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he first day of school started with a bang—

literally. Miriam Motumba was easing out of

bed, trying not to waken the baby, when

bang/—she heard the door slam. Her 7- and
8-year-old sons were up and arguing already. Miriam
had hoped to have a quick shower before making
lunches and getting breakfast ready, but that hope
was now dashed. She quickly separated the boys,
sitting them at opposite ends of the room, and went
to wake up her daughter. Miriam wondered whether
she was doing the right thing. She had been out of
school for 10 years and had four kids—two in school
and two in daycare. Could she succeed in getting a
decent education and providing a better life for
herself and her kids?

As Kendra Jackson sat in her car, waiting for a
parking space on her first day of classes, the car
behind her suddenly bumped into her—bang!
Already tense, afraid she
would be late, and not even
knowing where her
classrooms were, Kendra
burst into tears. The
accident was minor, but
Kendra took it as a bad
omen. She didn’t know
whether she was doing the right thing by
moving to the city and studying environmental
technology. She knew her parents were counting on
her, but right then Kendra wanted to go home and
forget about college.

Jamie Stuart glanced up at the clock, wondering
how much time was left in his night shift, as—
bang!—the stamping machine came down on
another sheet of metal. Jamie was on automatic
pilot, having performed the same manoeuvre all
night, and he stifled a huge yawn. He needed the
extra shifts, because his student loan hadn’t arrived
yet, and he had to buy his paramedic textbooks,
equipment, and uniform this week. Jamie had taken
extra science courses to be accepted into the
paramedic program, and he was excited about
saving lives, but Jamie didn’t know whether he
could afford to stay in school.

As Jing Zhou struggled to find her bus pass on the
crowded bus, she lost her grip on her coffee and—
bang!—it fell to the floor, splattering everyone.
Mortified, Jing tried to apologize, but she couldn’t; all
her English words had deserted her. Although she
had been in Canada for a few weeks, her confidence
when speaking was low. As she glanced at the
strangers on the bus, she worried about how she
was ever going to succeed in a school with English-
speaking students. How was she going to make
friends and feel included?

- Ahead

Whether academic pursuits are a struggle or come
easily to you, whether you live on campus or com-
mute, whether you are fresh out of high school or
are returning to school years after high-school grad-
uation, postsecondary education is a challenge. Stu-
dent success courses are offered by a growing num-
ber of Canadian colleges and universities because
the transition from high school or university is real
and not always easy. You might think you don’t
need a student success course because you always
did well in high school. Or perhaps you are a par-
ent with children and so you know what is neces-
sary to do well in school. Or perhaps you have been
working for a while, and you know what it takes to
be successful in the world of work. Think again!
Student success courses help postsecondary stu-
dents focus on proven strategies that assist them in
this challenging transition.

PO.W.E.R. Learning is designed to help you
learn the most effective ways to approach chal-
lenges. It will teach you practical strategies, hints,
and tips that can lead you to success, all centred
on an approach to achieving student success:
P.O.W.E.R. Learning.

This book presents information in a hands-on
format. PO.W.E.R. Learning is meant to be used,
not just read. Write on it, underline words and
sentences, use a highlighter, circle key points, and
complete the questionnaires right in the book.
Remember, this is a book to help you with your
course work throughout your postsecondary
career. Invest some time now. Mastering these
learning techniques, making them second nature,
will provide an enormous payoff.

After reading this chapter, you'll be able to
answer these questions:

What are the benefits of a postsecondary
education?

What are the basic principles of P.O.W.E.R.
Learning?

How do expert students use P.O.W.E.R.
Learning?



% Why Go to College
or University?

Congratulations! You're in a community college, a university, an institute of tech-
nology, or a university college. Students in Canada have many options for higher
education and the reasons for furthering their education are just as numerous.
For Miriam Motumba, proving that she can succeed in school is almost as im-
portant as improving her socioeconomic situation. Kendra Jackson’s parents
want her to be the first in her family to get a college diploma, but in reality, the
options in her small hometown are limited—she really doesn’t know what else
to do with her life. Jamie Stuart wants a better job; paramedicine will not only
allow him to make more money than at his factory job, but will also give him a
career with more action, variety, and excitement. Jing Zhou, a recent immigrant,
wants to learn more about her adopted country and gain the academic skills
necessary to succeed, and she wants to develop a different way of looking at
things. Consider your own reasons for attending college or university as you
complete Try It! 1, “Why Am I Going to College or University?”

Typically, improving opportunities for employment or making more money
are part of most students’ responses, and it’s not wrong to expect that having
a postsecondary education helps people find better jobs. The average person
with a diploma or degree earns from 30 to 50 percent more each year than the
average person with only a high-school education. As jobs become increas-
ingly complex and technologically sophisticated, a postsecondary education
will become more of a necessity.

But the value of a postsecondary education extends far beyond salaries.
Consider these added reasons for pursuing a higher education:

You'll learn to think and communicate better. Here’s what one student
said about his postsecondary experience after he graduated: “It’s not
about what you major in or which classes you take. . . . It's really about
learning to think and to communicate. Wherever you end up, you'll need
to be able to analyze and solve problems—to figure out what needs to be
done and do it.”!

Education improves your ability to understand the world as it is now
and as it will be. By helping you to develop your capacity for critical and
creative thinking, education increases your abilities to think clearly and
to communicate more effectively with others.

You'll be able to better deal with advances in knowledge and technol-
ogy that are changing the world. Innovations such as genetic engineer-
ing, drugs to reduce forgetfulness, and computers that respond to our
voices illustrate how rapidly the world is changing.

No one knows what the future holds, but education can provide
intellectual tools that you can apply regardless of the specific situation in
which you find yourself. You can’t anticipate what the future holds, but
you can prepare for it through a postsecondary education.

You'll be better prepared to live in a world of diversity. Canada is
changing rapidly. Our cultural mosaic includes people from many dif-
ferent races, religions, and ethnic backgrounds. You'll be working and
living with people whose backgrounds, lifestyles, and ways of thinking
are different from your own.
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Why Am | Going to College
or University?

Place a 1, 2, and 3 by the three most important reasons that you have for attending college or
university:

__ lwant to get a good job when | graduate.

__ My parents want me to go.

| couldn’t find a job.

| want to get away from home.

| want to get a better job.

__ lwant to gain a general education and appreciation of ideas.
__ lwantto improve my reading and study skills.
__ | want to become a more cultured person.

| want to make more money.

| want to learn more about things that interest me.
A mentor or role model encouraged me to go.
__ lwant to prove to others that | can succeed.
_ | want to feel better about myself.

__ lwant to improve life for my family and me.

| want to prove to myself that | can do it.

| want to grow up.

What do your answers tell you about yourself? Did you think about these reasons when you
filled out your application form? How do your reasons compare with those of your classmates?

