Chapter 13: Planning the Literature Program

CHAPTER SUMMARY AND OUTLINE
There are four purposes of the literature program: discovering delight in books, linking literature to life, developing literary awareness, and developing appreciation. The major emphasis in the elementary program is discovering delight; the other purposes are in diminishing order as listed.

There are many ways in which literature can be and is taught. In some cases, literature is integrated with the basal reading program often by including sustained silent reading and a read-aloud time. Many schools have moved to literature-based reading programs, integrating reading and writing across the curriculum, often in thematic units.

A literature program must be reflected in its environment. Components of a successful literature program include a classroom flooded with books invitingly displayed, an attractive reading center with theme-related books, and an enthusiastic teacher. Literature should be shared with children by reading aloud, storytelling, giving booktalks, and providing time for children to read books of their choice. Time should be devoted to talking about books through conversations, discussion groups, and guided discussion. The use of divergent questions and children’s own questions is essential to book discussions.

In-depth experiences with books enable students to deepen response to literature and are especially helpful for guiding interpretation.

The process of writing is frequently integrated with the literature program through reading logs, response journals, and writing workshop techniques. Writing experiences are related to many other extension activities. Literature serves as a model for writing.

Children’s experiences with books can be extended through a wide variety of media. Art forms such as flat pictures, collages, murals, dioramas, and displays are all appropriate forms for enabling children to peruse ideas from a book. Graphic organizers are visual representations of ideas. Useful forms are circular maps, semantic maps, Venn diagrams, and comparison charts. Many values besides literary ones can be gained from these activities.

Experiences of singing, movement, matching music with books, and composing music for stories are growth opportunities.

Dramatizations take many forms. The authors give special attention to the value and learning derived from creative dramatizations and Readers’ Theater. Puppetry is an especially pleasurable way for children to interpret stories and build on ideas they have learned from literature.

Planning to use literature across the curriculum increases children’s appreciation of literature and provides important background knowledge. Exploring books by assembling artifacts, collections, maps, timeliness, and jackdaws are helpful in encouraging children to explore the realms of knowledge. Generating a web of possible activities is a way to plan for a classroom unit on a book, author, genre, or theme.

Evaluation of children’s reading must go beyond paper-and-pencil tests following the reading of brief passages. Teachers should take into consideration children’s literacy backgrounds in planning a literature program. Teachers can assess reading ability with concept of print tests, running records, and miscue analysis. Various types of records can be kept of children’s work: teacher observations, work or writing folders, assessment portfolios. Student and parent conferences are essential. Literary understandings must be evaluated over time and to a particular group of children.

A commitment to literature must be shared by teachers, librarians, principals, and parents. Whole-school literature programs include buddy reading, whole-school units, mini-courses, and author/illustrator visits. Essential to any program is a trained media specialist and an active library media center.

The selection of children’s books is the responsibility of the professional staff that must establish guidelines for making book choices. Censorship is an enduring problem and must be dealt with appropriately by all members of the professional staff. Literature links with the community are volunteer readers, the public libraries, and library outreach to preschool and homeless children.

Sets of general guidelines for evaluating a literature program are developed in the text. The first goal of a literature program is to teach children to become lifetime readers.

