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PREFACE

Welcome to A otro nivel, a complete program for intermediate Spanish. This
program is the product not only of several years of intensive work by the
authors and the editorial team at McGraw-Hill, but, most importantly, it is
the result of many years of teaching. A otro nivel is, by and large, the text-
book we always wanted to use in the classroom but could not find, and it
includes activities we have created over the years to supplement the texts
that we were using. As teachers, we wanted a text in which thoughtful at-
tention is given to the development of all skills—including reading and
writing—and most importantly, where the cultural content is present in
every section of the chapter and lends itself to a discussion at a level ap-
propriate for college students. What you have in your hands now is a text-
book that we, our students, and our fellow instructors have used, tested,
and critiqued.

Why A otro nivel?

Recognizing that learning a language is much more than memorizing vocab-
ulary and grammatical rules, we have created a communication-oriented
program that stresses the importance of culture and open-ended conversa-
tion while also offering a review and expansion of language structures ap-
propriate for intermediate-level students of Spanish. We have long known
that students learn and enjoy Spanish most when they are fully engaged. For
most students, being engaged implies having material and activities that are
thought-provoking and that naturally elicit spontaneous and meaningful re-
sponses. We had been increasingly dissatisfied with the topics and activities
that appear in many intermediate textbooks, because they often do not seem
to take into account the maturity level of a typical college student, whatever
the age. Moreover, we wanted to present culture in a way that would provide
information about the Spanish-speaking world while prompting students to
reflect on their own culture, mores, and values. In other words, we believe
a Spanish course should match the whole of students’ college experience,
providing them with new information as well as new perspectives on old
contexts and helping them to be critical thinkers.

We believe that an intermediate language program should have the fol-
lowing attributes, all of which you will find in A otro nivel.

• Age- and education-appropriate themes. Topics should represent the
reality of traditional college-age students as well as that of the increas-
ing population of nontraditional students found in our classrooms. 
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• A solid grammar component. Students often have the impression that
there is nothing new in the second year of Spanish instruction, that they
have “done it all” in the first year. While we must stress the cyclical na-
ture of learning a language, we believe second-year students are ready
to see linguistic patterns that are not so obvious during the first year.
For this reason, the grammar presentations in A otro nivel tend to outline
major points together instead of in small chunks. One example is that in
A otro nivel all object pronouns are presented in one grammatical point.
Another is that we devote an entire chapter to the review and expansion
of the preterite and imperfect tenses. We also wanted A otro nivel to be
useful as a grammar reference for students, should they go on to more
advanced content courses.

• In-depth cultural content. In accordance with the National Standards,
with their explicit emphasis on the integration of connections and com-
parisons with culture and communication, we believe that it is essential
to present students with information that exposes them to a diversified
view of the cultures of the Spanish-speaking countries, including the
United States. Cultural information should also aim to establish com-
parisons with students’ own culture, to allow them to become aware of
their particular biases. Using cultural content that goes beyond tradi-
tional unrelated tidbits also allows for these important themes to be
better integrated into activities and discussions, which is another one of
our goals. 

• Abundance of authentic readings. It is important that second-year stu-
dents be exposed to an abundance of authentic readings, provided that
they are sufficiently guided. Most readings in A otro nivel are authentic
and include newspaper and magazine selections, essays by important
writers or political figures, and literary short stories and poetry. (Note
also that twelve additional literary readings are found on the optional
interactive CD-ROM.) 

• Activities that lead to in-depth conversations. We know how hard and
yet essential it is to develop communicative activities and conversation
topics that coordinate well with the chapter’s theme and that are truly
thought-provoking and engaging for the students. A otro nivel contains
a wealth of activities that promote open-ended conversation, several
with authentic visual components. Discussion activities designated as
tertulias recur throughout each chapter and provide a topic to link the
theme with the cultural content. The title tertulia reflects the impor-
tance of free-form conversation, which is a common component in
many intermediate Spanish programs. We understand how beneficial it
is to guide students into a serious discussion of ideas—not just chit-
chat—and how difficult it is to come up with the topics! A otro nivel in-
cludes traditional pair and group activities, such as polls, interviews,
guided conversations, situations, and so forth.

• Chapters that progress and evolve around a topic. Considerable atten-
tion has been devoted to the themes in A otro nivel and to their treatment
within each chapter. Chapters cover various aspects of a given topic,
creating a variety of interconnected subtopics to explore and resulting
in content- and theme-based language learning. 