The focus on multiculturalism in Canada, along with the fact that we
live in a global society, necessitates a deeper understanding of other cul-
tures. Culture provides a lens through which people view the world. You
won’t be prepared for the future unless you understand others and their
cultural backgrounds—as well as how your own cultural background af-
fects you.

You’ll make learning a lifelong habit. Higher education isn’t the end of
your education. If you make the most of college or university, you will de-
velop a thirst for more knowledge, a lifelong quest that can never be fully
satisfied. Education will build on your natural curiosity about the world,
and it will make you aware that learning is a rewarding and never-ending
P.O.W.E.R. journey.
Learning
A system designed to help
people achieve their goals,

You'll understand the meaning of your own contributions to the world.
You are poised to make your own contributions to society and the world.
based on five steps: Higher education provides you with a window to the past, present, and
prepare, organize, work, future, and it allows you to understand the significance of your own con-
evaluate, and rethink tributions. Postsecondary education provides you with a compass to dis-
cover who you are, where you've been, and where you're going.
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Now it's time to introduce you to a
process that will help you achieve your
goal of obtaining a college or university
education, and help you succeed in life be-
yond school: PO.W.E.R. Learning.

P.O.W.E.R.
Learning: The
Five Key Steps
to Achieving
Success

P.O.W.E.R. Learning itself is merely an
acronym—a word formed from the first let-
ters of a series of steps (see the PO.W.E.R.
Plan on the next page) that will help you
take in, process, and use information you
are exposed to in school. It will help you to
achieve your goals, both while you are in
school and after you graduate. The steps
in PO.W.E.R. Learning serve as a strategy
for accomplishing what you want to—and
sometimes have to—accomplish.

Prepare, Organize, Work, Evaluate, and
Rethink: that’s it. It's a simple but effective
framework that will increase your chances
of success at any task, from writing an es-
say to purchasing groceries.

Keep this in mind: PO.W.E.R. Learning
isn’t a product that you can simply pull
down off the bookshelf and use without
thinking. PO.W.E.R. Learning is a process,
and you are the only one who can make it
work. Without your personal investment,
PO.W.E.R. Learning is just words on pa-
per. You will have to supply the effort and
practice to make it work for you.

Relax—you already know each element
of PO.W.E.R. Learning. You've graduated
from high school and been accepted into
college or university. You've also probably
held a job, had a first date, and gotten your
driver’s licence. Each accomplishment re-
quired that you use strategies of PO.W.E.R.
Learning. What you’ll be doing through-
out this book is becoming more aware of
these strategies and how you can use them
to help you in school and beyond.

Journal Reflections p.

My School
Experiences

Throughout this book, you will be given opportunities to
write down your thoughts. These opportunities—called
Journal Reflections—will permit you to record your
reactions to what you have read, your ideas, notes,
questions, and concerns. Above all, be honest in your
reactions. If you save these entries and return to them later,
you may be surprised at the changes they record over the
course of the term.

1. Overall, how would you describe your experiences
at school so far? Has your school career been
positive? Negative? Pleasant? Unpleasant? Why?

2. Describe one successful experience you've had
in school.

3. What made the experience successful? Think of
the teacher’s methods, the subjects you were
studying, how you did your work, interactions
you had with others, and other elements of the
experience.

4. What did you learn from it?

5. Did you ever have a “light bulb” experience—one
in which you suddenly “saw the light” about
something that had seemed beyond understanding

before? If so, how did it happen?

6. Describe an unsuccessful experience or failure
you’ve had in school.

7. Why did it occur? What choices did you make that
contributed to it?

8. What did you learn from it?

9. What other comments do you have?
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Chinese philosopher Lao Tzu said that travellers taking a long journey must
begin with a single step.

Before they take that first step, travellers need to know
several things: what their destination is, how they’re going
to get there, how they’ll know when they reach the desti-
nation, and what they’ll do if they have trouble along the
way.

In the same way, you need to know where you're headed
as you embark on the intellectual journeys involved in
higher education. Whether it be a major, long-term task,
such as graduating, or a more limited activity, such as get-
ting ready to write a paper, you'll need to prepare for the
journey. To see this for yourself, complete Try It! 2, “How I
Can Benefit from My Student Success Course.”

PREPARE

RETHINK

Setting Goals Before we seek to accomplish any

P.O.W.E.R Plan task, we all do some form of planning. The trouble is that
such planning is often done unconsciously, as if we are on

autopilot. However, the key to success is to ensure that planning is systematic.

The best way to plan systematically is to use goal-setting strategies. In many
cases, goals are clear and direct. It's obvious that our goal in washing dishes
is to have the dishes end up clean and dry. We know that our goal at the gas
station is to fill the car’s tank with gas.

Other goals are not so clear-cut. In fact, often the more important the task,
the less obvious are our goals.

Let’s use taking a college or university course as an example. You probably
have several goals for each course you are taking this term. To see this, com-
plete the activity in Try It! 3, “Course Goals.”

What's the best way to set appropriate goals? Here are some guidelines:

Long-term goals Set both long-term and short-term goals. Long-term goals are aims re-
Aims relating to major lating to major accomplishments that take some time to achieve. Short-
accomplishments that take term goals are relatively limited steps you take on the road to accom-
some time to achieve plishing your long-term goals. For example, one of the primary reasons

you're in a postsecondary institution is to achieve the long-term goal of
Short-term goals getting a diploma or degree. But to reach that goal, you have to accom-
Relatively limited plish a series of short-term goals, such as completing a set of required
steps toward the courses, taking a series of elective courses, and choosing a major. Fur-
accomplishment of thermore, even these short-term goals can be broken down into shorter-

long-term goals term goals. To complete a required course, for instance, you have to

accomplish short-term goals such as completing a paper and taking
several tests.

Recognize that who you are determines your goals. Goal setting starts
with knowing yourself. As you'll see when we focus on understanding
yourself in Chapter 3, it is self-knowledge that tells you what is and is
not important to you, and this knowledge will help you keep your goals
in focus and keep your motivation high when things get tough.

6 Chapter 1 PO.W.ER. Learning: Becoming a Successful Student



How | Can Benefit from My
Student Success Course

Academic journeys are similar to other major trips and they require the same sort of preparation.
Think of the student success course as “The Lonely Planet Guide to Higher Education.” Just as if
you were planning to go to Nepal or Ecuador, some things you know; some things you think you
know; some things you have heard about; and some things are totally foreign to you. Your student
success course will help orient you to the new culture and expectations of postsecondary
education. As you go through the table of contents, think about and identify:

What I’'ve Heard What’s Totally New

What | Know What | Think | Know About to Me

Attitude Check!

Just as your attitude can make the difference between a great trip and a disaster, the same is
true at college or university. Is your attitude going to ensure your student success course is a
positive experience? If so ... cool! If not ... adjust it!

