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This ninth edition of Human Geography retains the organization
and structure of its earlier versions. Like them, it seeks to intro-
duce its users to the scope and excitement of geography and its
relevance to their daily lives and roles as informed citizens. We
recognize that for many students, human geography may be
their first or only work in geography and this their first or only
textbook in the discipline. For these students particularly, we
seek to convey the richness and breadth of human geography
and to give insight into the nature and intellectual challenges of
the field of geography itself. Our goals are to be inclusive in
content, current in data, and relevant in interpretations. These
goals are elusive. Because of the time lapse between world
events and the publication of a book, inevitably events outpace
analysis. We therefore depend on a continuing partnership with
classroom instructors to provide the currency of information
and the interpretation of new patterns of human geographic sub-
stance that changing conditions demand.

Organization
The text can easily be read in a one-semester or one-quarter
course. The emphasis on human geographic current events and
interpretations builds on our initial obligation to set the stage in
Chapter 1 by briefly introducing students to the scope, methods,
and background basics of geography as a discipline and to the
tools—especially maps—that all geographers employ. It is supple-
mented by Appendix A giving a more detailed treatment of map
projections than is appropriate in a general introductory chapter.
Both are designed to be helpful, with content supportive of, not
essential to, the later chapters of the text.

The arrangement of those chapters reflects our own sense of
logic and teaching experiences. The chapters are unevenly divided
among five parts, each with a brief orienting introduction. Those of
Part One, “Themes and Fundamentals,” examine the basis of cul-
ture, culture change, and cultural regionalism, review the concepts
of spatial interaction and spatial behavior, and consider population
structures, patterns, and change. Parts Two through Four (Chapters
5 through 12) discuss the landscapes of cultural distinction and
social organization resulting from human occupance of the earth.
These include linguistic, religious, ethnic, folk, and popular differ-
entiation of peoples and societies and the economic, urban, and
political organization of space. Chapter 13—Part Five—draws
together in sharper focus selected aspects of the human impact on
the natural landscape to make clear to students the relevance of the

earlier-studied human geographic concepts and patterns to matters
of current national and world environmental concern.

Among those concepts is the centrality of gender issues that
underlie all facets of human geographic inquiry. Because they are
so pervasive and significant, we felt it unwise to relegate their con-
sideration to a single separate chapter, thus artificially isolating
women and women’s concerns from all the topics of human geog-
raphy for which gender distinctions and interests are relevant.
Instead, we have incorporated significant gender/female issues
within the several chapters where those issues apply—either
within the running text of the chapter or, very often, highlighted in
boxed discussions.

We hope by means of these chapter clusters and sequence to
convey to students the logic and integration we recognize in the
broad field of human geography. We realize that our sense of
organization and continuity is not necessarily that of instructors
using this text and have designed each chapter to be reasonably
self-contained, able to be assigned in any sequence that satisfies
the arrangement preferred by the instructor.

New to this Edition
Although the text’s established framework of presentation has been
retained in this ninth edition, every chapter contains at least brief
text additions or modifications to reflect current data, and many
chapters contain new or revised illustrations, maps, and photos.

The ninth edition contains many new and updated topics,
including the following:

• New or expanded discussions of the meaning of “space” and
“place” and Remote Sensing

• New section and discussion of “Globalization”

• Extensive restructuring and expansion of sections on Popular
Culture; including, microbreweries, rap music, and more

• New material on “expanding crop production”

• Extensive revision and modification of the fishing section

• Expanded discussion on genetically modified foods

• Detailed discussion of outsourcing, off-shoring, and New
International Division of Labor

• Brief discussions of World Cities and exurbs, spread city, and
counter-urbanization

• New and expanded section on Cities in the Developing World

• New material on “Pressures on State Primacy”
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• New material on “e-waste” and its disposal problems and
regulations

• Four New Boxed Readings:

• Chapter 2: “Is Geography Destiny?”