• Presentation of historical information. The theme of Unit 4
(Historia de un imperio) in A otro nivel focuses explicitly on the history
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of Latin America and Spain, including the pre-Columbian period. We
hope to provide students with some basic exposure to why twenty-one
countries, which are so far apart and so richly different, have so much
in common.

• Abundant information on Hispanics in the United States. Through-
out the book we stress how Hispanics in this country belong to a larger
community of Spanish-speaking people, prompting students to reflect
on the unique circumstances that this community encounters in an
English-dominant country.

• Writing assignments that are meaningful and sufficiently guided. We
consider writing to be a process, and therefore reinforce in each chapter
the need for students to think about their intended readership, the var-
ious styles of writing they may bring to the process, the elaboration of
provisional and final drafts, the importance of the order in which ideas
are expressed, and other writing techniques. The Cuaderno de práctica
offers additional advice to help the students prepare their writing
assignments.

A otro nivel: In Step with the National Standards

A otro nivel completely subscribes to the vision of language learning outlined
in the National Standards for Foreign Language Learning in the 21st Century
(1999), which resulted from a collaborative project funded by the U.S. De-
partment of Education and the National Endowment for the Humanities,
and was led by all major associations in the language-teaching profession,
such as ACTFL and AATSP. The National Standards establish what language
learning should aim for, presented in five interconnected areas—often
referred to as the “5 C’s”: Communication, Cultures, Communities, Compar-
isons, and Connections.

In A otro nivel, the treatment of culture is consistently linked to communi-
cation, and comparisons, since many activities, the readings, and especially
the tertulias require the students to compare their own language structures
and cultural practices or situations to those that they study. A otro nivel at-
tempts to assist students in connecting the book’s themes to other areas of
study, such as art, history, economics, and government. Finally, while many
of the activities and tertulias already encourage students to step out of their
own community and gain information about the world, in each chapter the
Proyectos en la comunidad activity is designed to ensure that students
establish a clear connection, either personal or via the Internet, with the
Spanish-speaking world. This connection may be within the student’s own
local community or with another country or region of the world.

Language Study and Content-Based Learning

While information in language textbooks may include content that is not
linguistic per se, we believe that such content (i.e., cultural content) is often
treated as an addendum to a chapter, and hardly ever actively integrated in
what happens in the classroom. In A otro nivel, we use culture sections
not only to present information to the students, but for students to use that
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information as the basis for discussion and even guided practice. To that end,
the approach in A otro nivel is informed by content-based language learning,
influenced, among others, by Stephen Krashen, who, more than twenty years
ago, proposed that learning a language is more productive when the focus is
also on meaning and not just on form. We believe that culture sections in an
intermediate Spanish course, together with authentic readings and videos,
should be used as content for the vocabulary and grammar practice, and
more importantly, for the open-ended discussions that are essential at this
level. We trust that college students can handle college-level topics if suffi-
ciently guided, and, therefore, cultural sections should be designed to open
connections between the study of Spanish and other disciplines. This is, after
all, one sure way to acknowledge the overwhelming reason why students
learn Spanish: because it is so useful in every area of life!

THE ORGANIZATION OF THE A OTRO NIVEL PROGRAM:
A GUIDED TOUR

A otro nivel is designed for a two-semester or three-
quarter intermediate (second-year) Spanish language
program, or an equivalent one-semester intensive
course that concentrates on the four language skills—
reading, writing, listening, and speaking. The main
textbook offers an integrated-skills approach to lan-
guage learning. It is divided into four units of three
chapters each for a total of twelve chapters. This
structure provides opportunities for revisiting topics
and, subsequently, creating natural contexts for
recycling vocabulary and other content. However,
chapters are fully independent, so as to allow flexibil-
ity in coverage.

Each chapter includes the following main parts.

Unit opener
Every three-chapter unit begins with a unit opener
page that includes a visual and a brainstorming ac-
tivity and links the three chapters and their topics.

UNIDAD 1 La identidad

«La familia», del mural Chicano Time Trip fue pintado por el colectivo artístico East Los Streetscapers

(East Los Angeles, 1977). ¿Qué crees que representan todas las imágenes alrededor de la familia?

¿Qué asocias con la identidad de una persona? ¿Qué nos hace únicos?

la personalidad

el presente

los rasgos físicos

la familia

el pasado

las circunstancias

el entorno social
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Capítulo 1 Cómo nos ven y cómo nos vemos

tres 3

«La cara es el espejo del alma.»*

Si la cara es el espejo del alma, ¿a cuáles de estas personas te gustaría conocer?

¿Por qué?

En este capítulo

*Literally: The face is the mirror of the soul.