4 Working in a Group: Compare your lists with others in your group. Discuss what you
have learned, where you have learned it, how you used the learning, and your goals for this
course.

Make goals realistic and attainable. Someone once said, “A goal with-
out a plan is but a dream.” We’d all like to win gold medals at the
Olympics or star in rock videos or write best-selling novels; few of us are
likely to achieve such goals.

Be honest with yourself. There is nothing wrong with having big
dreams, but it is important to be realistically aware of what it takes to
achieve them. If our long-term goals are unrealistic and we don’t achieve
them, the big danger is that we may wrongly believe that we are inept
and lack ability and use this belief as an excuse for giving up. Instead,
we should realize that the problem has less to do with our abilities than
with poor goal-setting strategies. If goals are realistic, we can develop a
plan to attain them, spurring us on to attain more.

State goals in terms of behaviour that can be measured against current
accomplishments. Goals should represent some measurable change from

Chapter 1 PO.WER. Learning: Becoming a Successful Student 7




Think about one of the classes that you are taking this term. List as many goals as you can think
of for taking the class:

Course Goals

The goals you've listed most likely range from the specific (“passing the class with a good
grade”) to the more general and vague (“becoming educated in the subject matter of the class”).
Now, rank order them to determine which are the most important to you. Note that some of
these goals may be short-term goals (“get a decent grade”) and some represent longer-term goals
(“complete all program requirements”). In addition, your goals may be specific (“get an A in the

course”) or relatively vague (“do well in the class”).

What is the difference between those goals that are most important to you and those least
important to you? Are your goals mostly short-term or long-term? How specific are your goals?
What implications might your different goals have for your future success in the course?

4% Working in a Group: Compare your goals for the course with those of other students and
consider the similarities and differences.

a current set of circumstances. We want our behaviour to change in some
way that can usually be expressed in terms of numbers—to show an in-
crease (“raise my grade point average 10 percent”) or a decrease (“re-
duce wasted time by two hours each week”), or to be maintained (“keep
in touch with my out-of-town friends by writing four e-mail messages
each month”), developed (“participate in one workshop on critical
thinking”), or restricted (“reduce my phone expenses 10 percent”).

Ensure your goals involve behaviour over which you have control. We
all want world peace and an end to poverty. Few of us have the re-
sources or capabilities to bring either about. However, it is realistic to
want to work in small ways to help others, such as by becoming a Big
Brother or Big Sister or by volunteering at a local food bank.

Take ownership of your goals. Make sure that the goals you choose are
your goals and not the goals of your parents, teachers, brothers, sisters, or
friends. Trying to accomplish goals that “belong” to others is a recipe

- 8 Chapter 1 PO.W.ER. Learning: Becoming a Successful Student



for disaster. If you're attending school only because others have told you
to, and you have no commitment of your own, you'll find it hard to main-
tain the enthusiasm—not to mention the hard work—required to succeed.

Identify how your short-term goals fit with your long-term goals. Your

goals should not be independ- |, .
ent of one another. Instead, they After working a couple of

should fit together into a larger year_“s after hlg_h school, |
vision of who you want to be. ~€alized that with no
Periodically, step back and con- ~€ducation, my growth in
sider how what you're doing to- the company and as a
day relates to the kind of person ~ person would be very
you would ultimately like tobe.  |imited. After completing
Complete the activity in Try It! my first year at another
4, “Course Goals, Revisited.” college, | had a better
A Word About Ethics UYUnderstanding of what I
Ethics . .. academic honesty . .. char- wanted out of a school, so
acter. During your college or univer- | iNvestigated the school |
sity career, you will be faced with am currently at. | realized
many choices. Just as your short- that it held the best
term goals lead to your long-termob-  goptions for me to learn
jectives, the small choices about and be involved with the
everyday ethlcs—Shoyld I lze.to m]z sorts of things that |
professor when my assignment is late: wanted to do.”

Should I take the easy way out and copy
. . . . Paul Miles, Student, Sir Sanford Fleming College
that section of a website to include in my

essay? Should I blow off a team meeting

for a project when I know everyone will get the same mark anyway?—all contribute
to your development as a nurse, a firefighter, a landscape architect, an engi-
neer, a teacher, a journalist, a business manager . .. as a human being. As you
prepare for your exams, write your essays, and work on your projects, don’t
forget about your character development.

By determining where you want to go and expressing your goals in measurable
terms, you have already made progress. Having a distinct destination will make
clearer the various options you have for reaching it and will also help you know
when you've arrived. You might think you're now ready to head out and begin
the intellectual trip to student success, but there’s another step you must take
first. You now have to organize the resources you'll need to reach your goal.

The second step in PO.W.E.R. Learning is to organize the tools you’ll need
to accomplish your goals. Building on the goal-setting work you’ve under-
taken in the preparation stage, it’s time to determine the best way to accomplish
the goals you've identified.

How do you do this? Suppose you've decided to build a set of bookshelves
for one room in your house. Let’s say that you’ve already determined the kind
of bookshelves you like and figured out the basic characteristics of the ones
you will build (the preparation step in PO.W.E.R. Learning). The next stage
involves gathering the necessary tools, buying the wood and other building
materials, sorting the construction supplies, and preparing the room for the
shelving project—all aspects of organizing for the task.

Chapter 1 PO.W.ER. Learning: Becoming a Successful Student 9
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Course Goals, Revisited

Given the goal-setting guidelines we’ve discussed, let’s revisit the goals that you listed earlier
regarding a specific course in which you are enrolled. Rewrite each of those goals in terms that
are realistic, measurable, and under your control.

Do the goals, as restated, seem more or less attainable? Do the restated goals give you greater
clarity into how you can achieve them? Are there any goals that now seem unattainable?

4% Working in a Group: Exchange your list of goals with your classmates and ask them to
evaluate them on realism and measurability.

Similarly, your academic success will hinge to a large degree on the thor-
oughness of your organization for each academic task that you face. In fact,
one of the biggest mistakes that postsecondary students make is plunging into
an academic project—studying for a test, writing a paper, completing an in-
class assignment—without being organized.

There Are Several Kinds of Organization On a basic
level is organization involving the physical aspects of task completion. For
instance, you need to ask yourself whether you have the appropriate tools for
a project, such as pens, paper, and a calculator. If you're using a computer, do
you have access to a printer? Is the printer working? Do you have disks to
back up your files? Do you have the books and other materials you'll need to
complete the assignment? Will the campus bookstore be open if you need
anything else? Will the library be open when you need it?

Intellectual organization is even more critical. Intellectual organization is ac-
complished by considering and reviewing the academic skills that you'll need
to successfully complete the task at hand.