I. PURPOSES OF THE LITERATURE PROGRAM

II. DIFFERENT PLANS FOR LITERATURE PROGRAMS

A. Literature with a Commercial Reading Program

B. Literature Programs Using Real Books

III. THE COMPONENTS OF A LITERATURE PROGRAM

IV. SHARING LITERATURE WITH CHILDREN

A. Reading to Children

B. Selecting Books to Read Aloud

C. Storytelling

D. Booktalks

V. PROVIDING TIME TO READ BOOKS

VI. PROVIDING TIME TO TALK ABOUT BOOKS

VII. PROVIDING TIME FOR THE IN-DEPTH STUDY OF BOOKS

A. Children’s Writing and Children’s Books

1. Helping Children Write about Books

2. Books and Children’s Writing

B. Exploring Literature through the Visual Arts

1. Media Exploration

2. Creating Graphic Organizers

C. Music and Movement in the Classroom

1. Matching Music and Literature

2. Composing Music

3. Movement and Literature

D. Extending Literature through Drama

1. Dramatizing Stories

2. Readers’ Theater

3. Puppetry

VIII. CONNECTING LITERATURE AND LIFE

A. Artifacts and Collections

B. Maps and Timelines

C. Jackdaws

IX. CONNECTING BOOKS ACROSS THE CURRICULUM

A. Studying a Theme: Stewards of the Earth—Ecology

X. ASSESSMENT AND EVALUATION

A. Record Keeping

B. Student and Parent Conferences

C. Evaluating Children’s Literary Understandings

D. Evaluating Children’s Growth as Readers

XI. THE SCHOOL AND THE COMMUNITY

A. The Whole-School Program

B. Involving Administrators

C. The School Library Media Center

D. The Library Media Specialist

E. Selecting Materials

1. Selection versus Censorship

2. Dealing with Censorship

E. Working with Parents and the Community

F. Working with the Public Library

G. Evaluating the Literature Program

ASSISTING STUDENT LEARNING

INTRODUCTION

· Review the informal outline as a framework for organizing the information in the chapter.

PURPOSES OF THE LITERATURE PROGRAM

· Find the four purposes of the literature program.

· Determine which should be the major purpose of the literature program in the elementary school.

· Find some ways children can link literature to their own lives.

· Determine the place of knowledge about literature in the whole of the elementary school literature program.

· Find the authors’ views on how children should learn about: (a) various types and genres of literature, (b) the elements of literature, (c) the classics, (d) authors and illustrators.

DIFFERENT PLANS FOR LITERATURE PROGRAMS

· Find some reasons for the growth of literature-based reading programs in recent years.

· Know some of the differences between a basal and a literature-based program.

COMPONENTS OF A LITERATURE PROGRAM

· Find the most important aspect of the classroom environment.

· Be able to describe the makeup of the classroom book collection.

· Find suggestions for developing a classroom reading center.

· Determine techniques for displaying books in the classroom.

SHARING LITERATURE WITH CHILDREN

· Find the values of reading to children.

· Note the caution about reading books at too advanced a level.

· Find procedures and techniques for reading aloud to a class of children.

· Be able to apply the guidelines for reading aloud.

· Note the techniques for storytelling, for using feltboard stories, and for giving a booktalk.

PROVIDING TIME TO READ AND DISCUSS BOOKS

· Find the basis on which the authors build their case for giving more school time to reading books of children’s choices.

· Be able to explain the meaning of and some problems with sustained silent reading.

· Find some ways children can talk informally about books.

· Learn some guidelines for structured discussion of books.

GUIDING IN-DEPTH STORY OF BOOKS

· Know the benefits of involving children in active forms of learning.

WRITING ABOUT CHILDREN’S BOOKS

· Know ways in which children can keep track of their written responses to books.

· Note the several ways in which books support children’s writing.

EXPLORING LITERATURE THROUGH ART AND MEDIA

· Find several materials children could use while exploring collage.

· Learn at least four media forms that can be successfully explored by children.

· Learn the values of children working on murals, displays, dioramas, and graphic organizers.

SINGING AND MOVEMENT IN THE CLASSROOM

· Find several uses for picture-book editions of single songs.

· Learn values for matching music with literature, composing music for books, and moving to poetry.

EXTENDING LITERATURE THROUGH DRAMA

· Note the distinctions among these forms of drama: dramatic play, creative drama, readers’ theater, formal plays.

· Find the values of creative drama and puppetry.

· Describe readers’ theater.

CONNECTING LITERATURE AND LIFE

· Find the purposes for making collections and displays of book-related materials and for creating maps and timelines.

· Define jackdaws.

CONNECTING BOOKS ACROSS THE CURRICULUM

· Develop a definition of webbing as a strategy.

· Determine ways with which to plan in-depth studies of books

· Note ways that thematic units are different from traditional curriculum.

· Peruse the in-depth studies of books given throughout the text.

EVALUATION AND ASSESSMENT

· Find the areas of children’s reading that can be evaluated.

· Be able to describe the values of using a “running record” and a “miscue analysis.”

· Describe several techniques for keeping records.

· Determine the means by which teachers can evaluate children’s literary understanding.