■ Estudio de palabras• Los rasgos físicos• La personalidad• Los insultos
■ Estudio de estructuras1. Acciones en el presente: el presente deindicativo

• Nota lingüística: los pronombres de sujeto• Nota lingüística: los tiempos progresivos

2. Cómo se expresa to be: ser, estar, haber, hacery tener
3. Comparaciones

■ Estudios culturales• Palabras cariñosas basadas en laapariencia física• Los hispanos: multiplicidad étnica y racial

4
cuatro

Capítulo 1: Cómo nos ven y cómo nos vemos

Reflexiona antes de leer • Ella es «Juana Banana»

¿Qué tipo de mujeres aparecen (appear) normalmente en los anuncios

comerciales (ads)? ¿guapas o feas? ¿esbeltas o gruesas (full-figured)? ¿blancas

o de otras razas? ¿Por qué hay tantos anuncios que presentan la imagen de

una mujer excepcionalmente bonita? ¿Te parece (Does it 
seem

 to you) que eso

está bien o mal? ¿Por qué?

DE ENTRADA

Ella es «Juana Banana», Rafael Espinosa

Todo comenzó por una foto. La hermosa sonrisaa de Vilma Ríos

Mosquera, que resalta
b su perfecta dentadura

c blanca, cautivó a la

Asociación de Bananeros de Colombia (Augura). Hace dos años,

simplemente alzó la miradad ante una cámara, levantó
e la mano

haciendo un símbolo positivo y sonrió.

Augura, que estaba buscando una imagen que la representara,f

decidió que no tendría una top model ni una mujer 90-60-90.* No. Los

asociados la querían a ella y por eso la buscaron de finca en fincag

hasta que la encontraron. Para Augura, Vilma representa el optimismo,

la fuerza y la alegría
h de quienes trabajan en la zona bananera

de Urabá. 

Es una campesinai que refleja en sus manos callosas,j los trece años

que se ha dedicadok a trabajar en las fincas bananeras. Esta orgullosal

madre soltera, por primera vez en sus 32 años de vida, visitó Bogotá.

No está acostumbrada al frío
, pero esto no impidió que siempre

estuviera sonriente y calurosam con quienes visitaron el stand de la

Asociación en Agroexpo. Los visitantes se tomaron fotos con ella y

durante la feria la identificaron como «Juana Banana», haciendo

alusión a Juan Valdés, representante del café colombiano.

a hermosa... beautiful smile

b highlights
c teeth

d alzó... looked up
e raised

f que... to represen
t it

g de... from farm to farm

h happiness

i farm worker
j calloused

k se... has dedicated
l proud 

m no... didn’t sto
p her fro

m always

being smiling and warm

Después de leer

¿Cierto o falso? ¿Por qué es «Juana Banana» la imagen de la Asociación

de Bananeros de Colombia? Indica si las siguientes razones son ciertas (C)

o falsas (F). Si puedes, corrige las oraciones falsas. 

1. Es muy guapa.

2. Tiene la figura (body) de una modelo.

3. Tiene una sonrisa muy bonita.

4. La expresión de su cara es alegre y optimista.

5. Ella representa a las personas que compran bananas.

*measurements in
 centimeters

 of an “ideal” female body: 90 cm around the chest a
nd hips and 60 cm

around the waist

■ Los rasgos físicos (physical features)

6 seis
Capítulo 1: Cómo nos ven y cómo nos vemos

ESTUDIO DE PALABRAS

DE REPASO9

el estereotipo
alto/a � bajo/a
extrovertido/a � introvertido/agrande � pequeño/a

guapo/a � feo/a
inteligente � tonto/a
moreno/a � rubio/a
obeso/a (gordo/a) � delgado/a

las canas

el pelo rizadola sonrisa

los anteojosla cicatriz

los ojos (color) café

la apariencia
appearancela barba
beardel bigote
mustachela imagen
imageel lunar
molelos ojos (azules, negros, verdes, (blue, black, green, honey

color miel, color café) colored, brown) eyes
las pecas

frecklesel pelo
haircastaño

light brown, chestnut
gris/blanco

gray/whitelacio/liso
straightondulado
wavyrizado
curlyrubio
blondel rostro (la cara)

facellevar lentes de contacto to wear contact lenses
ser/estar calvo/a

to be baldser pelirrojo/a
to be a redhead

De entrada
Divided into a reading section and a video section,
De entrada sets the chapter theme and provides
additional vocabulary for recognition. The readings in
this section are deliberately brief and include pre- and
post-reading questions. The Discovery en españolTM

video section also offers pre-viewing questions
(Reflexiona antes de mirar) and a quick post-viewing
control activity. More extensive activities for each
video segment appear on the optional CD-ROM,
which also includes the complete video program.