For example, if you're working on a math assignment, you’ll want to con-
sider the basic math skills that you'll need and brush up on them. Just actively
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thinking about this will help you organize intellectually. Recalling
and reviewing fundamental math skills, such as how to figure
percentages and use decimals, will organize your thinking when
you begin a new assignment. Similarly, you’d want to mentally
review your understanding of the causes of the American Revo-
lution before beginning an assignment on the relocation of United
Empire Loyalists in what is now Canada.

Why does creating an intellectual organization matter? The
answer is that it provides a context for when you actually begin
to work. Organizing in advance paves the way for better learning
of new material. The better your intellectual (and physical) or-
ganization for a task, the more successful you'll be.

Too often, students are in a hurry to meet a deadline and figure
they’d better just dive in and get it done. Organizing in advance
can actually save you time, because you're less likely to end up
losing your way as you work to complete your task.

Much of this book is devoted to strategies for determining—be-
fore you begin work on a task—how to develop the intellectual
tools for completing an assignment. However, as you'll see, these
strategies share a common theme: success comes not from a trial-
and-error approach but from following a systematic plan for
achievement. Of course, this does not mean that there will be no
surprises along the way, nor that sheer luck is never a factor in
great accomplishments. It does mean that we often can make our
own luck through careful preparation and organization.

m ork

You're ready. The preliminaries are out of the way. You've prepared and you've
organized. Now it’s time to actually do the work.

In some ways work is the easy part, because—if you conscientiously carried
out the preparation and organization—you should know exactly where you're
headed and what you need to do to get there.

It’s not quite so easy, of course. How effectively you get down to business
depends on many factors. Some may be out of your control. There may be a
power outage that closes down the library or a massive traffic jam that delays
your getting to campus. But most factors are—or should be—under your con-
trol. Instead of getting down to work, you may find yourself thinking up “use-
ful” things to do—like finally hanging that poster that’s been rolled up in a
corner for three months—or simply sitting captive in front of the TV. This kind
of obstacle to work relates to motivation.

Finding the Motivation to Work “If only I could get more
motivated, I'd do so much better with my " (insert schoolwork, diet, ex-
ercising, or the like—you fill in the blank).

All of us have said something like this at one time or another. We use the
concept of motivation—or its lack—to explain why we just don’t work hard
at a task. But when we do that, we’re fooling ourselves. We all have some
motivation, that inner power and psychological energy that directs and
fuels our behaviour and allows us to persist, even when the going gets
rough. Without any motivation, we’d never get out of bed in the morning
and accomplish anything.

Chapter 1 PO.WER. Learning: Becoming a Successful Student

College or university is
not an endpoint but part
of a lifelong educational
journey.

Motivation

The inner power and
psychological energy that
directs and fuels behaviour
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We've all seen evidence of how strong our motivation can be. Perhaps you're
an avid basketball player and you love to practise after school and play on an
intramural team. Or maybe your love of music helped you learn to play the gui-
tar, making practising for hours a pleasure rather than a chore. Or
perhaps you're a single mother, juggling work, school, and family, and you get
up early every morning to make breakfast for your kids before they go to school.

All of us are motivated. The key to success inside and outside the classroom is to
tap into, harness, and direct that motivation.

Thought of in this way, motivating ourselves becomes a little less
intimidating. If we assume that we already have all the mo-
tivation we need, PO.W.E.R. Learning becomes a matter of
turning the skills we already possess into a habit. It becomes

a matter of redirecting our psychological energies to-
ward the work we want to accomplish.

Most of us have to learn how to do this, and that’s
where this book comes in. In a sense, everything you'll en-
counter in this book will help you to improve your use of
the motivation that you already have. But there’s a key con-
cept that underlies the control of motivation—viewing success
as a result of effort. Effort is the cause of success.

Suppose, for example, you've earned a good grade on your
midterm. The instructor beams at you as she hands back your test.
How do you feel?

You will undoubtedly be pleased, of course. But at the same time
you might think to yourself, “Better not get a swollen head about it.
It was just luck.” Or perhaps you explain your success by thinking,
“Pretty easy test.”

If you often think this way, you're cheating yourself. Patting
yourself on the back and thinking with satisfaction, “All my hard
work really paid off,” is sure to reinforce your future success. A great
deal of psychological research has shown that thinking you have no
control over what happens to you sends a powerful and damaging
message to your self-esteem that you are powerless to change
things. Just think of how different it feels to say to yourself, “Wow, I
worked at it and did it,” as compared with “I lucked out,” or “It was
so easy that anybody could have done well.”

In the same way, we can delude ourselves when we try to explain our fail-
ures. People who see themselves as the victims of circumstance may tell them-

selves, “I'm just not smart enough,”

“Education is not merely a when they don’t do well on an academic
means for\ ear‘-n”ﬁ'g a ||V|ng task. Ortheymlght say, “Those other stu-
or an instrument for the dents don’t have to work five hours a

day.” By making these kinds of excuses,

acquisition of wealth. It is '
they have disconnected themselves from

an initiation into a life of

their own motivation to do better.

A | in th it The way in which we view the cause of
Jrmar soulin € pursui success and failure is, in fact, directly re-

of truth and the practice lated to our success. Students who gener-

of virtue.” ally see effort and hard work as the rea-
Vijaya Lakshmi Pandit  sons behind their performance usually do

better in school. It’s not hard to see why:

When they are working on an assignment, they feel that the greater the effort

they put forth, the greater their chances of success. So they work harder. They

spirit, a training of the

- 12 Chapter 1 PO.WER. Learning: Becoming a Successful Student



are positive thinkers, believing that they have control over their success. If
they fail, they believe they can do better in the future. Failure just makes them
try harder.

Here are some tips for keeping your motivation alive, so you can work with
your full energy behind you:

Take responsibility for your failures—and successes. When you do
poorly on a test, don’t blame the professor, the textbook, or a job that
kept you from studying. Analyze the situation, and see how you could
have changed what you did to be more successful in the future. At the
same time, when you're successful, think of the things you did to bring
about that success.

Think positively. Assume that the strengths that you have will allow
you to succeed and that, if you have difficulty, you can figure out
what to do. Your attitude plays a major role in your success.

Accept that you can’t control everything. Sometimes things are out of
your control. Seek to understand which things can be changed and
which cannot. You might be able to get an extension on a paper due date,
but you are probably not going to be excused from a requirement that all
students must comply with.

To further explore the causes of academic success, consider the questions in
Try It! 5, “Examine the Causes of Success and Failure,” and discuss them with
your classmates.

E valuate

“Great, I'm done with the work. Now I can move on.”

It’s natural to feel relief when you’ve finished the work necessary to fulfill
the basic requirements of an assignment. After all, if you've written the five
double-spaced pages required for an assignment, why shouldn’t you heave a
sigh of relief and just hand in your paper?

The answer is that if you stop at this point, you'll almost be guaranteed a
mediocre grade. Did Shakespeare dash off the first draft of Hamlet
and, without another glance, send it off to the Globe Theatre for
production? Do professional athletes just put in the bare mini-
mum of practice to get ready for a big game?