• Chapter 7: “Log Cabin Myths and Facts” & “The Global-
ization of Reggae”

• Chapter 12: “Terrorism and Political Geography”

Preface xi

The Art of Human Geography
Many of the world maps have been updated using a Robinson pro-
jection, which permits some exaggeration of size in the high lati-
tudes in order to improve the shapes of landmasses. Size and shape
are most accurate in the temperature and tropical zones. The color
palette for the new maps was specifically chosen to accommodate
most colorblind readers.
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xii Preface

Features
• The “Focus Preview” alerts students to the main themes of the

chapter. 

• The boxed inserts that are part of each chapter expand on ideas
included within the text or introduce related examples of chap-
ter concepts and conclusions, often in gender-related contexts.

215

Seven
FOLK AND POPULAR CULTURE:

Diversity and Uniformity

Focus Preview
A. Folk Culture
1. Anglo American hearths and folk building traditions, pp. 216–226.

2. Nonmaterial folk culture: foods, music, medicines, and folklore, pp.
226–231.

3. Folk regions and regionalism, pp. 231–233.

B. Popular Culture
4. The nature and patterns of popular culture: inside the mall and out,

pp. 233–240.

5. Diffusion and regionalism in popular culture: drink and music, pp.
240–246.

• Chapter introductions take the form of interest-arousing
vignettes to focus student attention on the subject matter that
follows.

216 Patterns of Diversity and Unity

n rural and frontier America before 1850, the games people
played were local, largely unorganized individual and team
contests. Running, wrestling, weight lifting, shooting, or—if

the Native American influence had been strong—shinny (field
hockey), kickball, or lacrosse. In the growing cities, rowing, boxing,
cricket, fencing, and the like involved the athletically inclined,
sometimes as members of sporting clubs and sponsored teams.
Everywhere, horse racing was an avid interest. In the countryside,
sports and games relieved the monotony and isolation of life and
provided an excuse, after the contests, for meeting friends, feasting,
and dancing. Purely local in participation, games reflected the eth-
nic heritage of the local community—the games of the homeland—
as well as the influence of the American experience. In the towns,
they provided the outdoor recreation and exercise otherwise denied
to shop-bound clerks and artisans. Without easy transportation,
contests at a distance were difficult and rare; without easy commu-
nication, sports results were of local interest only.

The railroad and the telegraph changed all that. Teams could
travel to more distant points, and scores could be immediately known
to supporters at home and rivals in other cities. Baseball clubs were
organized during the 1850s throughout the East and the Middle West.
The establishment of the National Association of Base Ball Players in
1857 followed shortly after the railroad reached Chicago, and even
before the Civil War, New York teams were competing throughout that
state. After the war, the expanding rail network turned baseball into a
national craze. The National League was organized in 1876;
Chicago, Boston, New York, Washington, Kansas City, Detroit, St.
Louis, and Philadelphia all had professional teams by the 1880s, and
innumerable local leagues were formed. Horse racing, prizefighting,
amateur and professional cycling races, and intercollegiate sports—
football, baseball, rowing, and track and field contests—pitted con-
testants and drew crowds over long distances. Sports and games had
been altered from small-group participations to national events. They
were no longer purely local, traditional, informal expressions of com-
munity culture; rather, organized sport had emerged as a unifying,
standardized expression of national popular culture (Figure 7.1).

evidences of their separate influences in other societies and other cul-
ture realms. And we shall also see the close interconnections between
folk and popular culture and their inevitable impacts on each other.

Folk culture is often viewed as the absolute opposite of popular
or mass culture. It is seen as the unchanging, rural way of life,
largely relegated to nonmodern, “traditional” peoples untouched by
outside influences. Where folk culture exists in developed countries
like the United States, it is regarded as characteristic only of socially
or geographically isolated groups—for example, the Amish, some
Native American communities, or the presumably reclusive moun-
tain folk of Appalachia. The prevailing notion is that if the artifacts,
beliefs, and practices of folk culture are at all relevant to modern
society, they serve only as reminders of the past to be relegated to
museums or as touristic curiosities for outsiders seeking the quaint
and exotic “other.” The relationship between folk and popular cul-
ture is thus often portrayed as one of conflict between the two
opposing forces of modernity and tradition in which, except for a
few carefully protected human and material relics, folk culture is
doomed to eventual extinction by the forces of modernization and
globalization. As we shall see, reality is more complex, and the
sharp contrast between folk and popular is more assumed than real.