· Be able to apply the “Guidelines for Evaluating Growth of Children.”

THE SCHOOL AND THE COMMUNITY

· Determine ways an entire school can be involved with the literature program.

· Note some ideas for participation by a principal.

· Learn services of a school library media center and what specialists are essential to the literature program.

· Find four reasons why book selection is important.

· Describe the factors that should be included in library book selection policy.

· Name the major reviewing journals.

· Be able to differentiate examples of actions that are censorship or professional selection.

· Determine the intent of the Library Bill of Rights.

· State the essence of the suggested procedure to follow when books are challenged.

WORKING WITH PARENTS AND THE COMMUNITY

· Think about the role of parents in the literature program.

· Find ways in which public libraries are serving teachers and the community.

EVALUATING THE LITERATURE PROGRAM.

· Be able to apply the “Guidelines for Evaluating a Literature Program.”

· Determine the authors’ major goal for teachers in working with children and literature.
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ORGANIZING THE TEXTUAL MATERIAL
COMBINING WITH OTHER CHAPTERS

This chapter could serve as the introductory chapter for a group of graduate students or in-service teachers because of the shift from the study of literature as a supplement to the curriculum to the use of literature as curriculum. Portions of the chapter can be read during the various genre chapters to provide background for experiences in reading aloud, storytelling, and in-depth studies. These extensions are useful in the college classroom to give students an experience with the kind of activities that can be used with children.

PLANNING FOR SPECIFIC AUDIENCES

Undergraduate elementary education majors need to have a clear understanding of and high motivation for using the principles of this chapter. New young teachers in an elementary school have the potential for bringing about change when they enthusiastically share exciting new ideas learned in their undergraduate education. For this reason this chapter is essential. Undergraduate elementary education students need many hands-on experiences and the extension activities provide excellent opportunities for this.

Graduate students who are currently teaching are more aware of the power structures within a school, so they will be able to implement the ideas in this chapter through different avenues. Be sure that they have a working understanding of how to bring about changes in the classroom and the whole school. Graduate students and reading specialists will have heard of many of the forms of extension activities but may not have used them. The actual experience in the college classroom dissolves the fear of the untried and gives impetus for using the activity with children.

School library media specialists will see the place of the library in the whole of the literature program. The librarian is a key person and would have a strong sense of what is needed for a literature program. School library media specialists and librarians will find ideas for special programs that motivate children’s interest in reading. Administrators, guidance personnel, and English majors need to understand the place of activities such as the extensions so that they will be valued as learning experiences rather than time-squandering play activities.

Administrators and reading specialists are other key persons who can be instrumental in bringing a literature program to the school. They need to be well informed on planning procedures as well as deeply committed to the idea.

English majors will benefit from the discussion of in-depth studies of literature.

All students must be aware of the unique forms of evaluation that are appropriate for measuring literary growth in children and for noting the effectiveness of a literature program.

INTRODUCING THE CHAPTER

This is the chapter that centers on planning for the classroom. Several poems that would fit this focus in the book can be found in Kalli Dakos’ Don’t Read This Book, Whatever You Do! More Poems about School, Illustrated by G. Brian Karas (Four Winds, 1993).

This final chapter suggests many learning events that teachers can provide that will enable children to explore literature. These pathways include doing art in many forms, working at a variety of crafts, engaging in musical activities, dramatizing, and writing. One picture book that would afford recollections of classroom experiences and prompt thinking and discussion is The Art Lesson by Tomie de Paola (Putnam, 1989). Read the entire book, showing the pictures. Offer collegiates opportunities to share their elementary classroom art experiences.

