Chapter 9: Contemporary Realistic Fiction

CHAPTER SUMMARY AND OUTLINE
Contemporary realistic fiction is writing that gives an accurate portrayal of life today. As a genre its content has been changed a great deal since the mid 1960s, causing controversy in books of this particular form of literature. Realistic books offer readers opportunities for understanding themselves, for seeing life realistically as it is for some people, for showing the universality of problems and feelings, for providing role models, and for preparing for living. Issues focus on what is real, the degree of graphic portrayal of life, stereotyping, the author’s background, and the categorization of literature.

Themes within literature are based on maturing through the stages of childhood as the child relates to family, friends, and the complexities of self. Many books are concerned with problems: physical, developmental, mental, age, and earth. Through books children meet other members of the pluralistic society and realize the effect of religious, regional, and international differences. Popular realistic fiction includes books of humor, animals, sports, and mysteries.

I. REALISM IN CONTEMPORARY CHILDREN’S LITERATURE

A. The Value of Contemporary Fiction

B. Issues Relating to Realistic Fiction

1. What Is Real?

2. How Real May a Children’s Book Be?

3. Bias and Stereotyping

4. The Author’s Background

5. Categorizing Literature

II. BECOMING ONE’S OWN PERSON

A. Living in a Family

1. Family Relationships

2. Extended Families

3. Families in Transition

B. Living with Others

1. Finding Peer Acceptance

2. Making Friends

C. Growing toward Maturity

1. Developing Sexuality

2. Finding Oneself

3. Survival Stories

III. COPING WITH PROBLEMS OF THE HUMAN CONDITION

A. Physical Disabilities

B. Developmental and Learning Disabilities

C. Mental Illness

D. Aging and Death

1. Aging

2. Death and Dying

IV. LIVING IN A DIVERSE WORLD

A. African-American Experiences in Books for Children

B. Books about Other Cultures

C. Understanding Various World Cultures

V. POPULAR TYPES OF REALISTIC FICTION

A. Humorous Stories

B. Animal Stories

C. Sports Stories

D. School Stories

E. Mysteries

ASSISTING STUDENT LEARNING

INTRODUCTION

· Review the informal outline at the beginning of the chapter to organize your thinking about the topic.

REALISM IN CONTEMPORARY CHILDREN’S LITERATURE

· Find the text’s definition of realistic fiction.

· Find five values that realistic fiction offers children.

· Explain what is meant by the issue, “What is real?”

· Contrast the differences between treatment of graphic realism in television and books.

· Be able to apply Giblin’s criteria regarding violence.

· Express the view of this text concerning stereotyping in contemporary literature.

BECOMING ONE’S OWN PERSON

· Skim this section, noting the grouping of themes. Look for books that you will want to read.

COPING WITH PROBLEMS OF THE HUMAN CONDITION

· Be able to state why the reading of “problem books” should be balanced with other books.

· Find guidelines for evaluating books on physical disabilities.

· Skim the section for books that you may want to read.

LIVING IN A PLURALISTIC SOCIETY

· Be able to apply the “Guidelines for Evaluating Contemporary Realistic Fiction.”

· Skim this section for books that might be of interest to you.

POPULAR TYPES OF REALISTIC FICTION

· Find the value of children reading popular fiction when it is not high-quality literature.

· Skim this section for suggestions for further reading.

· Determine some criteria for evaluating popular realistic fiction.
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ORGANIZING THE TEXTUAL MATERIAL
COMBINING WITH OTHER CHAPTERS

The several strong themes of this realism chapter make it difficult to alter its format to any major extent. It would be appropriate to move the fairly extensive portion on censorship from Chapter 13 to this chapter because so many of the books of realism are controversial. Many segments of Chapter 13 can be used easily with this chapter, applying the teaching methods to the content of realism. Look for poetry connections in contemporary dealing with feelings, families, society, and school experiences. See the Prose/Poetry Connection Charts in Chapter 8.