Estudio de palabras
This vocabulary section is always introduced by
De repaso, a brief list of words that students have
learned at the elementary level or in previous
chapters. The core thematic vocabulary is generally

introduced via bilingual lists, often with visuals. The
activities that follow progress from simply activating
the core vocabulary list to having students expand
the list by making connections with familiar words,
and finally to using words in conversation.

Chapter opener
The first page of each chapter introduces the theme
using visually based materials (realia and pho-
tographs) and a refrán (a common saying or expres-
sion in Spanish) or a quote in the last unit. It also
includes a list of the vocabulary, culture, and gram-
mar topics that appear in the chapter.
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Estudio cultural
There are two Estudio cultural sections in each chap-
ter, one after Estudio de palabras and the other after
Estudio de estructuras. These notes provide interest-
ing cultural information about the Hispanic world
while simultaneously promoting cross-cultural com-
parisons and discussion in the Tertulia activity that
follows. They are also accompanied by comprehen-
sion questions in the Annotated Instructor’s Edition.

Lectura
Readings in A otro nivel include journalistic, literary,
essay, and historical texts. The Lectura section includes a
reading strategy, pre-reading and post-reading activities
for comprehension, passive vocabulary enrichment,
and discussions. A selection of additional literary read-
ings appears on the optional CD-ROM, described later
in this Preface.

En español hay muchas expresiones cariñosas, que pueden variar de un

país a otro: amor, cariño, querido/a, tesoro (trea
sure), mi vida (my life)

,

etcétera. Además, en diferentes países de habla española se usan de manera

cariñosa ciertos adjetivos relacionados con el aspecto físico que aunque

pueden parecer ofensivos a personas de otras culturas, no lo son en estos

países. De hecho, estas palabras se usan a pesar de que (even though) no

correspondan con el físico de una persona en absoluto.

10
diez

Capítulo 1: Cómo nos ven y cómo nos vemos

ESTUDIO CULTURAL Palabras cariñosas basadas en la apariencia física

gordo/a (España): con esposos, novios, hijos

flaco/a (skinny) (Argentina, Uruguay): con esposos, novios, hijos, amigos

viejo/a (Argentina, Chile, Uruguay): con padres, esposos

negro/a, negrito/a (Venezuela, Puerto Rico, República Dominicana,

Panamá): con esposos, novios, hijos, amigos

Tertulia*
Palabras cariñosas y apodos (nicknames)

• ¿Qué palabras cariñosas se usan en sus familias? ¿Cuáles son sus

favoritas? ¿Cuáles detestan más?

• ¿Tienen Uds. apodos basados en su físico? ¿Les molesta? ¿Por qué? 

• En algunos países la tendencia a usar palabras cariñosas es más

generalizada que en otros. En países como Puerto Rico o Venezuela se

puede oír la expresión «mi amor» con mucha frecuencia, dirigida incluso

a personas que se conocen poco (especialmente a mujeres y niños). ¿Se

usan mucho las palabras cariñosas en su país/estado? ¿Les gusta esta

costumbre? ¿Por qué?

*The Tertulia activities provide questions for exploring the reading topics and the chapter

theme in small groups or as a class. 

«Te quiero, gorda.»

1. ACCIONES EN EL PRESENTE: EL PRESENTE DE INDICATIVO

«Vilma representa el optimismo...»* 

«La única excepción es el retrato que Benicio del Toro hace de un policía

en conflicto...»†

Regular verbs

Spanish verbs that follow a predictable pattern are regular verbs. Subject

pronouns can be used to indicate who is performing the action. Unlike

English, however, the subject or subject pronoun is not necessarily

expressed. The conjugations usually make the subject clear. These are the

regular conjugation patterns for present-tense verbs. 

Estudio de estructuras

once 11

ESTUDIO DE ESTRUCTURAS

-ar: cantar -er: correr -ir: decidir

Pronombres de sujeto
(to sing)

(to run)
(to decide)

yo

canto
corro

decido

tú

cantas
corres

decides

vos‡

cantás
corrés

decidís

usted (Ud.), él/ella
canta

corre
decide

nosotros

cantamos corremos decidimos

vosotros‡

cantáis
corréis

decidís

ustedes (Uds.), ellos/ellas cantan
corren

deciden

The subject pronouns will not

be included in all charts, but

the verb charts follow this

pattern.