I

The kaleidoscope of culture presents an endlessly changing design,
different for every society, world region, and national unit, and dif-
ferent over time. Ever present in each of its varied patterns, however,
are two repeated fragments of diversity and one spreading color of
uniformity. One distinctive element of diversity in many societies
derives from folk culture—the material and nonmaterial aspects of
daily life preserved by smaller groups partially or totally isolated
from the mainstream currents of the larger society around them. A
second source of diversity in composite societies, as we saw in Chap-
ter 6, is surely and clearly provided by ethnic groups, each with its
distinctive characterizing heritage and traditions and each contribut-
ing to the national cultural mix. Finally, given time, easy communi-
cation, and common interests, popular culture may provide a
unifying and liberating coloration to the kaleidoscopic mix, reducing
differences between formerly distinctive groups though perhaps not
totally eradicating them. These three elements—folk, ethnic, and
popular—of the cultural mosaic are intertwined. We will trace their
connections particularly in the Anglo American context, where diver-
sified immigration provided the ethnic mix, frontier and rural isola-
tion encouraged folk differentiation, and modern technology
produced the leveling of popular culture. Along the way, we will see

Figure 7.1 Spectator sports emerged as a major element in American
popular culture following the Civil War. The Cincinnati Red Stockings of
1869, shown in this print, were the first openly professional baseball team;
the National League was established in 1876. Mark Twain, an early fan,
wrote: “Baseball is the very symbol, the outward and visible expression of
the drive and push and struggle of the raging, tearing, booming nineteenth
century.” Organized football was introduced as a college sport—also in
1869—when Rutgers played Princeton in the first intercollegiate game.

The early arrivers established footholds along the East Coast.
Their settlement areas became cultural hearths, nodes of introduc-
tion into the New World—through relocation diffusion—of con-
cepts and artifacts brought from the Old. Locales of innovation in
a new land rather than areas of new invention, they were—exactly
as their ancient counterparts discussed in Chapter 2—source
regions from which relocation and expansion diffusion carried
their cultural identities deeper into the continent (Figure 7.4).

Later arrivals, as we have seen in Chapter 6, not only added their
own evidence of passage to the landscape but often set up inde-
pendent secondary hearths in advance of or outside of the main
paths of diffusion.

Each of the North American hearths had its own mix of peo-
ples and, therefore, its own landscape distinctiveness. French set-
tlement in the lower St. Lawrence Valley re-created there the long
lots and rural house types of northwestern France. Upper Canada
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Figure 7.4 Early Anglo American culture hearths. The interior “national hearth,” suggested by Richard Pillsbury, represents a zone of coalescence
in the eastern Midwest, from which composite housing ideas dispersed farther into the interior.
Sources: Based on Allen G. Noble, Wood, Brick, and Stone, vol. 1 (Amherst: University of Massachusetts Press, 1984); and Annals of the Association of American Geographers, Richard Pillsbury,
vol. 60, p. 446, Association of American Geographers, 1970.

Vanished American Roots

America, like every other world region, had
its own primitive, naïve, and indigenous orig-
inal architecture. But this was the architec-
ture of Indians—the bark houses of the
Penobscots, the long houses of the Iroquois,
the tipis of the Crows, the mounds of the
Mandans, the pueblos of the Zuñi, the hogans
of the Navajos, the [plank] dwellings of
Puget Sound.

Some of these were even elegant, many
contained seeds of promise; but we swept
them all aside. Indian words and Indian
foods passed into the American culture 
but nothing important from the Indian archi-
tecture, save a belated effort to imitate 
the form but not the function of the pueblos.
(The so-called “Spanish” architecture of 
the Hispanic borderlands and northern 

Mexico, however—adobe-walled with small
windows and flatroofs supported by wooden
beams—was of Amerindian, not European,
origin.)

