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groups, communities, and countries. The strength and quality of those bonds

depends on our ability to understand and use communication well. Our belief
in the transforming possibilities of communication and education led us first to accept
positions in an institution that places a priority on teaching undergraduate students,
and eventually to write Communication in a Changing World. The better our students
can think and communicate, the more likely they will be to effectively and ethically
guide the ways that the world is changing.

We wrote this text because of our excitement about the field of communication and
our commitment to helping students become responsible citizens in a multicultural
world. To us, this responsibility means promoting thoughtful consideration of others
and improving the efficiency and competency of students as communicators. Our goal
is to cultivate good communicators who are both skilled in their construction, presen-
tation, understanding, and evaluation of messages, and who have the knowledge and
willingness to take responsibility for their communication behaviors.

C ommunication is the social glue that bonds humans together in relationships,

Our Approach

The content and form of Communication in a Changing World integrate issues of
ethics, diversity, technology, and civic participation in ways that are consistent with
our concern for developing knowledge, self-awareness, critical thinking, and practical
communication skills. We constructed examples that will appeal to both traditional col-
lege students and to those from a range of ages and backgrounds. Anecdotes, con-
temporary news accounts, images, and references to popular culture and historical
records are all included. We discuss not only formal public speeches, but also more
spontaneous and informal presentations such as those typical of professional work
teams. Finally, throughout the text, we address contemporary changes in communica-
tion contexts, including the influence of broadcast media and computer-mediated
communication.

Our selection of concepts and examples was guided by our desire to make Com-
munication in a Changing World accessible and to challenge students to think about
the impact of communication on their lives. We recognize that students are diverse in
their identities, personal experiences, and learning styles. With every explanation and
activity, we try to meet students at various levels and move them to new levels of un-
derstanding and skill. We also appreciate the speed and magnitude of change in our
discipline. Although we worked hard to include standard and expected information in
the text, we worked equally hard to include fresh and new approaches and concepts.
We want our text to reflect the changing world of students and professors and the con-
temporary research emerging from the discipline.

One advantage to writing a first edition is the ability to weave contemporary issues
in communication, such as ethics, diversity, and technology, into every aspect of the
book. From the perspectives of our scholarly interests, our classroom expertise, and
our commitment to undergraduate teaching, we try to inspire both students and in-
structors.

In addition to our own experiences, this text was informed greatly by the most
rigorous review and evaluation of any professional writing in our careers. More than
20 experienced instructors who regularly teach the basic communication course



evaluated an initial draft of the text. Several of these “first round” reviewers met with
us for a weekend conference to discuss potential changes to the text, leading to thor-
ough revisions. The text then came under the scrutiny of a demanding developmental
editor. After another set of revisions, the text was submitted to a second panel which
included instructors who had followed the text since its inception and several new re-
viewers who, once again, provided detailed comments about every chapter. We hope
this extensive critical process and our professional experiences have resulted in a text
that instructors will want to adopt.

Content and Organization

Communication in a Changing World is divided into three parts, 15 chapters and an
appendix. Part One, “Foundations of Communication,” includes six chapters that es-
tablish basic communication theories and skills.

Chapter 1, Understanding the Process of Communication, defines communication,
presents a model of basic communication elements, and discusses the importance
of civility, diversity, and ethics in the study of communication. Highlights: Discus-
sions of shared meaning and coconstructed messages; the variety of communica-
tion channels and their influence on meaning; the prominence of culture as a
fundamental element of the communication context; and ways to communicate
civilly, value diversity, and behave ethically.

Chapter 2, Constructing the Self through Communication, examines the im-
portance of communication in the development of a self-concept, the cultural
influences on this development, and communicating about identity. Highlights:
Discussions of the relationship between identity and the development of the self;
the role of the media in developing one’s identity; and communicating an authentic
self.

Chapter 3, Perceiving and Communicating with Others, defines and illustrates each
stage of the perception process and identifies potential problems for communica-
tion in this process. Highlights: Discussions of overcoming attribution bias, percep-
tion checking, and practicing perspective taking.