PLANNING FOR SPECIFIC AUDIENCES

Undergraduate elementary education students are usually familiar with books of realism from their own reading. Draw on their remembered reading from childhood and then pose questions about the books from the perspective of their adulthood. Raise issues related to books of realism and urge students to examine the books critically rather than nostalgically. Encourage them to gain familiarity with popular and critically acclaimed books and develop awareness of contemporary themes in realistic fiction for children. Graduate students will be able to reflect on these books in the light of children from their own classrooms. Urge them to read the books with particular children in mind. Reading specialists will need to become acquainted with a large quantity of these books because of this genre’s popularity with children.

Administrators and guidance counselors will find many sources of books that relate to the psychological needs of children. Acquaint them with the numerous reference sources that suggest books to use for specific problems.

English majors will find great variance in the writing in this genre. Give them suggestions that enable them to see the range of writing style and quality. Inform them of the need for variance if we are to meet the reading needs of children.

All students will benefit from consideration given to books about many cultures. Help students become acquainted with many sources of critiques that enable the reader to reflect on the book from several perspectives. Suggest that they review the Guidelines for Evaluating Multicultural Literature feature on page 23 of the textbook.

INTRODUCING THE CHAPTER

The idea of “becoming” through one’s personal experiences is an aspect of contemporary realistic fiction which is highlighted in this chapter. Jean Little’s poem “Yesterday” shows a child’s own awareness of this process. Most of the other poems in her anthology, Hey World, Here I Am! (Kids Can Press, 1986) would complement discussions of realistic fiction as well.

Contemporary realism for children can often deal effectively with personal as well as societal problems. Eve Bunting’s picture book, Fly Away Home (Holiday, 1991) deals seriously and sensitively with a homeless father and son. In Notes from a Liar and Her Dog (Putnam, 2001), Gennifer Choldenko provides possibility for the resolution of the misunderstandings that can arise between parent and child during the difficult adolescent years.

TEACHING WITH THE TEXTBOOK

1. DETERMINING WHAT IS REAL THROUGH AGING PERSPECTIVES

Pre-Class Assignment: Direct students to read from several selected realistic titles that are written in the first person. Books might be taken from the following list:

Choldenko, Gennifer. Notes from a Liar and Her Dog. Putnam, 2001.

Gantos, Jack. Jack on the Tracks: Four Seasons of Fifth Grade. Farrar, Straus & Giroux 1999.

Holt, Kimberly Willis. When Zachary Beaver Came to Town. Holt, 1999.

Lowry, Lois. Rabble Starkey. Houghton Mifflin, 1987.

Paterson, Katherine. Jacob Have I Loved. Harper, 1980.

Perkins, Lynne Rae. All Alone in the Universe. Greenwillow, 1999.

Rylant, Cynthia. Missing May. Orchard, 1992.

Singer, Nicky. Feather Boy. Delacourte, 2002.

Wolff, Virginia Euwer. Make Lemonade. Holt, 1993.

In-Class Session: Begin the discussion by focusing on one of the secondary, but major, characters in the book. Have students tell how that character is depicted. Lead students to realize that the character’s description is upon the attitude of the main character in this first person narrative. Next, have students write about the secondary character from another person’s point of view. How does the character change? What differences does the reader notice? What is the real character? Lead into a discussion of reality from this experience.

2. CONTRASTING WAYS OF COPING

The helping relationship between teacher and child is central to the philosophy of many undergraduate elementary education students. Although this particular session is useful for all students, it will have particular appeal for preservice students.

Pre-Class Assignment: Have students read the books discussed in the textbook under the heading “Coping with Problems of the Human Condition.” You may need to limit this according to class size in order to have good discussions. Try to have at least five students reading in each category under that heading.