Source: From John Burchard and Albert Bush-Brown, The
Architecture of America: A Social and Cultural History,
(Boston: Little, Brown and Company, 1961), p. 57. 
© 1961, The American Institute of Architects.

Geography and Public Policy
Nations 
of Immigrants
Americans, steeped in the country’s “melting
pot” myth and heritage, are inclined to forget
that many other countries are also “nations of
immigrants” and that their numbers are dra-
matically increasing. In the United States,
Canada, Australia, and New Zealand, early
European colonists and, later, immigrants from
other continents overwhelmed indigenous pop-
ulations. In each, immigration has continued,
contributing not only to national ethnic mixes
but maintaining or enlarging the proportion of
the population that is foreign born. In Aus-
tralia, as one example, that proportion now
equals 25%; for Canada it is some 18%.

In Latin America, foreign population
domination of native peoples was and is less
complete and uniform than in Anglo America.
While in nearly all South and Central Ameri-
can states, European and other nonnative eth-
nic groups dominate the social and economic
hierarchy, in many they constitute only a
minority of the total population. In Paraguay,
for example, the vast majority of inhabitants
are native Paraguayans who pride themselves
on their Native American descent, and
Amerindians comprise nearly half the popula-
tion of Peru, Bolivia, and Ecuador. But Euro-
pean ethnics make up over 90% of the
population of Argentina, Uruguay, Costa
Rica, and southern Chile, and about 50% of
the inhabitants of Brazil.

The original homelands of those immi-
grant groups are themselves increasingly
becoming multiethnic, and several European
countries are now home to as many or more of
the foreign-born proportionately than is the
United States. Some 20% of Switzerland’s
population, 13% of France’s, 10% of Swe-
den’s, and over 9% of Germany’s are of for-
eign birth, compared with America’s 11%.
Many came as immigrants and refugees flee-
ing unrest or poverty in post-communist East-
ern Europe. Many are “guest workers” and

their families who were earlier recruited in
Turkey and North Africa; or they are immi-
grants from former colonial or overseas terri-
tories in Asia, Africa, and the Caribbean.
More than 7% of Germany’s inhabitants come
from outside the European Union, as do over
3% of Holland’s and Belgium’s.

The trend of ethnic mixing is certain to
continue and accelerate. Cross-border move-
ments of migrants and refugees in Africa,
Asia, the Americas, as well as in Europe are
continuing common occurrences, reflecting
growing incidences of ethnic strife, civil
wars, famines, and economic hardships. But
of even greater long-term influence are the
growing disparities in population numbers
and economic wealth between the older
developed states and the developing world.
The population of the world’s poorer coun-
tries is growing twice as fast as Europe’s of
the late 19th century, when that continent fed
the massive immigration streams across the
Atlantic. The current rich world, whose popu-
lation is projected to stabilize well below 1.5
billion, will increasingly be a magnet for
those from poorer countries where numbers
will rise from some 4 billion to more than 6.5
billion by A.D. 2025 and to nearly 8 billion in
a half-century. The economic and population
pressures building in the developing world
ensure greater international and interconti-
nental migration and a rapid expansion in the
numbers of “nations of immigrants.”

Many of those developed host countries
are beginning to resist that flow. Although the
Universal Declaration of Human Rights
declares individuals are to be free to move
within or to leave their own countries, no right
of admittance to any other country is con-
ceded. Political asylum is often—but not nec-
essarily—granted; refugees or migrants
seeking economic opportunity or fleeing civil
strife or starvation have no claims for accept-
ance. Increasingly, they are being turned
away. The Interior Minister of France advo-
cates “zero immigration”; Germany’s govern-
ment closed its doors in 1993 by increasing

border controls and changing its constitutional
right to asylum; Britain in 1994 tightened
immigration rules even for foreign students
and casual workers. And all European Union
countries—which have no common EU poli-
cies on illegal immigration—have measures
for turning back refugees who come via
another EU country. In 1995, the EU’s mem-
bers materially narrowed the definition of
who may qualify for asylum. Additional indi-
vidual and collective restrictions have been
enforced during the later 1990s and into the
21st century.