TEACHING WITH THE TEXTBOOK

Many activities were suggested in earlier chapters that relate to techniques discussed in this chapter. You may want to use those activities now if you did not use them earlier. They are:

	Activity
	Chapter
	Activity Number

	Determining Children’s Reading Interests

Encouraging Talk about Books

Writing Free Responses to Literature

Creating Original Concept Books

Creating Big Books for Beginning Readers

Designing a Mural with Environmental Print

Exploring the Meaning-Making Capacity of Art

Practicing Dialect Reading

Dramatizing a Folktale through Creative Drama and Puppetry

Experiencing the Web of the Books of One Author

Confronting Universal Questions through Fantasy

Mapping Quest Stories

Getting Acquainted with NCTE Award-Winning Poets

Discussing Poetry in the Classroom

Reading Aloud in the Classroom

Discussing Initiation Stories in Literature Circles

Webbing Characters’ Feelings in Survival Stories

Scripting Readers’ Theater Excerpts with World War II Books

Mapping Historical Fiction

Discussing Real Persons and Imagined Characters in Historical Fiction

Cubing as a Way of Exploring a Nonfiction Topic

Presenting Information in an ABC Book

Conducting Fact-Finding Surveys

Booktalking about Biography

Dramatizing Events from the Past 
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1. DESIGNING THE CLASSROOM FOR LITERATURE

Offer students a creative experience in which they design the ideal plan for a classroom that features much literature study. Begin by having students recall children’s rooms in libraries they have visited. What are some scenes they remember? What features of children’s bookstores are especially appealing? Can they remember any children’s bedrooms or play rooms that have special areas for books? Can they recall unique features of elementary school classrooms or day care centers that give attention to books? List these recollections on the chalkboard. Brainstorm new ideas they can envision that would be attractive, motivating, and appropriate for a classroom.

Suggest that pairs or trios work together to design the ideal classroom. Encourage them to use the list of ideas from the recollections and brainstorming, coupling ideas and extending them when possible. Distribute graph paper and large sheets of drawing paper. Some groups may wish to make a floor plan with cutout pieces showing where the furniture is to be placed. Others may prefer to make a drawing of what the room will look like, perhaps labeling corners or display areas.

Have students show their products to the group, explaining the function of the various areas.

DISPLAYING BOOKS IN THE CLASSROOM

Plan three book displays that will demonstrate some of the techniques for book exhibits. Use these as a basis for teaching principles of design, motivational ideas, book selection, and sources of materials. Show students how to create a display that has a focal point, varying heights, attractive use of color, unity, and a shape that is pleasing to the eye. You may want to consult some professional books on exhibits and displays, such as these:

Bauer, Caroline Feller. Celebrations: Read-Aloud Holiday and Theme Book Programs. Wilson, 1985.

Evans, Earlene Green, Muriel Miller Branch, and Beverly Bagan. 3-D Displays for Libraries, Schools, and Media Centers. McFarland & Co., 2000.

Everhart, Nancy, Clarie Hartz, and William Kreiger. Library Displays. Scarecrow Press, 1989.

Franklin, Linda Campbell. Display and Publicity Ideas for Libraries. McFarland, 1985.

Suggest book themes that would be appropriate for children; consider children’s ages, reading interests, and reading levels. These might revolve around genre, such as fantasies or realism; they might be more specialized, such as mysteries; they might be the books of one author; or they might be topics, such as birds, a movie tie-in, or a seasonal theme.

Discuss motivating captions and the use of 3 x 5 cards to focus on the plots of the books. Show techniques for lettering that will relate to handwriting growth of the children.

Make this a very practical session by showing students books, posters, jackets, and mobiles that are available commercially. Include materials available without charge from publishers and those listed in CBC Features published by the Children’s Book Council.

Discuss the use of the booklists at displays. Children may want to take the booklists to the public library or keep them for wish lists.

Point out that children enjoy making displays and learn from the experience of creating them. A teacher-planned display adds a special touch on occasion and is a necessity at the beginning of the school year.

3. CREATING BOOK BANNERS

Pre-Class Assignment: Alert students that you will be asking them to do a creative activity for this session. Explain that you will make book banners in class. Their prior responsibility is to plan the idea for the banner and bring their design to class. Talk with them about possible themes: general motivation to read, a focus on a topic such as: horse stories, a genre, books by a specific author, etc. Suggest that the number of words be limited to seven. Urge them to think of a strong, simple design that does not need to be symmetrical. Some books that students might want to peruse for ideas are:

Barteluk, Wendy. Library Displays on a Shoestring. Scarecrow, 1993.

Bauer, Carolyn Feller. Celebrations: Read-Aloud Holiday and Theme Book Programs. Wilson, 1985.