In-Class Assigment: Have students discuss and contrast the various ways book characters coped with the problems they met. Direct students in each group to discuss the books to find a way of organizing the points within all the books. In “Physical Disabilities” students might look for conflicts, turning points, and changes of attitude. In a group of books that deal with death, the organizing points might be early awareness of problems, personal coping, problems with family, and ways of coping.

Give students large charting paper, yardsticks, and marking pens and have them create charts that contrast the various ways of coping with problems of living. When the groups have completed their charts, bring the class together for a discussion of ways of coping. Talk over whether book characters they read about had to try many alternatives. Seek opinions on how wise those solutions were.

Suggest that students might want to pursue the same topic in other children’s books. Several bibliographic sources make selecting books on real problems an interesting task. Show these reference books and explain how students can find information in them. Encourage students to familiarize themselves with these selection tools.

Bernstein, Joanne E., and Marsha K. Rudman. Books to Help Children Cope with Separation and Loss (4th ed.). Bowker, 1994.

Dreyer, Sharon Spredemann. The Bookfinder, vol. 4. American Guidance Service, 1989 and 1994.

Robertson, Debra. Portraying the Disabled: An Annotated Bibliography of Fiction for Children and Teenagers. Bowker, 1992.

Reflecting on Methodology: Talk over the use of charting as a way for children to respond to books. Lead students to consider the charting activity to have been conducive to discussing the central issue of the books. Were students able to move from the particular book to a more general discussion of the topic? Was the discussion enlightening and worthy of pursuit? Share examples of the many ways to use language charts from the useful article “Language Charts: A Record of Story Time Talk” by Nancy L. Roser and Cindy Forest in Language Arts, 69 (January 1992): 44–42.

3. DISCUSSING INITIATION STORIES IN LITERATURE CIRCLES

Pre-Class Activity: Give students an opportunity to participate in literature circles while discussing several books from the section “Finding One’s Self.” Bring to class enough copies of titles from that section to offer students a choice of selection. Assign them to read the book prior to the next class session. Give a brief book talk about each book prior to selection time. Make preparations for literature response activities for half the class. Be sure there are ample supplies in the classroom. Have ideas for suggestions of activities so that students who are doing response activities will be stimulated.

In-Class Session One: Direct half the class to respond to the book they read through independent activities. Have some models of response activities on display. Discuss ideas with the entire group.

Bring the other half to a circle so that they can discuss the themes that emerged from their books. Because the books dealt with a broad theme of “Finding One’s Self,” there will be some focus to the discussion. Ask broad questions and use them as the focus for the conversation. Use open-ended questions. Encourage the group to guide their own discussion by taking time to consider what they might talk about next. At the end of the discussion, have them share selected comments with the rest of the class.

In-Class Session Two: Reverse the groups and do the same activities.

Reflecting on Methodology: Discuss the experience with literature circles. Encourage students to read about this technique from professional literature. Resources that would be helpful:

Daniels, Harvey. Literature Circles: Voice and Choice in the Student Centered Classroom (2nd ed.). Stenhouse, 2002.

Davies, Katharine Samway, and Gail Whang. Literature Study Circles in a Multicultural Classroom. Stenhouse, 1995

Harste, Jerome, and Kathy G. Short, with Carolyn Burke. Creating Classrooms for Authors: The Reading-Writing Connection. Heinemann, 1996.

Sloane, Glenna Davis. The Child as Critic (5th ed.). Teachers College Press, 1991.

4. UNDERSTANDING MULTICULTURALISM IN THE UNITED STATES

Pre-Class Assignment: Plan to have a focus study of three different cultures. Obtain multiple copies of the following books:

Hill, Kirkpatrick. The Year of Miss Agnes. McElderry, 2000

Soto, Gary. Petty Crimes. Harcourt Brace, 1998.

Yep, Laurence. Cockroach Cooties. Hyperion, 2001.

Have students each select one book to read prior to the next class. Prepare some materials about these three U.S. cultures: Native American, Puerto Rican, Chinese-American.