Nor is Europe alone. Hong Kong ejects
Vietnamese refugees; Congo orders Rwan-
dans to return to their own country; India tries
to stem the influx of Bangladeshis; the United
States rejects “economic refugees” from
Haiti. Algerians are increasingly resented in
France as their numbers and cultural presence
increase. Turks feel the enmity of a small but
violent group of Germans, and East Indians
and Africans find growing resistance among
the Dutch. In many countries, policies of
exclusion or restriction appear motivated by
unacceptable influxes of specific racial, eth-
nic, or national groups.

Questions to Consider
1. Do you think all people everywhere

should have a universal right of admit-
tance to a country of choice equivalent to
their declared right to depart their home-
lands? Why or why not?

2. Do you think it appropriate that destina-
tion states make a distinction between
political and economic refugees? Why or
why not?

3. Do you think it legitimate for countries to
establish immigration quotas based on
national origin or to classify certain poten-
tial immigrants as unacceptable or unde-
sirable on the grounds that their national,
racial, or religious origins are incompati-
ble with the culture of the prospective host
country? Why or why not? 

and allied groups. The Europeans dominated numerically the sec-
ond group of first-wave immigrants, Africans brought involuntar-
ily to the New World, who made up nearly 20% of U.S. population
in 1790. The mass immigration that occurred beginning after the
middle of the 19th century began to reduce both the northwest
European dominance of American society and the percentage of
blacks within the growing total population.

That second immigrant wave, from 1870 to 1921, was heavily
weighted in favor of eastern and southern Europeans, who comprised
more than 50% of new arrivals by the end of the 19th century. The
second period ended with congressional adoption of a quota system
regulating both the numbers of individuals who would be accepted
and the countries from which they could come. That system, plus a
world depression and World War II (1939–1945), greatly slowed

• Almost every chapter contains at least one special-purpose
box labeled “Geography and Public Policy.” These boxes
introduce a discussion of a topic of current national or inter-
national interest and conclude with a set of questions
designed to induce thought and class discussion of the topic
viewed against the background of human geographic insights
students have mastered. 
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• New terms and special usages of common words and phrases
are identified in boldface or italic type. The boldface terms are
included in the “Key Words” list at the end of each chapter
and defined in an inclusive cross-referenced glossary at the
end of the text. 

• “For Review” contains questions that direct student attention
to important concepts developed within the chapter. 

• The “Focus Follow-up” section in the end-of-chapter material
summarizes the main points of the chapter and conveys addi-
tional information and explanation as integral parts of the text.
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Language and Religion 173

Figure 5.34 Torii gate at Meiji Shrine in
Tokyo, Japan.

their patterns of distribution are as distinct and revealing as are
those of languages. They, too, reflect past and present patterns of
migration, conquest, and diffusion, part of the larger picture of
dynamic cultural geography.

While each is a separate and distinct thread of culture, lan-
guage and religion are not totally unrelated. Religion can influ-
ence the spread of languages to new peoples and areas, as Arabic,
the language of the Koran, was spread by conquering armies of
Muslims. Religion may conserve as well as disperse language.
Yiddish remains the language of religion in Hasidic Jewish com-
munities; church services in German or Swedish, and school
instruction in them, characterize some Lutheran congregations in
Anglo America. Until the 1960s, Latin was the language of
liturgy in the Roman Catholic Church and Sanskrit remains the
language of the Vedas, sacred in Hinduism. Sacred texts may
demand the introduction of an alphabet to nonliterate societies:
the Roman alphabet follows Christian missionaries, Arabic script
accompanies Islam. The Cyrillic alphabet of eastern Europe was
developed by missionaries. The tie between language and religion
is not inevitable. The French imposed their language but not their
religion on Algeria; Spanish Catholicism but not the Spanish lan-
guage became dominant in the Philippines.