Singular
Plural

yo

nosotros

tú

vosotros

vos

Ud., él/ella
Uds., ellos/ellas

*«Ella es “Juana Banana”», El tiempo, Colombia

†«México se rebela contra su imagen en Hollywood», El País

‡Vos and vosotros will appear in all verb charts and will be reviewed in the Cuaderno de

práctica, but will not be practiced in activities in the Student Edition. 

NOTA LINGÜÍSTICA: los pronombres de sujeto 

• Usted and ustedes are often abbreviated as Ud. and Uds., respectively. The

abbreviated forms will be used in this text. 

• Vosotros is used primarily in Spain for the informal plural you

(tú + otros = vosotros). Uds. is used in Spain for the formal plural you

(Ud. + otros = Uds.). In Latin America Uds. is the only form used to express

plural you.

• Vos is used in several countries of Latin America, mainly in most of Central

America, Argentina, and Uruguay. Vos is used instead of tú, although in some

of these countries both forms may appear. Vos has its own verbal forms for

the present indicative, subjunctive, and commands.

Estudio de estructuras
The grammar structures (two to three per chapter)
have been chosen to cover all the main structures
typical of intermediate-level Spanish. All grammar
explanations are in English. Special care has been
devoted to having explanations that clearly move be-
yond first-year basics, without being overwhelming.
Each grammar point is followed by three to five
activities that progress from controlled (form-
focused) to open-ended (communicative, content-
focused).

Reflexiona antes de leer
Sobre la lecturaLa lectura de este capítulo es la primera parte de un artículo que apareció

en el periódico español El País, uno de los más prestigiosos de España y de

todo el mundo hispano. El artículo hace referencia a la película Traffic, que

ganó un Oscar a la mejor película en el año 2001.Actividad 1 DefinicionesPaso 1 ¿Qué palabra del Vocabulario útil corresponde a cada definición?

1. Es una pintura o foto de una persona.

2. Es el grupo más grande.3. Es la persona que interviene en la acción de una obra de teatro o una

película.
4. Este verbo quiere decir «ser responsable de haber hecho algo malo».

5. Es un adjetivo que describe a una persona ansiosa por acumular cosas y

dinero sin gastarlos ni darlos a otros.

6. Este verbo quiere decir «concentrar la atención en algo».

Paso 2 Ahora te toca a ti dar una definición de las siguientes palabras. 

1. vago/a 2. retratar 3. el papel 4. la película
Actividad 2 TrafficCompleta el siguiente párrafo sobre la película mencionada en el artículo

de esta sección de lectura. Todas las palabras que faltan están en la lista de

Vocabulario útil. Debes conjugar en el presente de indicativo los verbos

que faltan (are missing).Traffic es una 
1 sobre el narcotráfico que 

2 en varios

3 cuyasa historias se entrelazanb para reflejar la complejidad

del problema del tráfico de drogas. Uno de los actores principales es el

puertorriqueño Benicio del Toro, que tiene el 
4 de un honesto

policía mexicano. Su personaje hace un 
5 positivo de los

mexicanos. Catherine Zeta-Jones, por el contrario, hace el papel de una

mujer
6 que quiere seguir ganando mucho dinero del

narcotráfico.
awhose bintertwine

30 treinta

Capítulo 1: Cómo nos ven y cómo nos vemos

LECTURA México se rebela contra su
imagen en Hollywood

VO CA B U L A R I O Ú T I Lla mayoría majorityel papel
rolela película

movieel personaje characterel retrato
portraitcentrarse

to focustener la culpa to be to blame
avaricioso/a greedyvago/a

lazy
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Reflexiones
This end-of-chapter section opens with Gramática en
acción, a cloze activity that combines practice for all
of the grammar points treated in the chapter and
often introduces another cultural topic. Proyecto en
la comunidad offers ideas for an out-of-class research
or interview-based project. The last activity, Tertulia,
presents a series of talking points that promote a
more sophisticated dialogue among students.

Redacción
This section offers writing strategies and topics to
assist students in a variety of writing tasks that stu-
dents can use in their daily life, such as a personal
note, curriculum vitae, an essay, and a research paper.
(The chapters of Unit 4 help students develop the
process of writing a research paper, with each chap-
ter’s writing activity focusing on one of the major
steps of the process.) This section is linked to a section
with the same title in the Cuaderno de práctica, where
students receive extra guidance in developing the
writing assignment.

Tema
Una carta de presentación para una familia latinoamericana con quien vas a

pasar el verano
Antes de escribir• Piensa en lo que tu lector(a) puede desear saber y haz una lista de estas

cosas. También considera cómo quieres tú mostrarte. Describe tanto lo

físico como lo referente a tu personalidad. 