Bauer, Carolyn Feller. This Way to Books. Wilson, 1983.

Everhart, Nancy, Clarie Hartz, and William Krieger. Library Displays. Scarecrow, 1989.

Kohn, Rita. Experiencing Displays. Scarecrow, 1982.

Schaeffer, Mark. Library Display Handbook. Wilson, 1991.

Skaggs, Gayle. On Display: 25 Themes to Promote Reading. McFarland & Co., 1999.

You will need to purchase a number of materials for this activity. Check your local fabric store for the best values. Plan for banners of felt, burlap, or other heavy materials that are 24 x 36 inches in size. Purchase additional fabric for lettering and designs in an assortment of weights, plain and patterned styles, and colors. For each banner, purchase two narrow dowel rods 26 inches in length. Assemble needles, assorted colors of thread, scissors, glue, tempera paints, paintbrushes, and fishing line.

In-Class Activity: Create a setting for this activity by displaying several attractive book posters that are good examples of design, economy of wording, and a statement of impact. If you do not already have a cache of posters, begin a collection by sending for free book promotion posters from publishers by writing for materials listed in CBC Features. Information is given in Appendix B of the textbook regarding this periodical. Have students share their designs. Encourage them to feel free to change them or ask for suggestions at this point.

Give directions for the banners. The 24 x 36-inch piece of fabric should be folded two inches at the top and bottom. Sew the edge and a parallel strip at both ends so that the dowel rods can be inserted at top and bottom. There should be a free section between the dowel rod and the fold at the top and bottom. This section can be cut and fringed (especially good with burlap) or can be left plain. The ends of the dowel rods should be painted with tempera paint to blend with the fabric. Fishing line at the two sides of the top dowel rod will enable it to be hung from the ceiling. Cut out the design and the letters from contrasting fabric and glue them to the banner.

4. 
USING A LITERATURE INVENTORY

Distribute copies of the two forms of the “Huck Inventory of Children’s Literary Backgrounds” found in the Appendix to this instructor’s manual. The primary grade form (Lehr Revision) is suggested for use at fourth grade. The intermediate grade form (Snyder Revision) is suggested for the end of sixth grade.

Give collegiates an opportunity to review the inventories; some may even want to test themselves. The inventory keys become the bibliography that children can use for extending their literary background.

Ask students to consider a variety of ways of using the inventory. Should it be given to the whole group or to select individuals? Should it be treated as a test? What preliminary comments should be given to prepare the child for taking the inventory?

Allow students more room for creativity by asking what kind of follow-up activity should be done. Encourage brainstorming of ideas. Select one or two ideas and develop them further. Have students consider possible uses of the information from the inventory for librarians, curriculum planning, in-depth studies, and whole-school planning.

5. ORGANIZING READING RECORDS

Undergraduate students will benefit from an experience with finding ways to elicit comments from children about the literature they read. Arrange students in groups of four. Discuss the need to prompt children’s thinking about their reading for journal accounts. In the foursome have students brainstorm questions that a teacher could pose to start children talking about their own reading. Here are some possible questions:

· What are your favorite stories?

· What kinds of stories do you like?

· Who reads with you at home? When?

· Do you have some favorite authors or illustrators? Who?

· How do you feel about reading?

· Why do people read and write?

· Are there any TV programs you always watch? What are they?

· When do you usually watch TV?

Follow this experience by having two students in each group role-play an interview between child and teacher. The point is to learn what the child has gained from her reading and what might motivate her for further reading. After the role-play, have the two other students critique the discussion and offer suggestions for improvement.

Finally, have students turn to the chart “Guidelines for Evaluating Children’s Growth as Readers” on page 639. Review the interview conducted. Did this form of evaluation enable the teacher to learn the kind of information about the reader’s growth listed on the guidelines? What other techniques would elicit this information? If there is time, reverse the roles and let the critics do a role-play interview while the other pair observes.

Have students share their findings with the large group. Encourage continuous evaluation of children’s reading growth in elementary classrooms.