Language and religion are important and evident components
of spatial cultural variation. They are, however, only part of the
total complex of cultural identities that set off different social
groups. Prominent among those identities is that of ethnicity, a
conviction of members of a social group that they have distinctive
characteristics in common that significantly distinguish and iso-
late them from the larger population among which they reside. Our
attention next turns in Chapter 6 to the concept and patterns of eth-
nicity, a distinctive piece in the mosaic of human culture.

Summary
Language and religion are basic threads in the web of culture. They
serve to identify and categorize individuals within a single society
and to separate peoples and nations of different tongues and faiths.
By their pronunciation and choice of words, we quickly recognize
districts of origin and educational levels of speakers of our own
language and easily identify those who originally had different
native tongues. In some societies, religion may serve as a similar
identifier of individuals and groups who observe distinctive modes
or rhythms of life dictated by their separate faiths. Both language
and religion are mentifacts, parts of the ideological subsystem of
culture; both are transmitters of culture as well as its identifiers.
Both have distinctive spatial patterns—reflecting past and present
processes of spatial interaction and diffusion—that are basic to the
recognition of world culture realms.

Languages may be grouped genetically—by origin and histor-
ical development—but the world distribution of language families
depends as much on the movement of peoples and histories of
conquest and colonization as it does on patterns of linguistic evo-
lution. Linguistic geography studies spatial variations in lan-
guages, variations that may be minimized by encouragement of
standard and official languages or overcome by pidgins, creoles,
and lingua francas. Toponymy, the study of place names, helps
document that history of movement.

Religion is a less pronounced identifier or conveyer of cul-
ture than is language. While language characterizes all peoples,
religion varies in its impact and influence on culture groups.
Some societies are dominated in all aspects by their controlling
religious belief: Hindu India, for example, or Islamic Iran. Where
religious beliefs are strongly held, they can unite a society of
adherents and divide nations and peoples holding divergent faiths.
Although religions do not lend themselves to easy classification,
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KEY WORDS

1

FOR REVIEW

1. Why might one consider language the
dominant differentiating element of
culture separating societies?

2. In what way can religion affect other
cultural traits of a society? In what
cultures or societies does religion
appear to be a growing influence? What
might be the broader social or economic
consequences of that growth?

3. In what way does the concept of
protolanguage help us in linguistic
classification? What is meant by
language family? Is genetic

classification of language an unfailing
guide to spatial patterns of languages?
Why or why not?

4. What spatial diffusion processes 
may be seen in the prehistoric and
historic spread of languages? 
What have been the consequences 
of language spread on world linguistic
diversity?

5. In what ways do isoglosses and the
study of linguistic geography help us
understand other human geographic
patterns?

6. Cite examples that indicate the
significance of religion as a cultural
dominant in the internal and foreign
relations of nations.

7. How does the classification of
religions as universalizing, ethnic, or
tribal help us to understand their
patterns of distribution and spatial
diffusion?

8. What connection, if any, do you see
between language, religion, and
intergroup rivalry and violence in the
contemporary world?

Language
1. How are the world’s languages clas-

sified and distributed? pp. 136–146.

The some 6000 languages spoken
today may be grouped within a 
limited number of language families
that trace their origins to common
protolanguages. The present
distribution of tongues reflects the
current stage of continuing past and
recent dispersion of their speakers 
and their adoption by new users.
Languages change through isolation,
migration, and the passage of time.

2. What are standard languages and
what kinds of variants from them
can be observed? pp. 146–153.

All speakers of a given language are
members of its speech community, but
not all use the language uniformly. The
standard language is that form of speech
that has received official sanction or
acceptance as the “proper” form of
grammar and pronunciation. Dialects,
regional and social, represent non-
standard or vernacular variants of the
common tongue. A pidgin is a created,
composite, simple language designed to
promote exchange between speakers of
different tongues. When evolved into a
complex native language of a people,
the pidgin has become a creole.
Governments may designate one or
more official state languages (including,
perhaps, a creole such as Swahili).