In both cases, the answer is no. Even the greatest work does
not spring forth as the embodiment of perfection.

Consequently, the fourth step in the P.O.W.E.R. process is
evaluation, which consists of determining how well the work
we have produced matches our goals for it. Let’s consider some
steps to follow in evaluating what you’ve accomplished:

Take a moment to congratulate yourself and feel some satis-
faction. Whether it's been studying for a test, writing a paper,
preparing a review sheet, or reading an assignment, you've done some-
thing important. You’ve moved from ground zero to a spot that’s closer
to your goal. Maybe you’'ve reached the midpoint of your journey;
maybe you’re just about where you want to be. Whatever spot you've
reached, the fact that you've already prepared, organized, and done the
work means that you've navigated through many difficulties and com-
pleted the greater part of the journey.

Chapter 1 PO.WER. Learning: Becoming a Successful Student
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An assessment of the

match between a product
or activity and the goals it

was intended to meet
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WW Working in a Group: Examine the
Causes of Success and Failure

Consider, in a group, the following situations:

1. Although he studied for a few hours the night before the test, Jack gets a D on a midterm.
When he finds out his grade, he is disgusted and says to himself, “I'll probably never do
any better in this course. | better just blow it off for the rest of the term and put my
energies into my other classes.”

2. Chen receives an A— on her anatomy exam. She is happy, but when her instructor tells the
class that they did well as a group and that the average grade was B+, she decides that
she did well only because the exam was so easy.

3. Andy gets a C on his first math quiz. Because he didn’t do as well as he had expected, he
vows to perform better the next time. He doubles the amount of time he studies for the
next quiz, but still his grade is only slightly higher. Distressed, he considers dropping the
class because he thinks that he’ll never be successful in math.

In a group, consider the following questions about each of the situations:

1. What did each student conclude was the main cause of his or her performance, and what
effect will this conclusion probably have on the student?

2. Taking an outsider’s point of view, what do you think was probably the main cause of the
student’s performance?

3. What advice would you give each student?
Now consider these broader questions:

1. What are the most important reasons some students are more academically successful
in their postsecondary education than others?

2. How much does ability determine success? How much does luck determine success?
How much do circumstances determine success?

3. If someone performs poorly on an exam, what are the possible reasons for that
performance? If someone performs well on an exam, what are the possible reasons
for that performance? Why is it harder to find reasons for good compared with poor
performance?

Compare what you've accomplished with the goals you're trying to
achieve. Think about the goals, both short-term and long-term, that
you're trying to accomplish. How closely does what you’ve done match
what you're aiming to do? Focus on your short-term goal for the task,
and see how close you’ve come. For instance, if your short-term goal is
to complete a statistics problem set with no errors, you'll need to check
the paper carefully to ensure you haven’t made any mistakes.
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Evaluate your accomplishments as if you were a respected teacher
from your past. If you've written a paper, reread it from the perspective
of that teacher. If you've completed a worksheet, think about what com-
ments you'd write across the top if you were that teacher.

Evaluate what you've done as if you were your current instructor. This
time, consider what you're doing from the perspective of the instructor
who gave you the assignment. How would the instructor react to what
you've done? Have you followed the assignment to the letter? Can you
figure out which aspects of your work are particularly important? Is
there anything you’ve missed?

Revise your work based on your evaluation. If you're honest with
yourself, it’s unlikely that your first work will satisfy you. None of us
can produce our best work initially. So go back to work and revise what
you’ve done. Don’t think of it as a step back: Revisions you make based
on your evaluation bring you closer to your final goal. Going back
moves you forward. Complete the activity in Try It! 6, “The Good and
The Bad.”

ﬂ ethink

They thought it was perfect, but they were wrong.

In fact, it was a $1.5 billion mistake. The finely ground mirror
of the Hubble space telescope, designed to provide an unprece-
dented glimpse into the vast reaches of the universe, was not so
finely ground after all.

Despite an elaborate system of evaluation designed to catch
any flaws, the mirror had a tiny blemish that was not detected
until the telescope had been launched into space and had started
to send back blurry photographs. By then, it seemed too late to
fix the mirror.

Or was it? NASA engineers rethought the problem for
months, devising, and discarding, one potential fix after an-

The daring mission to
other. Finally, after looking at the situation with fresh eyes, they N

repair the Hubble Space

formulated a daring solution that involved sending a team of
astronauts into space. Once there, they would install several
new mirrors in the telescope, which would refocus the light and
compensate for the original flawed mirror.

Although the engineers could not be certain that the
$629 million plan would work, it seemed like a good solution,
at least on paper. It was not until the first photos were beamed
back to earth, though, that NASA knew their solution was suc-
cessful. These photos were spectacular.

It took months of reconsideration before NASA scientists
could figure out what went wrong and devise a solution to the

Telescope was the
culmination of months of
rethinking the problem
of how to fix the flaw in
the telescope’s mirror. It
worked: A new time-lapse
movie of images taken
by the telescope showed
the seasonal changes
taking place on Uranus.

problem they faced. Their approach exemplifies—on a grand scale—the final

step in PO.W.E.R. Learning: rethinking.

To rethink what you’ve accomplished earlier means looking at what you've
done with fresh eyes. It includes using critical thinking, thinking that in-
volves reanalyzing, questioning, and challenging our underlying assump-
tions. While evaluation means considering how well what we have done

Critical thinking
A process involving
reanalyzing, questioning,
and challenging
underlying assumptions
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The Good and The Bad

2

Suppose your instructor asked you to write a paragraph about your best or worst moment in

“’ ! : }i college or university so far. Write a first draft of that paragraph below.
A o

Now, evaluate the paragraph you’ve written. Is the grammar correct? Is every word spelled
correctly? Does the paragraph flow nicely? Did you use vivid language? Do you think your
instructor will find it acceptable?

When you consider all these factors, you’ll probably find the paragraph falls short of what you’d
like it to be. Consequently, rewrite it below, trying to make it conform more closely to your ideal.

What things did you learn from the evaluation step that you didn’t know before you did it? Does
evaluation get you closer to the goal of perfecting the paragraph?

¥4 Working in a Group: Have a classmate evaluate your initial paragraph. How does your
classmate’s evaluation compare to your own?

matches our initial goals, rethinking means reconsidering not just the outcome
of our efforts, but the ideas and the process we’ve used to get there.

We'll be considering critical thinking throughout this book, examining
specific strategies in every chapter. For the moment, the following steps
provide a general framework for using critical thinking to rethink what
you’'ve accomplished:

1. Reanalyze, reviewing how you accomplished the task. Consider the
approach and strategies you used. What worked best? Are there any al-
ternatives that might work better the next time?