• Haz un borrador (draft) en español con todas las ideas que tengas. No te

preocupes ahora por la gramática, el vocabulario o el orden. Si no sabes

algunas palabras, deja un espacio en blanco o haz un símbolo.

Mientras escribes• Ordena las ideas de tu borrador usando un párrafo diferente para cada

idea importante. Por ejemplo, para esta composición puedes describirte

físicamente en un párrafo y en el siguiente describir tu personalidad.

• Asegúrate de que tu composición tenga los elementos importantes de

la estructura de una carta: saludo, motivo por el que escribes, cuerpo,

despedida. Cada opción requiere convenciones diferentes.

• Busca en el diccionario y/o en tu libro de texto las palabras y expresiones

sobre las que tengas duda.Después de escribir• Repasa los siguientes puntos.
■ el uso de los verbos que expresan to be

■ la concordancia entre sujeto y verbo

■ la concordancia de género y número entre sustantivos, adjetivos y

pronombres■ la ortografía (spelling) y los acentos

■ el vocabulario: asegúrate de que no repites ideas o palabras; busca

sinónimos cuando sea necesario.
■ el orden y contenido: asegúrate de que tu composición está

estructurada en párrafos con ideas diferentes que apoyan el tema que

has elegido.• Finalmente, prepara tu versión para entregar. 

34 treinta y cuatro
Capítulo 1: Cómo nos ven y cómo nos vemos

REDACCIÓN Descripción personal

No olvides mirar el Apéndice I, ¡No te equivoques!, para

evitar los errores típicos de los estudiantes de español. Para esta

actividad de escritura, se recomienda que prestes atención a

Cómo se expresa to know (página 351).
Consulta tu Cuaderno de práctica para encontrar más ideas y sugerencias que

te ayuden a redactar tu composición.

■ Gramática en contexto: el Censo de los Estados Unidos

del año 2000

Los siguientes datos están basados en la información del Censo 2000 de los

Estados Unidos. Complétalos con las palabras correctas. Conjuga los verbos

en el presente de indicativo. Cuando haya dos opciones, escoge la opción

correcta. Si son verbos, escoge el verbo correcto. Cuando no haya opciones,

escribe la palabra comparativa para completar la idea.

En este capítulo 
1 (estar / ser: nosotros) estudiando la

población hispana en los Estados Unidos. ¿ 
2 (saber: tú) que en

este país 
3 (vivir) más 

4 (de /que) 35 millones de

hispanos, según el censo del año 2000? Esta cifraa no

5 (incluir)

la población de Puerto Rico, que 
6 (estar / ser) un Estado Libre

Asociado, y que 
7 (haber / ser) de casi 4 millones de personas.

El grupo de hispanos 
8 grande en los Estados Unidos 

9

(estar / ser) de origen mexicano (58,5* por ciento), seguido del de

los puertorriqueños (9,6 por ciento). Es interesante que haya más

centroamericanos 
10 (de / que) sudamericanos.

La población hispana en general 
11 (estar / ser) 

12

joven que la población no hispana: la edad mediab de los hispanos es 25,9

años, y 35,3 la de los no hispanos.

anumber
baverage

Reflexiones
treinta y cinco

35

REFLEXIONES

PUERTORRIQUEÑO  9,6

OTRO HISPANO  28,4Porcentaje de distribución de la población hispana por origen: 2000

Dominicano  2,2Centroamericano  4,8Sudamericano  3,8Español  0,3

Cualquier otro hispano  17,3

CUBANO  3,5

MEXICANO 58,5

*En español, los decimales aparecen después de una coma y los millares (thousands) van

separados por un punto, justo al contrario que en inglés.
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Recordatorios
These notes remind students of grammar information
that is familiar but still may present challenges at the
intermediate level.

Supplements
As a full-service publisher of quality educational
products, McGraw-Hill does much more than just
sell textbooks. We create and publish an extensive
array of print, video, and digital supplements to sup-
port instruction on your campus. Orders of new (ver-
sus used) textbooks help us to defray the cost of
developing such supplements, which is substantial.
Please consult your McGraw-Hill representative to
learn about the availability of the supplements
that accompany A otro nivel: Intermediate Spanish.

For Instructors and Students:

• The Cuaderno de práctica offers additional practice
with vocabulary, grammar, listening comprehen-
sion, and writing.