Chapter 4, Listening and Responding to Others, explains the stages of the listening
process, identifies obstacles to successful listening, and suggests guidelines for
becoming a more effective listener. Highlights: Discussions of the importance of
responsible and effective listening in the communication process; listening
critically to media messages; and responding to messages as part of the listening
process.

Chapter 5, Understanding and Shaping the World through Verbal Communication,
explains the power of language, explores the influence of words on thoughts
and perceptions, and discusses relationships between meaning and symbols. High-
lights: Discussions of the power of language in the formation of identity; the im-
portance of codes in verbal communication; communicating culture through
language; deception and gossip; and speaking with cultural sensitivity.
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Chapter 6, Appreciating and Using Nonverbal Communication, examines various
ways of communicating beyond words such as through facial expressions, body
movement, hand gestures, and touching. Highlights: Discussions of the impact of
culture on the meaning and variance of nonverbal messages; gender and nonver-
bal communication; nonverbal symbols in computer-mediated communication; cul-
tural differences in display rules; and the ethics of intrusive nonverbal messages.

Part Two, “Communication in Context,” has four chapters that look at specific com-
munication situations.

Chapter 7, Communicating in Interpersonal Relationships, defines interpersonal
communication and presents a model of relational development and dissolution.
Highlights: Discussions of the influence of culture on interpersonal communication;
gender differences in interpersonal communication; contemporary patterns of rela-
tionship development; and the benefits and risks of self-disclosure.

Chapter 8, Building Common Ground in Interpersonal Relationships, examines the
types of conflict that occur in relationships and how communication can build com-
mon ground between people who have different attitudes and backgrounds. High-
lights: Discussions of dialectical tensions in interpersonal relationships; high- and
low-context cultures; communicating across cultures in business relationships;
handling conflict constructively; and creating common ground from conflict.

Chapter 9, Communicating in Groups, examines the importance of communication
in small groups and presents a model, the Problem Solving Agenda, for effective
group decision making. Highlights: Discussions of virtual groups that communicate
through the Internet; the power of civic and community-based groups; cultural
influences on group norms including collectivism/individualism, power distance,
uncertainty avoidance, and masculinity/femininity; and advice for leading a com-
munity-based group.

Chapter 10, Exploring Mediated Communication, examines the differences be-
tween mediated communication and mass media, the evolution of communication
technologies, and the importance of media literacy. Highlights: Discussions of the
role of media in everyday communication; technological convergence; using televi-
sion to promote positive social change; and developing media literacy.

Part Three, “Public Communication,” the final part of the text, contains five chap-
ters on public speaking.

Chapter 11, Planning Public Presentations, teaches students how to analyze a
speaking situation, select appropriate speech goals, and research a topic. High-
lights: Discussions of the dangers of relying solely on demographics to analyze an
audience; finding and evaluating information on the Internet; selecting appropriate
topics according to the audience and occasion; presenting a balanced perspective;
and avoiding plagiarism.

Chapter 12, Organizing and Outlining Public Presentations, explains how to struc-
ture a speech, develop main points, and construct effective introductions and



conclusions. Highlights: Discussion of the use of narrative as a speech structure and
the appropriate use of attention steps in speech introductions.

Chapter 13, Delivering a Confident Presentation, discusses various types of deliv-
ery, the use of nonverbal gestures in presentation of the speech, and managing
speech anxiety. Highlights: Discussions of speech anxiety; civility and appropriate
words and gestures; using technology such as PowerPoint to support a speech; and
advice on avoiding sexist language.

Chapter 14, Speaking to Inform and Inspire, examines the importance of credibility
in public speaking, various types of informative speaking, and special occasion
speeches such as those of introduction and tribute. Highlights: Discussions of culti-
vating and assessing credibility in speaking situations; speeches of narration as a
form of informative speaking; using appropriate humor in speaking situations; in-
spirational speaking; and responsible speaking.

Chapter 15, Speaking to Persuade, explains how to build a persuasive argument
and organize a persuasive speech. Highlights: Discussions of the relationship be-
tween informative and persuasive speaking; building persuasive arguments with
statements of fact, value, and policy; using emotional appeals effectively and ethi-
cally; advice for speaking to a “tough crowd”; avoiding fallacies, and the impor-
tance of integrity in persuasive speaking.

