericnces in another seting (in which students do ot have
active roles) that influence what students and teachers experience. For example, school and
park supervisory boards have strong roles in determining the quality of schools, parks,
and recreation facilities. Their decisions can help or hinder students’ development

nd ideologies o

Urie Bronfenbrerer developed ecologi ades snd eeBS ol the
caltheory, a perspective that is receiving
increased attention. His theory empha-
sizesthe importance of both micro and
macro dimensions of the environment
i which the child ives

Exosystem

Social welfare

jons over the
life course; sociohistorical

Bronfenbrenner's
Ecological Theory of Development
Bronfenbrenner's ecological theory
consists of five environmental systems:
micosystem, mesosystem, exosystem,
macrosystem, and chronosystem.

nditions and

(sodiohistorical
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The macrosystem involves the broader culture in which students and teachers live,
including the society’s values and customs. For example, Canada has ratified the UN Con-
vention on the Rights of the Child, which officiall recognizes the importance of respect-
ing children's rights. This focus has implications for child development, teaching, and
allocation of resources for children. Culture includes the roles of ethnicity and socioeco-
nomic factors in children’s development

“The chronosystem refers to sociohistorical conditions of students’ development. For
example, stude care generation, the first wired generation, and
the first post-sexual-revolution generation.

Bronfenbrenner’s theory bridges the gap
between behavioural theories that focus on small settings and anthropological theories
that anlyae langer setings.Histheory clls attntio to the importance of loaking ot
students lives in just what goes on in th
what happens in students’ familics, neighbourhoods, and peer groups.

Critics of Bronfenbrenner’s theory say that it gives too litle attention to biological
and cognitive factors in children’s development and does not address the step-by-
developmental changes that are the focus of theories like Piaget’s and Erikson

Erikson’s Life-Span Development Theory

‘Complementing Bronfenbrenners analysis of the social contexts in which children
develop and the people who are important in their lives, the theary of Erik Erikson
(1902-1994) presents a developmental unfolding of people’s lives in stages. Let’s take
Erikson's journey through the human life span.

Tedching Strategies
Baged on Bronfenbrenner’s Theory

Teaching Strategies

V' Recognize the influences of all environmental systems
+ recognize the roles of schools and teachers, parents and siblings, communities
s kil el ol el
V' Recognize the connection between schools and fa
 eogrine th roleof faly and school with respect  students achevement
and attitudes toward school
* recognize that students who are provided with opportunities to communicate
and make decisions (at home and school) generally demonstrate greater
initative and achievement than their peers.
+ encourage and foster meaningful relations between students’fami
peers, schools,and parents.
« help students establish positive moral goals (e.g., beinga role model
‘makinga difference in the community)
/| Recogiz the mportane of ommsziy socioscononic satus
and culturg
¢ e that sk factossch s povrty parnting e
parental substan employment can impair
Sudents abily 0o
nize that some students demonstrate resliency in the
presence of risk factors
+ acknowledge the role of schools and teachers as “buffers”
for students who are at-ris
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This feature provides clear,
practical, and specific
strategies for applying
theories and principles

in the classroom.
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WITHIN CHAPTER _ Self-Assessment

How Emotionally Intelligent Am 1? .
e o it i This box appears one or more
e

R e e
crotne ek aramaes times in each chapter and is closely
2 iyt it o s related to the Chapter content. It is

3. 1Lam good at separating my feelings from my actions.

Hanging Emotins a powerful tool that helps you to

5 Lem ot gy e evaluate and understand yourself
Z tam g o i s . in your effort to become an

5. l%.\»sg‘md‘ssl!—mmmlmdan\ not impulsive. outstan dl n g tea Ch er.

Reading Emotions

11, 1 show empathy and sensitivty to others'feclings.

12. Tam good a istening to what other people say.

Handling Relationships
13 Lam good

Ayzing and understanding relationships.

14. Tam good at solving problems in relationships.

15, Tam asser

(rather than passive, manipulaive, or aggressive) in relationships

16. 1 have one or more close friendships.

17. Lam good at sharing and cooperating,

e ettt
High emotional intelligence

fea) Good emotionsl inteligence
Average emotional intelligence
Below 44 points  Below-average emotional intlligence

Source Goleman (1993),

Adolescent Challenges

Too many of

]
H
s

. As many as
have more than one developmental problem. The problems that harm the most adoles-
cents have been alled the big our” (1) substance abuse, (2) extreme forms of peet
harassment, bl . (3) yand STDs, and (4) tru-
ancy and school dmpour Increasingly, at-risk adolescents have more than one of these
problems. The highest-risk youth—as many as 10 percent—do it a

According t a recent surey by the Addictons Foundation of
fanito than half of the and drug use to be a major

www.mcgrawh

Summary Tables

Diversity and Education To help you to review as you read,

In each chapter, these boxes each major section of the text

focus on important cultural, concludes with a summary table
ethnic, class, and gender issues that recaps the section’s main points
related to education. in a question and answer format.