3. How does language serve as a
cultural identifier and landscape
artifact? pp. 153–156.
Language is a mentifact, a part of the
ideological subsystem of culture. 
It is, therefore, inseparable from 
group identity and self-awareness.
Language may also be divisive,
creating rifts within multilingual
societies when linguistic minorities
seek recognition or separatism.
Toponyms (place names) record the
order past and present occupants 
have tried to place on areas they
inhabit or transit. Toponymy in 
tracing that record becomes a
valuable tool of historical cultural
geography.
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Religion
4. What is the cultural role of religion?

pp. 156–157.
Like language, religion is a basic
identifying component of culture, a
mentifact that serves as a cultural
rallying point. Frequently, religious
beliefs and adherence divide and
alienate different groups within and
among societies. Past and present belief
systems of a culture may influence its
legal norms, dietary customs, economic
patterns, and landscape imprints.

5. How are religions classified and
distributed? pp. 157–160.

As variable cultural innovations,
religions do not lend themselves to easy
clustering or classification. Distinctions
among universalizing, ethnic, and
traditional religions have some
geographic significance, but
geographers are more interested in
religions’ spatial patterns and diffusion
processes and landscape impacts than
in their theologies. Those patterns
reflect their origin areas, the migrations

and conquests achieved by their past
adherents, and the converts they have
attracted in home and distant areas.

6. What are the principal world
religions and how are they
distinguished in patterns of
innovation, diffusion, and landscape
imprint? pp. 160–172.
The text briefly traces those differing
origins, spreads, and cultural landscape
impacts of Judaism, Christianity, Islam,
Hinduism, Buddhism, and certain East
Asian ethnic religions.
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(Excl. China)

AFRICA 906 38 15 2.3 1,349 1,969 117 88 5.1 42 / 3 52 36 6.1 50 —
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Niger 14.0 56 22 3.4 26.4 50.2 259 153 8.0 48 / 2 43 21 1.2 36 200
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• Appendix B is a modified version of the Population Reference
Bureau’s 2005 World Population Data Sheet containing eco-
nomic and demographic data and projections for countries,
regions, and continents. These provide a wealth of useful com-
parative statistics for student projects and study of world patterns.

• “Selected References” suggests a number of book and journal
articles that expand on topics presented within the chapter.

• Each chapter also includes other pedagogical aids. The “Sum-
mary” reiterates the main points of the chapter and provides a
bridge to the chapter that follows. 
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For the Instructor
NEW! Classroom Performance System and
Questions 

The Classroom Performance System (CPS) is a wireless response
system that brings interactivity into the classroom. Students use
the wireless response pads (which are essentially easy-to-use
remotes) to answer questions during class, providing instructors
with immediate feedback on how well they understand the mate-
rial. CPS comes equipped with up to 512 individual response
pads, plus the corresponding number of receiver units. Instruc-
tors can create their own questions for use with CPS, or take
advantage of the questions provided by McGraw/Hill. A text-
specific set of questions, formatted for both CPS and Power-
Point, is available via download from the Instructor area of the
Online Learning Center. 

NEW! Sights & Sounds CD-ROM by David Zurick,
Eastern Kentucky University.
This CD-ROM offers a unique opportunity in “seeing and hear-
ing” the music and cultural perspectives of 10 regions.

Fellmann Online Learning Center at
http://www.mhhe.com/fellmann9.
An Instructor’s Manual containing chapter summaries, key words,
teaching strategies, and active learning tips can be found in the
password-protected section of the Online Learning Center. Also
included are PowerPoint lecture outlines, a correlation guide to the
Interactive World Issues CD-ROM, and links to professional
resources.

Digital Content Manager CD-ROM
The Digital Content Manager contains all of the illustrations, pho-
tographs, and tables from the text for use in multimedia presenta-
tions. Instructors can create their own customized presentation, or
use the PowerPoint lecture outlines provided by McGraw-Hill.
(Available in both CD-ROM and DVD versions.)

• Appendix C, a single-page “Anglo-American Reference Map,”
provides name identification of all U.S. states and Canadian
provinces and shows the location of principal cities.

Supplements
The ninth edition provides a complete human geography learning
and teaching program for students and instructors.