First Class Assignment: Place students who have read the same book in cooperative learning groups. Have them discuss things they learned about the main character and also things they learned about the culture itself. Give students an opportunity to respond to the book by examining their personal lives and their culture. They might prepare a pictorial record of their early lives to show cultural specifics.

Second Class Assigment: Assemble students in their groups and have them talk about the themes in the book. Make predictions about what the characters might do as alternative or future activities.

Share information about the culture gleaned from interviews, reading nonfiction books, or audio-visual materials. Share these findings with the larger group. Close the unit by having students write in their journals about this culture.

Reflecting on Methodology: Discuss focus units, cooperative learning groups, and in-depth cultural studies. Students who may want further study may want to read from these resources:

Bishop, Rudine Sims. “Extending Multicultural Understanding through Children’s Books,” in Bernice E. Cullinan, ed. Children’s Literature in the Reading Program. IRA, 1987.

Cai, Mingshui, and Rudine Sims Bishop. “Multicultural Literature for Children: Towards a Clarification of the Concept,” in Anne Haas Dyson and Celia Genishi, eds. The Need for SLM: Cultural Diversity in Classroom and Community. NCTE, 1994.

Daly, Frances Ann. Multicultural Voices in Contemporary Literature: A Resource for Teachers. Heinemann, 1999.

Harris, Violet J., ed. Using Multiethnic Literature in the K–8 Classroom. Christopher Gordon Publishers, 1997.

Kezwer, Paula. Worlds of Wonder: Resources for Multicultural Literature. Pippin Publishing, 1995.

Smallwood, Betty Ansin. The Literature Connection: A Read-Aloud Guide for Multicultural Classrooms. Addison-Wesley, 1991.

Trousdale, Ann M. “Submission Theology for Black Americans: Religion and Social Action in Prize-Winning Children’s Books about the Black Experience.” Research in the Teaching of English, 24 (May 1990): 117–41.

Walker-Dalhouse, Doris. “Using African-American Literature to Increase Ethnic Understanding.” The Reading Teacher, 45 (February 1992): 416–22.

Yokota, Junko. Kaleidoscope: A Multicultural Booklist for Grades K–8. NCTE, 2001.

5. SHARING CULTURAL UNDERSTANDING THROUGH INTERNATIONAL LITERATURE

Pre-Class Assignment: Direct students to read an international book of contemporary realism. Suggested books include these:

Aamundsen, Nina Ring. Two Short and One Long. Translated from the Norwegian. Houghton Mifflin, 1990.

Carmi, Daniella. Samir and Yonatan. Translated from the Hebrew by Yael Lotan. Scholastic, 2001.

Casey, Maude. Over the Water. Holt, 1994. (Ireland)

Gleeson, Libby. I Am Susannah. Holiday House, 1989. (Australia)

Hartling, Peter. Old John. Translated from the German by Elizabeth D. Crawford. Lothrop, Lee & Shepard, 1990.

Hicyilmaz, Gaye. Against the Storm. Little, Brown, 1992. (Turkey)

Major, Kevin. Blood Red Ochre. Delacorte, 1989. (Canada)

Marsden, John. So Much to Tell You. Joy Street, 1989. (Australia)

Morgenstern, Susie. A Book of Coupons. Illustrated by Serge Bloch. Translated from the French by Gill Rosner. Viking, 2002.

Reuter, Bjame. Buster’s World. Translated from the Danish by Anthea Bell. Dutton, 1989.

Yumoto, Kazumi. The Friends. Translated from the Japanese by Cathy Hirano. Farrar, Straus & Giroux, 1996.

Yumoto, Kazumi. The Letters. Translated from the Japanese by Cathy Hirano. Farrar, Straus & Giroux, 2002.

Zheleznikov, Vladimir. Scarecrow. Translated from the Russian by Antonina W. Bouis. Lippincott, 1990.