Leamers Who Are Exceptional and Srategies for Teaching Them 189 190 Chlprers Leamers Who Are Bxceptionl

q = SUMMARY TABLE 6.3 - |

Students Who Are Gifted

Diversity and Education
Economically Disadvantaged
Gifted Students

 but

B . « Chidren who are e those who have abow d
ly, white and 5
e skadbript o o SRS m'd“”l; iaghobeioet chareceristis of et et some. doma, s 25 o T, o et
e mantle of brillance iscast on many children who are simply “smart normal” Others Pt ents?.

e st e e ol i) 2 i + Broader definiions acknowledge both demonstrated skils and potential abiiies.

come from ethnic minority. from bad « Some students demonstiate outstanding abilies in more than one area; ohers demon
‘grounds, e at high risk for not being identified as such. Young boys and o stuate skils in specifc reas or may have accompanying disabilie.

il loare sk for being unrcogniaed. Teachers play  criticl ol n the nitial + Some ciics argue tha too many students i “gifted progrems” arent reall gfted but are

(T e e I e
he

a5 wel as formal assesment measures gmws e mucr\imgly being called
y per

. 5
upon t0 add their et s et o b B o b ey

(Guatinirelh 2TV disacvantaged backgrounds,areatrisk for being Unidentied

Economically disadvantaged gified students have more in common with other
ifed students than they have with other children from low-income families (Begoray S gited, Many of the
& Slovinsky, 1997). For le, findings from the Tervnarv gﬂ\ed ot omy had superior 1Gs but also came from hvghmmme!am\hes inwhich
e oy thei achievement.

room teachers sometimes find it difficult to recognize economically disadvantaged =

gifted students because they are not trained to look for them. What . pullou”
‘The Shad Valley ngmm is an example of gifted-education programming in for students who are programs); acceleration, enrichment, mentor, and apprenticeship programs; and

Canada. = work/study or communiy service programs.

EiEmm: e
with d introduce them to

techncogy and busizes Shad, znnz) ‘The program pln(ﬂ ﬂudenn in (hz]lengmg

universit carch data from

““3"“3“““ part of residential programs o as part o slfcontaine,olated ssrooms withina
school” Tt
etal, 199). urriculum designed for vt i il ceds durng this period
tended to focus on

students with werel y apparent or more beh:

nature (the term learning disability was first used in 1963) were viewed as poor candidates
for education, and public education for students who were gified was a virtual nonentity
untl the 1970s (Weber & Bennet, 1999).

t & Wilgosh, 1998),

participation as a unique and valuable opportunity to collaborate and network with
heir peers. This program model is heralded as an exemplary method for the promo-
o ot a gender balanced cence cultune i Canac (Lupart & Wilgos, 1999)

EDUCATIONAL ISSUES INVOLVING STUDENTS Educational Issues Involving Inthe for example One Million Chil 1
WITH EXCEPTIONALITIES Students with Exceptionalities Study of Canadian Children with Emotional and Learning Disorders (Roberts & Lazure,
3 1970) and Standonds for Eduction Eceptional hidre i Canada (Fardy < L, 197,
H ofsp
The legal requirement tht schools seve all children with an exceptionality i furly istorical Technology H
: ™~ e H far education programs. Increasng public support for he integraton of children with
recent P gl apects ol orking with hildren whohave an & Background g exceptionalitiesinto the regular classroom slowly led to school boards mainstreaming or
Thataffect s wellas examine parents K integrating students with exceptionalities into general education programs when it was
< roles of parents and technology n ducating these chikden. fucationa H deemed appropriate
the roles of parents and technology in educatin these child Placements  Educational 3 The 1970 were also marked by a seics of court cases questioning the decisions of
and services H school boards to Lgal advocacy
Historical Background 3 hasledto n

pare
decision making associated with education o chdre oih exceptionalities (\'\cber &
Bennett, 1999). The mid-1970s i the United States saw the development of the Education

The educational services provided to students with exceptionalities have changed dra-

y20nues/a80110>/e> ymeIBowr MMM

matically over the past half-century. Prior to the 1950s, there was o obligation for Canadian 3 for Al pped Children Actof 1975, which mandated that
ehol 16 educatt students with exceptionaltes Tnsted. he o was on parents and H e provided an appropriae education desghed 1o mee their unidue needs i theleac
caregivers to provide appropriate education for thei childten. As parents and support & retrictive environment possible. The Actalo required that students with disabiltes be
o i vithoe- € S e e e i
tionaliti However H ied), and codified
H
H

the prevailing atitude with respect to special education in the 19505 remained one of mdmdual«dunalmn plans (IEPs) for m.mms (Kayale, 2000). m Canadian educators
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230 Chapter 7 Behavioural Approaches, Social Cogniive Approaches, and Teaching

Butler (2002a) stresses that the primary emphasis of this model is o on teaching pre-
defined srategiesper s, thistype of didactic nstruction excludes tudents from
th

work-
ing collaboratively with oot e s perwlmh/ed ~lr«usu approach to
learning that meets the unique needs of the individual and the task.