2. Question the outcome. Take a “big picture” look at what you have
accomplished. Are you pleased and satisfied? Is there anything you
missed?
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3. Identify your underlying assumptions and challenge them. Consider
the assumptions you made in approaching the task. Are these underly-
ing assumptions reasonable? If you had used different assumptions,
would the result have been similar or different?

4. Consider alternatives rejected earlier. You likely discarded possible
strategies and approaches before completing your task. Now’s the time
to think about those approaches once more and determine whether they
might have been more appropriate than the road you followed. It’s still
not too late to change course.

Completing the Process The rethinking step of PO.WE.R.
Learning is meant to help you understand your process of work and to im-
prove the final product if necessary. But mostly it is meant to help you grow,
to become better at whatever it is you've been doing.

Know that there’s always another day. Your future success does not de-
pend on any single assignment, paper, or test. Don’t fall victim to self-
defeating thoughts such as “If I don’t do well, I'll never graduate” or
“Everything is riding on this one assignment.” You almost always have
an opportunity to recover from a failure.

Realize that deciding when to stop work is often as hard as getting
started. For some students, knowing when enough is enough is as hard
as taking the first step on an assignment. Knowing when you have put
in enough time studying for a test or have revised a paper sufficiently is
as much a key to success as preparing properly. If you've carefully eval-
uated what you've done and have seen that there’s a close fit between
your goals and your work, it’s time to stop work and move on.

Are You Ready to Become
a P.O.W.E.R. Learner?

It’s a bother. You've done things a certain way all your life, and it's worked
reasonably well. It won’t matter in the long run.

Are such excuses running through your head as you contemplate
P.O.WE.R. Learning? Are you thinking to yourself that PO.W.E.R. Learning
doesn’t seem worth the effort and, even if it works with other people, it prob-
ably won’t work with you?

Such thoughts are a natural reaction to being challenged. For most of us,
change is uncomfortable, and when we’re confronted with new ways of doing
things, we may react with anxiety, defensiveness, fear, or even anger. Why?
Because we're creatures of habit, and the feeling of familiarity we get from our
routine style of doing things is as comforting as an old, worn comfortable pair
of jeans.

Ironically, sometimes we may reject change because it can bring about more
success than we’re ready to handle. Some people have a fear of success—they
are reluctant to excel and thus actively avoid getting into situations in which
success is likely. (To determine whether you have a fear of success, complete
Try It! 8, “Are You Afraid of Success?” on page 22.)

If you do fear success to some degree, you're not alone. Many people feel
they don’t deserve to do well. Some people who have already achieved

Chapter 1 PO.WER. Learning: Becoming a Successful Student

Fear of success
Reluctance to excel and

avoidance of situations in

which success is likely
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Connections
j"E PO W.E.R. Learning Meets the World of Work

Although success in higher education is about more than getting a good job, there is a lot of
transferability between academic and career skills. The Conference Board of Canada’s

Employability Skills Profile 2000+ identifies key skills required in Canadian workplaces.2 After
looking at the list, complete Try It! 7 for a self-assessment of these important skills. Don’t

worry if your self-assessment isn’t strong in all areas—these can become goals.

Fundamental Skills

You will be better prepared to progress in the
world of work when you can

Communicate

e read and understand information presented in
a variety of forms (e.g., words, graphs, charts,
diagrams)

e write and speak so others pay attention and
understand

e listen and ask questions to understand and
appreciate the points of view of others

e share information using a range of information
and communications technologies (e.g., voice,
e-mail, computers)

e use relevant scientific, technological, and
mathematical knowledge and skills to explain
or clarify ideas

Manage Information

e |ocate, gather, and organize information using
appropriate technology and information
systems

e access, analyze and apply knowledge and
skills from various disciplines (e.g., the arts,
languages, science, technology, mathematics,
social sciences, and the humanities)

Use Numbers

e decide what needs to be measured or
calculated

e observe and record data using appropriate
methods, tools, and technology

e make estimates and verify calculations

Think & Solve Problems

e assess situations and identify problems

e seek different points of view and evaluate
them based on facts

e recognize the human, interpersonal, technical,
scientific, and mathematical dimensions of a
problem

e dentify the root cause of a problem

e be creative and innovative in exploring possible
solutions

e readily use science, technology and mathemat-
ics as ways to think, gain and share knowledge,
solve problems and make decisions

e evaluate solutions to make recommendations
or decisions

e implement solutions

e check to see if a solution works, and act on
opportunities for improvement

18

Personal Management Skills

You will be able to offer yourself greater
possibilities for achievement when you can

Demonstrate Positive Attitudes & Behaviours

o feel good about yourself and be confident

e deal with people, problems, and situations with
honesty, integrity, and personal ethics

e recognize your own and other people’s good
efforts

e take care of your personal health

e show interest, initiative, and effort

Be Responsible

e set goals and priorities balancing work and
personal life

e plan and manage time, money, and other
resources to achieve goals

e assess, weigh, and manage risk

e be accountable for your actions and the
actions of your group

e be socially responsible and contribute to your
community

Be Adaptable

e work independently or as a part of a team

e carry out multiple tasks or projects

e be innovative and resourceful: identify and
suggest alternative ways to achieve goals and
get the job done

e be open and respond constructively to change

e |earn from your mistakes and accept feedback

e cope with uncertainty

Learn Continuously

e be willing to continuously learn and grow

e assess personal strengths and areas for
development

e set your own learning goals

¢ dentify and access learning sources and
opportunities

e plan for and achieve your learning goals

Work Safely

e be aware of personal and group health and
safety practices and procedures, and act in
accordance with these

Teamwork Skills

You will be better prepared to add value to the
outcomes of a task, project, or team when you can

Work with Others

e understand and work within the dynamics of
a group

e ensure that a team’s purpose and objectives
are clear

o be flexible: respect, be open to and supportive
of the thoughts, opinions, and contributions of
others in a group

e recognize and respect people’s diversity,
individual differences, and perspectives

e accept and provide feedback in a constructive
and considerate manner

e contribute to a team by sharing information
and expertise

e |ead or support when appropriate, motivating
a group for high performance

e understand the role of conflict in a group to
reach solutions

e manage and resolve conflict when appropriate

Participate in Projects & Tasks

e plan, design or carry out a project or task from
start to finish with well-defined objectives and
outcomes

e develop a plan, seek feedback, test, revise, and
implement

e work to agreed quality standards and
specifications

e select and use appropriate tools and
technology for a task or project

e adapt to changing requirements and
information

e continuously monitor the success of a project
or task and identify ways to improve

The Conference Board of Canada
Insights You Can Count On
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Employability Skills

Skill Area
Fundamental Skills
Communicate
1. Iread and understand information in a variety
of forms
2. | write and speak so others pay attention and
understand

3. llisten and ask questions to understand and
appreciate other points of view

4. | share information using information technology
5. | use knowledge and skills to explain or clarify ideas