• The Online Cuaderno de práctica, developed in col-
laboration with QuiaTM, offers the same out-
standing practice as the printed Cuaderno de

práctica with many additional advantages such as a
fully integrated audio program, immediate feed-
back and scoring for students, and an easy-to-use
gradebook and class roster system for instructors.
To gain access, students purchase a unique Student
Book Key (passcode). Instructors should contact
their local McGraw-Hill sales representative for an
Instructor Book Key.

• The Audio Program on CD to accompany the
Cuaderno de práctica provides additional listening
comprehension practice outside of the classroom.
The Audio Program is available for student pur-
chase and is provided free of charge to adopting
institutions for use in the laboratory. 

• The Interactive CD-ROM and Video on CD, pro-
duced in collaboration with the Discovery
ChannelTM, includes twelve Spanish lan-

guage video segments culled from Discovery en
españolTM programming. These rich documentary
segments, supported by pre- and post-viewing ac-
tivities, are thematically tied to the chapters of the
textbook. The CD-ROM also includes twelve liter-
ary selections that introduce students to the liter-
ary heritage of the Spanish-speaking world. These
selections are:

1. Epitafio, Nicanor Parra (Chile)
2. Cabra sola, Gloria Fuertes (Spain)
3. Los dos reyes y los dos laberintos, Jorge Luis

Borges (Argentina)
4. El desafío, Josefina Aldecoa (Spain)

The following are recurrent features throughout
the book.

Notas lingüísticas
These grammatical notes present information already
familiar to students and/or offer an advanced lin-
guistic commentary for recognition only.

Estudio de estructuras

quince
15

NOTA LINGÜÍSTICA: los tiempos progresivos

Progressive tenses are formed with the conjugated form of estar, in any of its

tenses, followed by the present participle (-ndo ending) of another verb.

-ar → -ando

-er → -iendo

-ir → -iendo

bailar → bailando

comer → comiendo

vivir → viviendo

• Here are the irregular forms of -ir stem-changing verbs (e → i; o → u)

sentir → sintiendo
pedir → pidiendo

dormir → durmiendo

decir → diciendo
repetir → repitiendo

morir → muriendo

venir → viniendo
• The present participle ending -iendo becomes -yendo in verbs whose stems

end with a vowel.
caer → cayendo

destruir → destruyendo

ir → yendo

leer → leyendo

oír → oyendo

• The progressive tenses are used in Spanish to express an action in progress.

—¿Qué estás haciendo?

—What are you doing (right now)?

—Estoy estudiando para el examen de 
—I’m studying for tomorrow’s 

mañana.

exam.

—¿Qué estabas haciendo cuando te llamé? —What were you doing when I

called you?

—Estaba bañando a los niños. 

—I was bathing the children.

¡OJO! Unlike English, in Spanish the progressive is never used to express the

future. The simple present or ir a + infinitive is used in Spanish.

—¿Qué haces / vas a hacer mañana

—What are you doing tomorrow 

por la noche?

evening?

—Voy a cenar con mis padres.

—I’m having dinner with my

parents.

*You will learn more about si clauses in Capítulo 10.

• Hypothetical situations that are likely to occur, following si (if )*

Si te parece bien, podemos salir
If it seems all right to you, we can 

a cenar. 

go out for dinner.

La fiesta va a ser un desastre 
The party is going to be a disaster 

si llueve esta noche.

if it rains this evening.

4. LOS PRONOMBRES DE OBJETO DIRECTO E INDIRECTO

«Oye, échame una mano con este ejercicio, por favor.»*

«Una rutina constante desde que lo abrieron hace siete años.»*

Many verbs require noun phrases to complete their meanings. These noun

phrases, or clauses that function like nouns, are called objects. There are

two types of objects: direct (OD) and indirect (OI).

¿Me prestas tus apuntes de la clase de hoy?

OI

OD

Will you lend me your notes of today’s class?

OI
OD

48 cuarenta y ocho
Capítulo 2: «Yo soy yo y mis circunstancias»

ESTUDIO DE ESTRUCTURAS

Los pronombres de objeto directo

me me

nos us

te you ( fam. sing., tú)
os you ( fam. pl., vosotros)

lo you ( fam. sing. m, Ud.), him, it los you ( form. pl. m, Uds.), them

la you ( fam. sing. f, Ud.), her, it las you ( form. pl. f, Uds.), them

In order to avoid repetition, direct object pronouns replace object nouns.

—Tienes que ver la última película You have to see Almodóvar’s last

de Almodóvar.

movie.

—Ya la vi. Es buenísima, ¿verdad? I already saw it. It’s excellent, isn’t it?