igins of i If-regulation is influenced
y y 7 1997)
Models arc important sources for conveying sel-regulatory skills. Among the

tively, attending to and concentrating, organizing and coding information strategi-
cally, establishing a productive work environment, and using social resources. For
examplestudents might bserve a tcachr engage inan effctvetime-management

come to believe that they also can pun and manage time mmmh JeE——
sense of self-effica
those actvities

Sel-efficacy can influence students’ choices of tasks, effort expended, persistence,
and achievement (Bandura, 1997, 2000; Schunk & Zimmerman, 1997). Compared
with students who doubt their learning capabilities, those with high self-cfficacy for
acquiring a skill or performing a task participate more readily, work harder, persist
longer in the face of difficulty, and achieve at a high flicacy can have a
strong effect on achievement, but it is not the only influence. High self-fficacy will
not result in
We will further ¢
Chapter 11, Mot

r lacking
lore self-cfficacy, setting goals, planning, and self-regulation in
Students to Learn.

-regulatory les

g tobe e c
sage that they are responsible for their own behaviour,for becoming educated, and for

learning is that learning is a personal experience that requires active and dedicated
participation by the student (Zimmerman, Bonner, & Kovach, 1996).

E Through the Eyes of Students

How to Keep Students on Task

Students are well behaved if they're challenged and ifteachers do fun and interesting
hi dof of e

in y We learn without
even realizing it because we'r having lots offun.

n math, we work in groups or we're allowed to work with a friend. My friend and
Yarerellygod at math s we work ogether  igar ot answers I we cnd 0 il

book. Our math teacher always |
answer book open on his desk. Nobody copies from the book, because we want to fig-
1 2 o 6

ure out what 1 did wrong when | know the correct answer. It makes everything more
fun and Tlook forward to math now:
Nicole
Grade 7 Student
Skating, Reading, Swimming, and Shopping Enthusiast
Saskatchewan

Social Cognitive Approaches to Learning

Through the Eyes of Teachers

Helping Students Become
Self-Regulated Learners

iours and learni
Atthe end of each day, T select a few students and ask them to explain whether they.
had a “good” or “bad” day.  try not to say much during these sssions,allowing students
0 use their own words o tel me about their day. If the student had a good day, I einforce
I

poor day. |
dent can In this way;
assess thei actions and regulate their behaviours.

Tal I

Prior . we discuss fer, L alk around
the classroom asking students to evaluate their efforts—frst by re-stating whatis expected
ofth < they

describe ther efforts, PP
academic work and whether they meet task expectations

Anita Wong

Kindergarten Teacher

Ontario

Evaluating the Social Cognmve Approaches

The social cognitive approaches have made important contributions o educating chil-
e Whie kespng the bliours it Tavoutand emphasis on careful obser-
vation, y cognitive
factors. Ce listening to competent models
and then imitating what they do. The emphasis in the cognitive behaviour approach on
self-instruction, self-talk, and self-regulatory learning provides an important shift from
learning controlled by others to taking responsibility for one's own learning (Higgins,
2000). These ef-enacted srategis can ignifcanly improve sudents e
Critis of the social from several camps. S

external fac-
tors and not enough on the details of how cognitive processes such as thinking, memory,
problem solving, and the like actually take place. Some development: them
for being nondevelopmental, in the sense that they don't specify age-related, sequential
changes nleaing. Others worry hat students with severe developmentalo ntelectual
injury)
sequences with Senmioa o regulate their behaviour. And humanistic theorists fault
them for ot placing enough attention on self-esteem and caring, supportive relation-
ships, Al o thes crtcisms also can b, and have been, leveled t the behavioural
ki d earlier in the chapter.
i pulnl we have discussed many aspects e ol cognit approaches. A
review of these ideas is presented in Summary Table 7.4. This chapter focused on the
cognitive approaches to learning that still retain some behavioural leanings. In the next
chapter, we will examine approaches with a purely cognitive bent.
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Through the Eyes of Students

This feature provides thought-provoking

comments from Canadian students about
their attitudes and feelings related to each
chapter’s content.

xxvi To the Student

Through the Eyes of Teachers

These boxes, appearing several times in each
chapter, present motivating and revealing
comments on relevant topics from Canadian
classroom teachers.

Traditional and Constructivist Technologies
for Students with Exceptionalities

Technology and Education

This box occurs once in each

e e G et s st chapter and highlights important
e , o i (v becia oo issues involving how technology
I Iy, I to be both moti-
e T, ERn i

Other. us
students understanding and thinking skill through the use of efcivly with hildre with et e copaiive organ-
K e, Science Court B

can be used to improve education.

izers, for her and Inspiration
of Ed program,has  software, programs
amodule thatis aimed at the G b
I e e
hought-provok (DiPetta & Woloshyn, 2000).

as cartoons, which lead students through a science problem that

@

Special Input Devices
“These special input devices can help students with physical
exceptionalities use computers more effectively:

(8) A student uses a special input device attached to the
student's head to send signals to the computer.

(b) Many students with physical disabiltis such as cerebral
cannot use a conventional keyboard and mause.
Many can use alternative keyboards effectively:

uonednp3 pue ASojouyday
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