6. PLANNING AN OVERVIEW OF A LITERATURE PROGRAM

Assign groups of students to examine each of the WEBS in Chapters 4 to 13 of the textbook. Give students an opportunity to each read their particular unit. Direct students to list the underlying purposes of the unit. Share the purposes with the whole class by having several students write the purpose on the chalkboard or on charts. With the group’s help, categorize the purposes into similar groupings. As the groupings emerge, ask students to reflect on the four purposes of the literature program as outlined in the textbook: discovering delight in books, linking literature to life, developing literary awareness, and developing appreciation. How closely do the categories approximate those four purposes?

Have students move from analyzing the purposes of this existing set of units to gaining a perspective for an original literature program. Depending on the experiential and literary backgrounds of the students, decide whether this will be a pull-out program or one that could be fully integrated into the curriculum.

Webbing techniques could be used for program planning. Guide students to plan the framework for a program based on the four purposes from the textbook and any other purpose that they may have identified after examining the units. Arrange the students into groups of four to six. Distribute the handout “Planning Questions for a Literature Program,” which follows. Give each group a 24 x 36-inch sheet of paper and direct them to web the framework for a literature program.

Planning Questions for a Literature Program

1. What environmental plans at the whole-school level could help children enjoy books? Interpret books? Become more aware of various types of literature? Understand the elements of literature? Become familiar with fine-quality books? Become acquainted with authors and illustrators? Become more discriminating readers? How could these plans be related to the school library media center? What unique environmental plans could be made in the classroom?

2. What plans could be made for presenting books that would enable children to enjoy books? To understand books? To become aware of the types of literature? To familiarize themselves with the elements of specific books that have sustained value over time? To become familiar with authors and illustrators? To gain a greater appreciation of books? Which of these plans could be implemented in the school library media center? In the classroom?

3. What short-range and long-range time plans could be formed to allow children opportunities to enjoy books? To interpret books? To develop literary awareness over a period of time? To refine their understandings of books? How could these be implemented in the whole school? The school library media center? The individual classroom?

4. What are some in-depth studies or focus units that would be enjoyable for children? That would enable children to grow in their responses to literature? That would enable children to discover elements of literature? That would help children understand the types and genres of literature? That would give children rich experiences with quality literature? That would acquaint them with outstanding authors and that would develop children’s appreciation of literature? How could these in-depth studies be implemented through the school? In the school library media center? In the classroom?

EXTENDING LEARNING THROUGH AUDIO-VISUAL MATERIALS

American Songfest. Weston Woods, n.d. 16mm film/videocassette. 42 min.

Robert McCloskey, Pete Seeger, Steven Kellogg, Robert Quackenbush, and Peter Spier are featured in this film about songs, folklore, and stories.

Children as Authors, Children as Illustrators: The Whole SLM. Heinemann, n.d. Videocassette. 48 min. 

Artist Beth Olshansky integrates children’s visual imagery into their writing process. She shows classroom strategies for doing both art and writing. This video comes with a resource guide.

Cindy Eller: A Modern Fairy Tale. AIMS Media, n.d. 16mm film/videocassette. 
29 min. 

Kyra Sedgwick stars as Cindy and Pearl Bailey as Mrs. Dermody in this updated version of Cinderella.

Finding It Fast in the Library. Chesire, 1991. Videocassette. 28 min. 

This explains how to develop a research strategy and is intended for middle-grade students.

Gail E. Haley: Wood and Linoleum Illustration. Weston Woods, n.d. Filmstrip and audiocassette. 17 min. 

Caldecott Award winner Gail Haley discusses how she uses wood and linoleum block prints to create a story’s mood.

Jay O’Callahan: A Master Class in Storytelling. Vineyard Video Productions, 1983. Videocassette. 33 min. Color. 

O’Callahan describes conversationally how he uses storytelling techniques. Occasionally he tells portions of stories.

Literature to Enjoy and Write About. Pied Piper Media, n.d. 5 Videocassettes per series. 12 min. each. 

Series One encourages diary-journal writing based on three theme books; suggests that students write new endings for Hatchet and Julie of the Wolves; prompts problem solving for three humorous stories; introduces mapping and webbing for two mysteries; and uses interviewing for biographies. Series Two suggests friendly letter writing for realistic fiction; moves into persuasive writing for nonfiction; focuses on a TV broadcast for fantasy; encourages sequel writing for animal stories; and models readers’ theater for historical fiction.