An additional source of information:

Tomlinson, Carl. M. Children’s Books from Other Countries. NCTE, 1998.

In-Class Activities: Begin the session by having students search within themselves and write a brief personal narrative on their feelings toward the people and the country that was the setting for their book.

Following the writing, encourage students to reflect on their book. Did the story seem to be universal in that it could happen anywhere? If so, was the book easily understandable? How was the author able to make the reader feel “at home” even though the book may have been written in another language?

Some books have only a touch of culture even though they are based in specific times and places. Ask students if their books were of this nature. What were the touches that the author included that made the culture obvious though only sparingly discussed? Have students reflect on how close they felt to the country on the basis of this book experience.

Other books are culture specific; they are dependent on their setting in a particular place. Encourage students who read books that were culture specific to judge whether they felt comfortable with this strong an immersion in another culture.

After this large-group discussion, organize students randomly into small groups. Ask them to evaluate the books by giving examples that support or refute these points:

· Does the book seem so altered that it reads like an American version?

· Does the theme transcend time and place?

· Does the writing retain the flavor of the culture?

Allow time for students to share personal feelings, including those expressed in the initial writing.

6. DEALING WITH STEREOTYPES ABOUT AGE

Pre-Class Assignment: Offer a variety of titles about elderly persons for students to read prior to the next class. Books listed below would stimulate fine discussions.

Bawden, Nina. Granny the Pag. Clarion, 1996.

Brooks, Bruce. Everywhere. HarperCollins, 1990.

Clifford, Beth. The Rocking Chair Rebellion. Houghton Mifflin, 1978.

Hartling, Peter. Old John. Translated from the German by Elizabeth D. Crawford. Lothrop, Lee & Shepard, 1990.

Hickman, Janet. Jericho. Greenwillow, 1994.

Holy, Kimberly Willis. Dancing in the Cadillac Light. Putnam, 2001.

Mazer, Norma Fox. A Figure of Speech. Delacorte, 1973.

Mazer, Norma Fox. After the Rain. William Morrow, 1987.

Myers, Walter Dean. Won’t Know Till I Get There. Viking, 1982.

Park, Barbara. The Graduation of Jake Moon. Atheneum, 2001.

Wiles, Deborah. Love, Ruby Lavender. Gulliver Books, 2001.

In-Class Session: Make up a word association quiz with words related to elderly persons such as old, senile, senior citizen, nursing home, social security, over 65, grandparents, etc. Have students write the first word that comes to their minds when they hear the test word. Share the results in small groups and then in the larger group. What consensus might the group come to regarding elderly persons? Raise the issue of stereotyping and ask whether their thinking shows signs of it.

Ask students to describe the elderly character in the books they read. Set up some situations in which one student plays the elderly person and another student interviews the character. What feelings and sensitivities are forthcoming? Have students discuss the positive aspects of growing old. Do the same with negative aspects. Make some generalizations about the portrayal of elderly persons in children’s books.

Reflecting on Methodology: Encourage students to discuss the touchiness they might experience when talking about stereotypes. Share this article with them: Denise C. Storey, “Fifth Graders Meet Elderly Book Characters,” Language Arts, 56 (April 1979): 408–412. Although the bibliography could be updated with many newer books on aging, the classroom unit activities are still stimulating.

7. WEBBING CHARACTERS’ FEELINGS IN SURVIVAL STORIES

Pre-Class Assignment: Find enough copies of one book so that all students can read it prior to a designated time. Paperback copies would be helpful for this assignment. Select a survival story. The one used for this explanation is Monkey Island by Paula Fox (Orchard, 1991).

In-Class Session: Talk with students about how Clay must have felt during the many things that happened to him. List the words that express Clay’s feelings on the chalkboard. Draw a web and place the words describing Clay’s feelings in appropriate circles on the web. Include reasons why he felt as he did. The web may look something like this:


[image: image1]
It might be interesting to show the progression of feelings by numbering the circles in the order they occurred in the story. Discuss the fact that feelings change over time. How can these students help children understand the various aspects of feelings in books?