• When the direct object phrase precedes the verb, the direct object

pronoun must also be used in front of the verb. This means that the direct

object is repeated in the same sentence.

A la discoteca no vamos mucho, pero el centro comercial lo visitamos

todas las tardes.

We don’t go to the disco too often, but the mall, we visit it every evening.

• Lo is used to replace a direct object that is an idea or an action.

—María se convirtió en testigo de María became a Jehovah’s Witness.

Jehová.

—Ya lo sé. Me lo dijo su hermana. I already know (it). Her sister told (it)

to me.

Los pronombres de objeto indirecto

me
to/for me

nos
to/for us

te
to/for you ( fam. sing., tú)

os
to/for you ( fam. pl., vosotros)

le
to/for you ( form. sing. m/f, Ud.), him/her, it

les
to/for you ( form. pl. m/f, Uds.), them

*«¿Quédamos en el híper?», El país semanal

Recordatorio

a personal

The preposition a always

precedes direct objects that

are people or animals that are

treated like a person, such as

a pet.

Quiero 
I love my 

mucho a mi roommate.

compañera

de cuarto.

Extraño a I miss my family.

mi familia.

¿Ves a mi Do you see my 

perro en dog in the patio?

el patio? 
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5. Aquí nace la inocencia, Luisa Valenzuela
(Argentina)

6. Son número 6, Nicolas Guillén (Cuba)
7. Convocación de palabras, Tino Villanueva

(United States)
8. Hombre planetario, Jorge Carrera Andrade

(Ecuador)
9. El recado, Elena Poniatowska (Mexico)

10. Mi tierra, Rigoberta Menchu (Guatemala)
11. La Razón y la Fuerza, Adela Zamudio (Bolivia)
12. Los astros y vos, Mario Benedetti (Uruguay)

• The Student Edition of the A otro nivel Online Learn-
ing Center provides additional vocabulary
and grammar practice for students. (Please

see the note about Premium Content on the Online
Learning Center later in this Preface.) The Instruc-
tor’s Edition contains resources to assist instructors
in getting the most out of the A otro nivel program. 

• Sin falta, developed in partnership with Ultra
Lingua, Inc., is a Spanish writing software pro-
gram on CD-ROM that includes the following
features: a word processor, a bilingual Spanish-
English dictionary with more than 250,000 entries,
an online Spanish grammar reference, and basic
grammar and spell-checking functions.

For Instructors Only:

• The Annotated Instructor’s Edition contains detailed
suggestions for executing activities in class. It also
offers options for expansion and follow-up.

• The Instructor’s Resource CD-ROM contains the In-
structor’s Manual and Testing Program, including
sample syllabi and lesson plans as well as sample
chapter exams, which instructors can edit and cus-
tomize to meet the testing needs of their particular
program. The Audioscript for the Audio Program is
also included on the IRCD.

• The Video on VHS includes the twelve video
segments from the Discovery en españolTM pro-
gramming. (These same segments are also on the
Interactive CD-ROM and Video on CD, as noted ear-
lier.) The segments are approximately three to five

minutes in length, and are related to the topics in the
corresponding chapter in the book. The segments in-
clude:

1. La población cubana de Miami
2. Fútbol: deporte y pasión
3. El misterio de los Reyes Magos
4. Perú: un país de contrastes
5. Agricultura de precisión en la Argentina
6. La música caribeña
7. La emigración japonesa a Latinoamérica
8. Radiación ultravioleta en Bolivia
9. Tecnología para la prevención de violencia

contra mujeres
10. Las momias chiribayas del Desierto de Atacama
11. La Guerra Hispano-Americana
12. Gabriel García Márquez

Premium Content on the Online
Learning Center
If you have purchased a new copy of A otro nivel: In-
termediate Spanish, you have access free of charge to
Premium Content on the Online Learning Center at
www.mhhe.com/aotronivel. This includes the com-
plete audio program that supports the Cuaderno de
práctica. The card bound inside the front cover of this
book provides a registration code to access the Pre-
mium Content. Note: This code is unique to each individ-
ual user. Other study resources may be added to the
Premium Content during the life of the edition of this
book.

If you have purchased a used copy of A otro nivel:
Intermediate Spanish but would like to have access to
the Premium Content, you may purchase a registra-
tion code for a nominal fee. Please visit the Online
Learning Center for more information.

If you are an instructor, you do not need a special
registration code for Premium Content. Instructors
have full access to all levels of content via the Instruc-
tor’s Edition link on the homepage of the Online
Learning Center. Please contact your local McGraw-
Hill Sales representative for your password to the
Instructor’s Edition.
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