Appendix, A Brief Guide to Interviewing, explains how to conduct an interview and
answer questions effectively.

Pedagogical Elements

The text is carefully structured to enhance learning. Chapters open with a series of
questions to help students focus their attention and anticipate the material to be pre-
sented. These questions also serve as learning objectives and are answered in sum-
mary form at the end of the chapter to help students review their reading. Important
and recurring concepts are cross-referenced within the text to help students review
material and easily see the relationships among key terms and ideas. Key terms are
highlighted in boldface where they appear and defined in the text margin. They are
also listed at the end of each chapter with corresponding page references. A glossary
at the end of the text defines not only these key terms but also other new vocabulary
words that students might not know. The Connections student CD-ROM and Online
Learning Center website (mhhe.com/dobkin) feature a variety of interactive teaching
and learning environments with content that is based on the learning objectives and
key terms for each chapter. Tools such as flash cards and crossword puzzles are de-
signed to accommodate different learning styles.
Boxed material highlights some of our objectives.

“Think It Over.” Throughout each chapter, students are asked questions, or to
“think it over.” These questions, which can be used to start discussions, attempt to
generate critical thinking and ethical consideration of important communication
concepts by asking students to think about the consequences of communication.
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Consider the following examples: Do we have a true self? Do animals communi-
cate? What can you learn from a bad relationship? Is literacy necessary for critical
thinking? Do school honor codes help prevent plagiarism?

“Exploring Communication Concepts.” These boxes invite students to broaden
their perspectives on basic communication concepts. They often extend basic dis-
cussions by drawing on communication research and theoretical models. For ex-
ample, when discussing intrapersonal communication in Chapter 1, we present a
box on how communicators use “self-talk” to regulate their behavior and build or
lower their self-esteem. Subsequent chapters include “exploring” boxes on topics
such as gender differences in nonverbal communication, cognitive dissonance and
perception, technology and the diminishing role of human contact in interpersonal
communication, television and positive social change, the consequences of being
the first person to say, “l love you” in a relationship, and the challenges of commu-
nicating with business associates in different cultures. All “Exploring Communica-
tion Concepts” boxes end with questions that ask students to ponder the
implications of research or theories. These questions are useful for journal assign-
ments, in-class writing assignments, or group discussions.

“Applying Communication Concepts.” These boxes apply theories and concepts di-
rectly to communication situations. They give students practical suggestions for us-
ing communication principles or concepts in their lives. Each box also presents an
opportunity for self-reflection. For example, the text includes boxes that teach stu-
dents how to lead a community-based group, communicate with elderly people,
use emoticons, establish norms and expectations about sharing living space with
others, manage speech anxiety, speak to the media, use humor appropriately, se-
lect a topic for a classroom speech, and recognize doublespeak. Questions for re-
flection and discussion conclude each box.

The final section of each chapter explicitly addresses responsible communication EEE
behaviors by providing guidelines for communicating that promote thoughtful consid- EE =
eration of others. These “capstone” sections relate relevant chapter content to the book'’s L
themes of communicating with civility, valuing diversity, and emphasizing appropriate
and ethical communication. These sections also give students practical suggestions for
improving their communication. For example, they contain the following guidelines:

Using language to qualify inferences and include others.

Speaking with cultural sensitivity.

Avoiding the use of intrusive nonverbal cues.

Choosing appropriate contexts for self-disclosure.

Communicating across differences in interpersonal relationships.

Being a democratic leader in a small group.

Creating responsible media messages.

Avoiding plagiarism and using inclusive language in public speeches.

Treating audiences with care and respect.

Demonstrating integrity in persuasive appeals.



Each chapter concludes with a variety of group and individual activities to reinforce
the material in the text. These activities encourage critical thinking and discussion,
skill development, and application to contemporary media such as film, music, or tel-
evision. Also included are “virtual” or Internet activities that reinforce the chapter con-
cepts while cultivating computer literacy and proficiency.

Key Features

Communication in a Changing World contains many special features to help students
understand and remember concepts and to develop communication skills. These
features are integrated throughout the text and appear in useful places in each
chapter.

The Beginning of Each Chapter

= Questions to Focus Your Reading. Five or six questions at the beginning of each
chapter help students anticipate the most important concepts they will be studying.