Manage Information

6. |locate, gather, and organize information using
technology and information systems

7. laccess and apply knowledge and skills from
various disciplines

Use Numbers
8. | decide what needs to be measured or calculated

9. | observe and record data using methods, tools, or
technology

10. | make estimates and verify calculations

Think and Solve Problems
11. | assess situations and identify problems

12. | seek different points of view and evaluate them
on fact

13. I recognize all dimensions of a problem
14. |identify the root cause of a problem
15. | am creative and innovative in exploring solutions

16. | use science, technology, and math to think, gain
and share knowledge, solve problems, and make
decisions

17. | evaluate solutions
18. | implement solutions
19. | check solutions and improve them

Personal Management Skills

Demonstrate Positive Attitudes and Behaviours
20. | feel good about myself and am confident
21. | deal with people, problems, and situations with

honesty, integrity, and ethics
22. | recognize my own and others’ good efforts
23. | take care of my personal health
24. | show interest, initiative, and effort
Be Responsible
25. | set goals and priorities, balancing work and
personal life

26. | plan and manage time and money to achieve goals

Profile

Demonstration and

Self-Rating Evidence

1 10
1 10
1 10
1 10
1 10
1 10
1 10
1 10
1 10
1 10
1 10
1 10
1 10
1 10
1 10
1 10
1 10
1 10
1 10
1 10
1 10
1 10
1 10
1 10
1 10
1 10

(continued on next page)



x

A"

.

Employability Skills
Continued
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‘& Skill Area

27. | assess, weigh, and manage risk

28. | am accountable for my and my group’s actions

29. | am socially responsible and contribute to the
community

Be Adaptable

30. | work independently or as part of a team

31. I carry out multiple tasks and projects

32. | am innovative and resourceful and seek alternative
ways to get the job done

33. l'am open and respond constructively to change

34. |learn from mistakes and accept feedback

35. | cope with uncertainty

Learn Continuously

36. | am willing to continuously learn and grow
37. | assess personal strengths and areas for
development
38. | set my own learning goals
39. lidentify and access learning sources and
opportunities
40. | plan for and achieve my learning goals
Work Safely
41. 1 am aware of personal and group health and safety
practices and procedures, and act in accordance
with these
Teamwork Skills
Work with Others
42. | understand and work within group dynamics
43. | ensure my team’s purpose and objectives are clear
44. | am flexible and respect the thoughts, opinions, and
contributions of others in a group
45. | recognize and respect people’s diversity,
differences, and perspectives
46. | accept and provide constructive feedback
47. | contribute by sharing information and expertise
48. | lead or support where appropriate
49. | understand the role of conflict in group decision
making
50. | manage and resolve conflict when appropriate
Participate in Projects and Tasks
51. | plan, design, carry out, and complete projects
52. | plan, seek feedback, test, revise, and implement
53. | work to agreed quality standards
54. | select and use appropriate technology for projects
55. | adapt to changing requirements and information
56. | monitor the success of a project or task and improve

Profile—

Self-Rating
1
;
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10
10

10

10
10

10
10
10
10

10

10
10

10
10

10

10
10

10

10
10
10
10

10
10

10
10
10
10
10
10
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success feel they don’t deserve it; instead, they believe their success was un-
earned or unwarranted.

However, such negative thinking is inappropriate, and you should try and
overcome the idea that you are unworthy of success. Becoming an accom-
plished student depends on your willingness to embrace success and to accept
wholeheartedly the possibility of change in yourself. The techniques for doing
this are in this book, but only you can implement them. The road to success
may not be simple or direct, but few goals are more important in life than re-
ceiving a postsecondary education.

Back —

What are the benefits of a postsecondary education?

The reason first-year students most often cite for attending college or
university is to get a better job, and postsecondary graduates do earn
more on average than nongraduates.

College and university also provide many other benefits. These include
becoming well educated, understanding the interconnections between
different areas of knowledge and our place in history and the world, and
understanding diversity and multiculturalism.

What are the basic principles of P.O.W.E.R. Learning?

P.O.W.E.R. Learning is a systematic approach people can easily learn, us-
ing abilities they already possess, to acquire successful habits for learn-
ing and achieving personal goals.

PO.W.E.R. Learning involves preparation, organization, work, evalua-
tion, and rethinking.

Chapter 1 PO.WER. Learning: Becoming a Successful Student
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Are You Afraid of Success?

Answer each of the following yes/no questions:3

1. | am sometimes afraid to do things as
well as | know | could. Yes No

2. | never worry about the possibility of
being disliked by others for doing well
at something. Yes No

3. | sometimes do less than my very best
so that no one will be threatened. Yes No

4. | often worry about the possibility that
others will think | am a showoff. Yes No

5. | never worry abut the possibility that
others may think | work too hard. Yes No

6. | would find it nerve-racking to be
regarded as one of the best in my field. Yes No

7. |seem to be more anxious after succeeding
at something than after failing at something. Yes No

8. 1do not like competing with others if
there is a possibility that hard feelings
toward me may develop. Yes No

9. If I were outstanding at something, |
would worry about the possibility of
others making fun of me behind my back. Yes No

10. [ worry that | may become so knowledgeable
that others will not like me. Yes No
Scoring: Use the key below to score the assessment. Give yourself one point for each matching
answer.
1. Yes; 2. No; 3. Yes; 4. Yes; 5. No; 6. Yes; 7. Yes; 8. Yes; 9. Yes; 10. Yes.

If you scored 5 or below, you have little fear of success and are ready to move toward
becoming a more successful student. However, if your total score is greater than 5, you have some
degree of anxiety about success.

Does your score surprise you? Do you think your fear of success may have hindered you in the
past? How might your fear of success have developed during earlier stages of life? Can you
speculate on ways that you might overcome your fear of success?




cientist, physician, astronaut,
Steacher, author, and photo-
grapher are just some of the
careers that Dr. Roberta Bondar
has held.

Dr. Roberta Bondar, Canada’s first
woman and first physician in space,
has received more than 20 honorary
doctorates and many prestigious
awards, such as the Order of Ontario
and the Order of Canada, for her ac-
complishments. She continues her
tradition of achievement and excel-
lence as a nature and landscape
photographer. Her recent exhibit, Pas-
sionate Vision, a series of more than
100 photographs of Canada’s
41 national parks, was created after
two-and-a-half years travelling by
plane, helicopter, skidoo, horse,
canoe, car, and on foot in Canada’s
pristine wilderness.

Following her 1992 flight on
the shuttle Discovery, Roberta
returned from space with a desire
to photograph the Earth, and to en-
courage others to love, respect, and
protect our planet.