Other books that might be useful for such a webbing experience are discussed in the textbook’s section on survival stories. Ideas for this webbing experience were drawn from Karen D’Angelo Bromley’s Webbing with Literature (Allyn and Bacon, 1991).

BOOK CART BOOKS

Strong characters, unusual relationships, and controversial themes all characterize contemporary realistic fiction for young people. The books below are a cross-section of some of the best contemporary fiction written for children, with characters that any child would love to have as a best friend.

STRONG CHARACTERS: BOOK BEST FRIEND CHOICES

Banks, Kate. Dillon Dillon. Farrar, Straus & Giroux, 2002. Gr. 4–6.

Bauer, Joan. Rules of the Road. Putnam, 1998. YA

Bruchac, Joseph. Eagle Song. Dial, 1997. Gr. 4–6.

Byars, Betsy. Bingo Brown’s Guide to Romance. Viking, 1992. Gr. 4–6.

Creech, Sharon. Ruby Holler. HarperCollins, 2002. Gr. 4–6.

Di Camillo, Kate. Because of Winn Dixie. Candlewick, 2000. Gr. 4–6.

Ellis, Deborah. Parvana’s Journey. Groundwood, 2002. Gr. 4–6.

Fenner, Carol. Yolanda’s Genius. McElderry, 1995. Gr. 4–6.

Hamilton, Virginia. Bluish. Scholastic, 1999. Gr. 4–6.

Henkes, Kevin. The Birthday Room. Greenwillow, 1999. Gr. 4–6.

Holt, Kimberly Willis. When Zachary Beaver Came to Town. Holt, 1999. Gr. 4–6.

Holt, Kimberly Willis. Keeper of the Night. Holt, 2003. YA

Lowry, Lois. Anastasia Again. Houghton Mifflin, 1995. Gr. 4–6.

Johnson, Scott. Safe at Second. Philomel, 1999. Gr. 4–6.

Korman, Gordon. No More Dead Dogs. Hyperion, 2001. Gr. 4–6.

Koss, Amy Goldman. The Ashwater Experiment. Dial, 1999. Gr. 4–6.

McKay, Hillary. Dolphin Luck. Simon & Schuster, 1999. Gr. 4–6.

McKay, Hillary. Saffy’s Angel. Simon/McElderry, 2002. Gr. 4–6.

Naidoo, Beverly. Chain of Fire. Illustrated by Eric Valesquez. Lippincott, 1990. Gr. 5+.

Naylor, Phyllis Reynolds. Achingly Alice. Atheneum, 1985. Gr. 6+.

Pinkney, Andrea Davis. Hold Fast to Dreams. Morrow, 1995. Gr. 4–6.

Walter, Mildred Pitts. Suitcase. Lothrop, 1999. Gr. 4–6.

Wallace-Brodeur, Ruth. Blue Eyes Better. Puffin, 2003. Gr. 4–6.

Winton, Tim. Lockie Leonard Scum Buster. Simon & Schuster, 1999. Gr. 6+.

Woodson, Jaqueline. Hush. Putnam, 2002. YA

EXTENDING LEARNING THROUGH AUDIO-VISUAL MATERIALS

The Author’s Eye: Katherine Paterson. American School Publishers, 1988.

Videocassette and kit. Kit with materials—copies of notebooks, drafts of manuscripts, and videos—makes this especially useful for teaching about writing.

Cynthia Voigt. Profiles in Literature, 1988. Videocassette. 

Live-action interview features the Newbery Award–winning author of realistic novels.

Dogsong. American School Publishers, 1987. Videocassette. 49 min. Color. 

Based on the book by Gary Paulsen and narrated by Jamake Highwater, this is the story of a 14-year-old Eskimo and his journey across the ice fields.