= Opening Vignettes. Each chapter begins with a story that gains the reader’s atten-
tion and exemplifies important concepts. These opening vignettes are frequently
referenced throughout the chapter to further illustrate relevant concepts.

= Learning Objectives. Following the opening narrative is a list of learning objectives
for each of the main sections of the chapter. These objectives are based on the focus
questions that open each chapter.

Chapter Features

= Margin Glossary of Key Terms. Approximately 25 key terms have been carefully
selected for each chapter. These terms are defined in clear yet simple language that
enables students to understand the basic principles and practices of communi-
cation. These definitions appear in the margin next to the key terms, which are
printed in boldface type in the text.

= New Terms. Other vocabulary words and phrases that might be unfamiliar to students
are italicized in the chapters and defined in the glossary at the end of the text.

= Cross References. Important concepts are cross-referenced by page number to the
initial explanations of these concepts within the text.

= Tables. Many chapters summarize information in easy-to-read tables.

= Figures. Concepts are explained visually with figures that illustrate and complement
the description in the text.

= Concept Maps. Concept maps throughout the text illustrate visually the relationship
between ideas.

= Photos and Captions. Attractive and meaningful photos have been carefully paired
with captions that make a point or extend analysis of a chapter concept.

= Quotations. The text includes numerous quotes from a variety of sources that
highlight or reinforce key points in each chapter.

= Guidelines for Responsible Communication. Chapters end with a section that
includes guidelines that promote ethical and responsible communication skills.



= CD Icons. References in the text margins direct students to the Connections CD-ROM
which offers students study tools and video clips that illustrate key concepts.

= Online Learning Center Icons. References in the text alert students to resources
found on the website developed for this text (mhhe.com/dobkin).

End of Chapter Resources

= Summary. All chapters include a summary organized around the focus questions at
the beginning of the chapter.

= List of Key Terms. A list of all key terms appears at the end of each chapter with
page numbers for quick reference.

= For Further Reflection. These end-of-chapter questions ask students to reflect about
concepts discussed in the chapter and make connections to other ideas or skills.

= Building Communication Skills. These activities reinforce concepts discussed in the
chapter and help students develop practical skills.

= Net Work. These activities refer students to websites that extend or reinforce
chapter concepts.

= Media Moments. These activities draw on films, radio and television programs, and
popular songs to illustrate key points in the chapter. Like all the end-of-chapter
activities, these contain questions that can be used to stimulate group discussions
or as journal prompts.

End of the Text

= Comprehensive Glossary. All key words and new terms are listed alphabetically and
defined for easy reference.

= References. All works cited in the text are listed in American Psychological
Association format and can be used as a starting point for additional research on
course concepts.

Supporting Materials for Students and Instructors

Connections CD-ROM. The CD that accompanies the text contains several learning
tools to help students comprehend and remember course concepts. These tools are
designed to be “student friendly” as well as instructive. They are fully integrated with
the text through the use of CD icons in the text margins that notify students which CD
tool to use at the appropriate time. The CD contains the following components:

= Video. Fifty-five minutes of video clips illustrate important concepts discussed in
each chapter. These include both excerpts and full speeches by students as well as
clips that illustrate basic communication concepts. A CD icon in the margin alerts
students to these video resources.

= Animated Communication Model. A series of animations on the CD illustrates each
element of the basic communication model with a brief scenario related to the
opening vignette in Chapter 1.

= Audio Flash Cards. Students can use these digital flash cards to hear how key terms
are pronounced and to study for exams.
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Interactive Test Questions. Students can assess their comprehension of concepts
covered in each chapter by taking a self-scoring practice test that provides feedback
on why an answer is right or wrong.

Public Speaking Tools. The CD contains several tools to help students prepare,
organize, and deliver a speech. These include outlining software, a PowerPoint
tutorial, a listing of suggested speech topics, a checklist for preparing and delivering
a speech, bibliography formats, and speech evaluation software.