Although Roberta believes that
passion and dreams are very
important in achieving goals, she

Speaking
of Success

Roberta Bondar

B.Sc., University of Guelph; M.Sc., University of Western
Ontario; Ph.D., University of Toronto; M.D., McMaster
University; ER.C.R (Neurology), University of Western Ontario

encourages students to remember
the realities of life, which involve
participating in certain ways, respect-
ing social mores, and following
required patterns. For example, in
talking about realizing her own
lifelong dream of becoming an
astronaut, she says, “It wasn’t just

a dream to go into space. It was
work. It was hard work. It was death-

UNIVERSITY
oGUELPH

defying work. It was something that
when | first had the dream, | would
never have known | had to do all
those things.”

Speaking personally about chal-
lenges, Roberta says, “Our challenges
define our strength. They make us
identify the kinds of things that we
find that are weak about ourselves
and we have to address them be-
cause we cannot be the weakest link
in the chain.”

For Roberta, support systems are
the most important things a young
person can have when faced with
challenges. She feels that choosing
knowledgeable and wise people—
whether as peers, role models, or
mentors—is essential. She credits
her success to her mother, Mildred
Bondar, for being a teacher, a friend,
and a mentor who was able to impart
knowledge and deliver it with humour
and passion. Roberta tries to emulate
her mother, feeling that if you want
someone to learn and remember,
you must present the subject with
passion and with truth.

Roberta has already set her next
goal: Passionate Vision Il, for which
she is exploring and photographing
Canada’s newest national parks
and other parts of the world. It’s an
admirable goal for someone who has
already accomplished so much.



How do expert students use P.O.W.E.R. Learning?

To prepare, learners set both long-term and short-term goals, making sure
their goals are realistic, measurable, under their control, and will lead to
their final destination.

They organize the tools they will need to accomplish those goals.

They get down to work on the task at hand. Using their goals as motiva-
tion, expert learners also understand that success depends on effort.

They evaluate the work they’ve done, considering what they have ac-
complished in comparison with the goals they set for themselves during
the preparation stage.

Finally, they rethink, reflecting on the process they’ve used and taking a
fresh look at what they have done.

B P.O.W.E.R. Portfolio

Employability Skills

Using your information from Try It! 7, “Employability Skills Profile,” begin
developing an employability skills section for your portfolio. Look at the evi-
dence and demonstrations you identified for each of the 56 skill areas and
compile them for inclusion in your portfolio. Using goal-setting suggestions
from this chapter, identify short-term goals for yourself in these areas and cre-
ate specific plans of action to accomplish them. For example, Garry is a first-
year student studying earth sciences. Scientific terminology is quite new for
him, so he gives himself a 5.5.

I read and understand 1 10 Maintzining a B in Geology
information in a Cnulfiple choice tosts/ Fash cards?
variety of forms o GOAL Bt or A Lnext gig — Fri?
/mpww'ngz sciontific f)mmn&/aﬁﬂn
Cstudy group?
® LUAL Bt on vral /J/eéem‘a/m
(2 weeks)

By the end of the semester, Garry will undoubtedly be more confident in this
area, as will you! At the end of this course, assess yourself again and see
whether you’ve made any progress in developing your employability skills
profile.

- Resources

- =-

On Campus

If you are commuting to school, your first “official” encounters on campus are
likely to be with representatives of the Student Affairs Office or its equivalent.
The Student Affairs Office has the goal of maintaining the quality of student
life, helping to ensure that students receive the help they need.
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If you are living on campus, your first encounter will more likely be with
representatives of the student residence. Their job is to help you settle in and
orient you to the campus. Your residence also probably has student residential
advisers living on every floor; they can give you an insider’s view of life on
campus.

During your first days of college or university, don’t feel shy about asking
whatever school representative you encounter questions regarding what you
may expect, how to find things, and what you should be doing.

In future chapters you'll find specific information about which college offi-
cials you should turn to. Seek them out if you are experiencing difficulties.
They are there to help you get the most out of your higher education.

iIn Print

Virginia N. Gordon and T.L. Minnick’s helpful book, Foundations: A Reader for
New College Students (Wadsworth Publishing; 2nd edition, 2001) includes
articles and essays on the most important topics that a college or university
student faces. A number of different perspectives are presented, fostering
critical thinking.

Navigating Your Freshman Year (Students Helping Students Series), by
Allison Lombardo (Natavi Guides; 1st edition, 2003) is a compilation of stu-
dent advice to incoming college or university students on such diverse topics
as budgeting, developing university-employee contacts, roommate ground
rules, and writing your first college or university essay.

On the Web

The following sites on the World Wide Web provide the opportunity to extend
your learning about the material in this chapter. Although the Web addresses
were accurate at the time the book was printed, check the PO.W.E.R. Learning
website, <www.mcgrawhill.ca/college/power>, for any changes that may
have occurred.

WWW.campusaccess.com
This site provides links to all the colleges and universities in Canada and con-
tains many useful articles of interest for postsecondary students.

www.topachievement.com/articles.html
On this page, you'll find several articles on motivation and goal setting.

www.careerintern.ca/Career_Center/employability_portfolio.htm
This site houses a wealth of information on employability portfolios, includ-
ing a dozen links to other employability portfolio sites.

Chapter 1 PO.WER. Learning: Becoming a Successful Student




-
“\

The Case of .

It was during the second week of classes that the questioning started. Until then,
Roger hadn’t thought much about his decision to attend a large community college
in a Vancouver suburb. It had seemed like a good idea, and he was excited when
he was accepted, but he couldn’t really pinpoint why he was there.

That was becoming a problem. As he was walking to class, he began to think
about all that had happened to him in the last few weeks. First-year orientation . . .
meeting his roommate and trying to deal with his odd neatness . . . enrolling for
classes . . . finding his way around campus . . . meeting a huge number of new
people and trying to figure out where he fit in. Everyone else seemed to know what
they were doing. Why didn’t he?

It was overwhelming. He wanted to run that minute and call his parents and tell
them to come pick him up. He needed to lie on his bed in his room where it was
familiar and comfortable and try to figure out what he should do. Nothing seemed
to make sense. He began to question his decision to attend college. What was he
going to do with his life? The question made him feel even more overwhelmed. Did
he really need a college diploma? With his computer skills, he could probably get a
job right away. Hadn’t his father’s friend told him that he had a job waiting for him
whenever he wanted it? At least then he’d be making money.

“Why bother?” he thought to himself. “What an expense, and what a hassle. For
what?” He realized, to his surprise, he had no real clue as to why he was in college.

1. What arguments could you provide Roger as to the value of a college
education?

2. Do you think that Roger’s doubts are common? Do people often attend
college or university without thinking about it very much?

3. What might you suggest that Roger do to help deal with his doubts about
the value of higher education?

4. Why might a student’s doubts about the value of postsecondary education
be especially strong during the beginning weeks of school?

5. Do you share any of Roger’s concerns about the value of higher education?
Do you have additional ones? Did you think carefully about the reasons for
attending school before you enrolled?