Little Red Riding Hood: A Balinese/Oregon Adaptation. Sonnenschein, 1983. Videocassette. 17 min. 

The video begins with the carving of Balinese masks for the characters and then tells the story through mime.

Music to Tell a Story. AIMS Media, n.d. Videocassette. 9 min. 

This program shows how children’s ideas may be used to tell stories through music, pantomime, and art.

The Paper Party. John Schindel, 1987. Videocassette. 10 min. 

Based on the book by Don Freeman, the program encourages puppet performances.

Puppet Shows Made Easy! Listening Library, n.d. Videocassette/2 filmstrips and audiocassettes.

Nancy Renfo introduces the art of puppetry.

Puppet Shows—Puppet Fun. Listening Library, n.d. Videocassette. 

Puppeteer Rod Young demonstrates making a cardboard puppet show in a shoebox theatre.

Reading Rainbow http://gpn.unl.edu/rainbow/ 

Teacher’s guides are available for this popular television series that can now be used in the classroom.

The Reading/Writing Connection. Center for the Study of Reading, 1991. University of Illinois. (One of a six-part series called Teaching Reading: Strategies from Successful Classrooms.) Videocassette. 39 min. 

A visit to Mahalia Jackson School in Harlem as teacher Dawn Harris Martine shares her strategies for integrating literature and reading and writing with her second-grade class of enthusiastic readers.

Storytelling with Carolyn Feller Bauer. Wilson, 1986. Videocassette. 28 min. Color. 

Bauer’s style is a fine introduction to the techniques of storytelling. A viewer’s guide enables bibliographic aid.

Storytelling. Coronet/MTI, 1989. 16mm film/videocassette. 12 min. 

For elementary students; this animated lesson shows how to organize characters and plot for their own storytelling.

Susanna Gretz. Heinemann, 1992. Videocassette. 16 min. 

New York author/illustrator Susanna Gretz now lives and teaches art in London. This tape takes viewers through the making of a picture book.

Telling Whoppers: The Fine Art of Storytelling. Cheshire, 1991. Videocassette. 
27 min. 

Tips are provided for middle-grade students on what makes a good story.

The Tender Tale of Cinderella Penguin. National Film Board of Canada, 1990. Videocassette. 9:57 min. 

This award-winning wordless version retells Cinderella with an all-penguin cast.

Visions of Literacy. Heinemann Videos, 1992. 6 videocassettes. 29 min. each.

Six videos present aspects of whole-language programs. “Multicultural Education” shows how the curriculum can be altered to fit the culture of the learner. “Literature Circles” describes how teachers support children in making quality responses to literature. “Literature Guilds” shows a fifth-grade book discussion and develops topics beyond literature circles. “Education as Inquiry” demonstrates a process approach to reading and writing books in the content areas. “Children at Risk” demonstrates how a whole-language program can be adjusted for at-risk children. “Early Childhood” demonstrates using newer strategies in primary classrooms.

Word Weaving: The Art of Storytelling. Zellerbach Family Foundation 1983. Videocassette. 28 min. Color. 2 guides included. 

The tape features Catherine Home Farrell, who directed a San Francisco storytelling study and the workshops that evolved. It outlines seven steps for storytelling and gives examples of how to go about polishing the story. Reactions of children make this tape a delight to observe.

The Writing Process: A Conversation with Mavis Jukes. Coronet/MTI, 1989. 16mm film/videocassette. 20 min. 

Elementary students will gain writing technique information from this interview with a leading picture book author.

Graphics such as posters, bookmarks, and other ephemera regarding children’s books are available from a variety of sources. Send for catalogs from:
ALA Graphics, American Library Association, 50 East Huron St., Chicago, IL 60611. http://www.ala.org/market/graphics/
The Children’s Book Council, 568 Broadway Suite 404, New York, NY 10012. http://www.cbcbooks.org/
Looking Into Literature Circles. Stenhouse, 2001. VHS. 15 minutes. Harvey Daniels. 

A portrait of literature circles in action. A resource to accompany Harvey Daniels’ Literature Circles: Voice and Choice in Book Clubs and Reading Groups. Stenhouse, 2002.