Online Learning Center. This website (mhhe.com/dobkin) provides instructors with

professional resources, PowerPoint slides, and downloadable supplements and pro-
vides students with additional learning tools to help them master course concepts.
Icons in the text direct students to relevant resources on this website. The Online
Learning Center contains the following elements:

Threaded Discussion Groups. Students from around the country can join each other
online to reflect on or apply chapter concepts to events in their lives or
contemporary social issues. Questions will be posed based on chapter learning
objectives, and the text authors will moderate online discussion groups.

Interactive Test Questions. Practice questions with feedback help students reinforce
their learning and comprehension.

Chapter Outlines. A detailed outline of each chapter helps students locate
information.

Case Studies. Case studies for each chapter ask students to apply course concepts
to real-life situations. Often these situations involve ethical challenges to responsible
communication.

Net Work. Students can access the Web activities that appear at the end of each
chapter, complete them online, and e-mail responses to their instructors.

Crossword Puzzles. Students use key words and definitions to solve these popular
puzzles.

Glossary. Students have ready access to the book’s comprehensive glossary for
review purposes and assistance in completing the crossword puzzles.

PowerWeb. PowerWeb is a component of the Online Learning Center that brings the
information on the Internet to a course. It features current articles, curriculum-based
materials, weekly updates with assessment, informative and timely world news,
research tools, and additional resources. PowerWeb helps students with online
research by directing them to more than 6,000 high-quality academic sources. This
premium content, which is password protected, is offered free with new copies of
the text.

Instructor’s Resource Manual. The resource manual, written by this text’'s authors,

contains suggestions, activities, and aids to help instructors organize and teach the
material in the text. The manual contains the following elements:

Tips for New Instructors. The Instructor's Manual begins with suggestions about
constructing a syllabus, conducting the first class, and modeling responsible
communication in the classroom.



XXV

= Sample Course Schedules. The instructor’s manual offers ideas about structuring
learning modules for 12- and 15-week semesters and 10-week quarters.

= Lecture Outlines. Each chapter is outlined for ease of class presentation.

= Strategies for Integrating Media Resources into the Course. The Instructor’s Manual
includes suggestions for using the Connections CD-ROM, the Online Learning
Center, and media resources such as popular films for course discussion and
assignments.

= Lecture Enhancements. The material in each chapter is extended with advanced
concepts that instructors can use to promote class discussion, challenge students,
or enrich accelerated or honors courses.

= Classroom Exercises. The instructor's manual contains a variety of classroom
exercises for each chapter.

= Test Questions. The instructor’s manual contains a large bank of true/false, multiple
choice, and essay questions for use in course examinations, organized around the
book’s learning objectives.

Instructor’s Resource CD-ROM. This CD-ROM includes the following resources:

= Computerized Test Bank. Brownstone’s Diploma Computerized Testing is a flexible,
powerful, and easy-to-use electronic testing program. The Diploma system allows
the test maker to create a print version, an online version (to be delivered to a
computer lab), or an Internet version of each test. Diploma includes a built-in
instructor grade book, into which student rosters and files can be imported. Diploma
is for Windows users; the CD-ROM includes a separate testing program, Exam 1V, for
Macintosh users.

\

= Test Bank in Word Format. Instructors who prefer to access test items in Word can
do so.

= PowerPoint Slides. This set of slides includes illustrations and concept maps,
chapter outlines, quotations, and questions from the text. Instructors are welcome
to generate transparencies from the slides.

= Instructor’'s Resource Manual. The contents of the Instructor’'s Resource Manual are
also available on the Instructor’'s Resource CD-ROM.

Communication Concepts Video. This VHS videotape contains six five-minute seg-
ments that help to illustrate aspects of small-group discussion, interpersonal commu-
nication, presentation skills, and interviewing strategies.

PageOut: The Course Website Development Center. All online content for this text m -
is supported by WebCT, eCollege.com, Blackboard, and other course management ash 8T Sk e
systems. Additionally, McGraw-Hill’s PageOut service is available to get you and your e

course up and running online in a matter of hours, at no cost. PageOut was designed
for instructors just beginning to explore Web options. Even the novice computer user
can create a course website with a template provided by McGraw-Hill (no program-
ming knowledge necessary). To learn more about PageOut, ask your McGraw-Hill rep-
resentative for details, or fill out the form at www.mhhe.com/pageout.
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The production staff of McGraw-Hill worked hard to design a beautiful text that uses
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