Good Conversation! A Talk with Phyllis Reynolds Naylor. Tim Podell productions, 1991. Videocassette. 

The 1992 Newbery Award–winning author describes how she came upon the idea for writing Shiloh.
Virginia Hamilton, Welcome to My World

http://www.virginiahamilton.com/Default.htm
A particularly rich Web site provides background on the author and information about her books.

The House of Dies Drear. Public Media Video, 1991. Videocassette. 116 min. Color. 

Virginia Hamilton’s novel about an African-American family that moves into a house that had been a part of the Underground Railroad is given superb characterization.

Julie of the Wolves. American School Publishers, 1985. Videocassette. 38 min. Color. 

The Newbery Medal book by Jean Craighead George is adapted to a video of an Eskimo girl saved by a wolf pack on the Arctic tundra.

Meet the Author: Mildred D. Taylor. American School Publishers, 1991. Videocassette. 

Photographs of family members who were inspirations for characters in her books are shown in the lively film.

Meet the Picture Book Author: Cynthia Rylant. American School Publishers, 1990. Videocassette. 

Cynthia Rylant shows how her Appalachian childhood has been the source of her writing.

A Visit with Eve Bunting. Houghton Mifflin,1991. Videocassette. 

This Irish-American author tells how she goes about writing her novels and picture storybooks.

Feather Boy. Listening Library. 6 hr. 4 cassettes. 

Thin and gangly Robert Nobel is the class squirt, “his arms and legs like white string loosely knotted at the elbows and knees.” Nicky Singer’s touching tale of a boy who finds his strength and his voice through an unlikely friendship is engagingly read by Philip Franks. A 2003 ALA Notable Recording.

My Louisiana Sky. Hallmark Entertainment. 90 minutes. Ages 10 and up. 

During the most “auspicious” summer of her life, Tiger Ann experiences loss and grief, a first kiss, a glimpse of sophisticated city life, family secrets, and ultimately finds her place in her world. This video, starring Juliette Lewis and directed by Adam Arkin, gracefully presents a richly woven tale based on the book by Kimberly Willis Holt. A 2002 ALA Notable Video.

WEB LINKS LISTED IN STUDENT STUDY GUIDE

Go to www.mhhe.com/huck8e, Chapter 9, to link to these sites.

Betsy Byars Home Page

This page includes photographs, a biography, answers to commonly asked questions, and writing tips.

Dealing with Sensitive Issues in Children’s Literature

This page is part of Kay Vandergrift’s Children’s Literature Site. She provides suggestions for dealing with sensitive issues and includes a link to resources that identify materials about sensitive issues.

Teachers @ Random

This Random House site includes resources for teaching several contemporary realistic fiction titles. The link titled “Great Curriculum Tie-Ins” leads to a useful theme index.

The Official Gary Paulsen Web Site

This site includes an interesting biography, a book list, a place where children can post their questions for Gary Paulsen to answer, and photographs of his latest book tour.

Multicultural resources for children

This site, part of the Internet School Library Media Center, is a collection of resources for locating multicultural literature.

Virginia Hamilton, Welcome to My World

A particularly rich Web site provides background on the author and information about her books.

Sharon Creech

The official Sharon Creech Web site.

Multicultural Literature in the Elementary Classroom

A collection of links related to multicultural literature.

Fifty Multicultural Books Every Child Should Know

A list compiled by the Children’s Cooperative Book Center.
FEAR


When the “stump people” attack the homeless people





ANXIETY


When his mother leaves the apartment and doesn’t return





EXCITEMENT


When Clay meets Buddy again after looking for him for weeks





RELIEF 


When Clay is taken to the hospital





HOPE


When Clay returns home after seeing Buddy in the park   





LOVE


When Buddy visits Clay in the hospital and brings him a copy of Robinson Crusoe





GUILT


Because of not being able to help Calvin





CLAY
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