Running Records: A Self-Tutoring Guide. Stenhouse, 2000. Peter H. Johnston. 

This guide and audiocassette provide information on how to use running records to assess children’s reading development.

Teaching Reading, K–2: A Library of Classroom Practices. Annenburg, CPB, 2002. 

A 12-part professional development video library for K–2 teachers. Snapshots from the classrooms of exemplary teachers, “who, year after year, successfully teach students to read.”

WEB LINKS LISTED IN STUDENT STUDY GUIDE

Go to www.mhhe.com/huck8e, Chapter 13, to link to these sites.
Doucette Index: K–12 Literature-Based Teaching Ideas

This site provides an index to children’s books and Web sites that provide teaching suggestions related to children’s books and their creators.

A to Z Teacher Stuff: Children’s Literature Activities

Here you’ll find over 500 links to printable pages of lesson plans and activities based on children’s books.

Reading Rainbow

Reading Rainbow. Teacher’s guides are available for this popular television series that can now be used in the classroom.

The Children’s Book Council Web Site

The Children’s Book Council, 568 Broadway, Suite 404, New York, NY 10012.

Children’s Literature Web Ring

This site on the Children’s Literature Web Ring is designed for children and includes many interesting links. There is an extensive list of links associated with fairy tales.

Children’s and Young Adult Literature and Culture Links
An extensive collection of links on all topics related to children’s and young adult literature.

Treasury of Children’s Classic Stories

This is a fun site with pictures and information about classic children’s stories.

Reader’s Theater

Gander Academy’s site related to Reader’s Theater includes a collection of scripts.

Multicultural Literature in the Elementary Classroom

A collection of links related to multicultural literature.

Fifty Multicultural Books Every Child Should Know

A list compiled by the Children’s Cooperative Book Center.

The Librarian’s Guide to Cyberspace for Parents and Kids


From the American Library Association, this helpful resource provides tips for Internet safety, guidelines for evaluating a Web site, and a list of 50 great sites for children and parents.

A to Z Teacher Stuff: Children’s Literature Activities


Here you’ll find over 500 links to printable pages of lesson plans and activities based on children’s books.

Awesome Library


This site provides access to over 14,000 reviewed online resources for teachers, librarians, children, teenagers, and parents. Each area of the site is designed according to the profile the user selects.

Doucette Index: K–12 Literature-Based Teaching Ideas


This site provides an index to children’s books and Web sites that provide teaching suggestions related to children’s books and their creators.

CyberGuide


This site features lesson plans focusing on core works of literature for grades K–12. Each guide contains a student and teacher edition, standards, activities, teacher-selected Web sites, and a rubric, based on California Language Arts Content Standards.

Language Arts Mini-Lessons


Here you’ll find over 40 language arts mini-lessons for grades K–5 from the Columbia Education Center. Each lesson indicates grade level.

TeacherViews


Targeting K–8 educators, this site posts teacher-submitted reviews and activities for children’s books.

Early Childhood Today: Let’s Make Books


This guide to making books is categorized by age group and offers suggestions for five types of books to make: group album, songbooks, autobiographies, touch books, and family effort.

Merriam-Webster Word Central


Designed as the interior of a school, this site plays with words and language. Highlights include a searchable online dictionary, experimental labs to encode and send words to friends, a word of the day, and an area to create new words and browse others’ words and definitions.

Wacky Web Tales


This online version of “Mad Libs” is geared for grades 4 and above. Students select a story, some of which are written by students, and fill in the blanks to create their own story. Included is a short guide explaining the parts of speech.

Readers’ Theater


Here you’ll find over 20 scripts adapted from stories from a variety of cultures; tips for scripting, staging, and performing; an e-mail list for discussing readers’ theater and sharing scripts; audio excerpts of author Aaron Shepard reading from the scripts; and much more.

Writers Online


Each month, an author-in-residence leads a writers’ workshop, sharing ideas and books, reading student submissions, and offering tips and advice. Students’ works may be published on the site.

KidPub


This online publication features stories written by children from all over the world. Included is a collaborative writing project in which children add the next paragraph to a “never-ending” story.
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