For the Student 
Human Geography Online Learning Center at
http://www.mhhe.com/fellmann9.

This helpful site gives students the opportunity to further explore
topics presented in the book. A printable study guide, interactive
chapter quizzing, critical thinking questions, case studies, and
interactive maps are all available online.

Interactive World Issues CD-ROM

This CD-ROM offers hands-on exercises and videos of various
case studies to help students understand the issues facing people in
different parts of the world. There are five case studies in total,
including Chicago, Oregon, Mexico, China, and South Africa. 
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Instructor’s Testing & Resource CD-ROM

This CD-ROM includes an Instructor’s Manual and test bank utiliz-
ing McGraw-Hill’s EZ Test software. EZ Test is a flexible and easy-
to-use electronic testing program that allows instructors to create
tests in a wide variety of question types. Instructors may use the test
questions provided by McGraw-Hill, add their own questions, create
multiple versions of a test, and export tests for use with course man-
agement systems such as WebCT, BlackBoard or PageOut. EZ Test
Online is an added service that helps instructors easily administer EZ
Test created exams and quizzes online. (Windows and Macintosh) 

* For those instructors who prefer to work outside the test-
generator software, the Instructor’s Manual and test bank are also
available in Word and PDF formats.

Transparencies

The transparency set includes 150 illustrations from the text, all
enlarged for excellent visibility in the classroom.

Videotape Library
An extensive array of videotapes is available to qualified adopters.
Check with your sales representative for details.

Course Management Systems
Online content is available for a variety of course management
systems, including:

• Blackboard

• WebCT

• eCollege

• PageOut

Additional Teaching/Learning Tools
Students of geography and other disciplines, as well as the general
reader, will find these unique guides invaluable to their under-
standing of current world countries and events:

The Annual Editions series is designed to provide students
with convenient, inexpensive access to current, carefully selected
articles from the public press. They are updated on a regular basis

through a continuous monitoring of over 300 periodicals. Each vol-
ume presents over 40 articles written for a general audience by
experts and authorities in their fields. Organizational features
include: an annotated listing of selected World Wide Web sites, and
annotated table of contents, a topic guide, a general introduction,
and brief overviews for each section. Each title offers an Instruc-
tor’s Resource Guide containing test questions and a helpful user’s
guide called Using Annual Editions in the Classroom.

Badey: Annual Editions: Violence & Terrorism 05/06

Griffiths: Annual Editions: Developing World 05/06

Jackson: Annual Editions: Global Issues 04/05

Pitzl: Annual Editions: Geography 04/05

Purkitt: Annual Editions: World Politics 04/05
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The Taking Sides volumes present current issues in a
debate-style format designed to stimulate student interest and
develop critical thinking skills. Each issue is thoughtfully framed
with an issue summary, an issue introduction, and a postscript. The
pro and con essays—selected for their liveliness and substance—
represent the arguments of leading scholars and commentators in
their fields. Taking Sides readers feature annotated listings of
selected World Wide Web sites. An Instructor’s Resource Guide with
testing materials is available with each volume. To aid instructors on
incorporating this effective approach in the classroom, an excellent
resource called Using Taking Sides in the Classroom is also offered.

Harf/Lombard: Taking Sides: Clashing Views on Controversial
Global Issues, Second Edition

Moseley: Taking Sides: Clashing Views on Controversial African
Issues, First Edition

Rourke: Taking Sides: Clashing Views on Controversial Issues in
World Politics, Eleventh Edition

The Student Atlas series combines full-color maps and data
sets to introduce students to the importance of the connections
between geography and other areas of study, such as world poli-
tics, environmental issues, and economic development. In particu-
lar, the Student Atlas of World Geography, 4/e, by John Allen
combines over 100 full-color maps and data sets to give students a
clear picture of the recent agricultural, industrial, demographic,
environmental, economic, and political changes in every world
region. This concise, affordable resource provides the most recent
geographic data for geography students.

Allen: Student Atlas of World Geography, Fourth Edition 

Allen: Student Atlas of World Politics, Sixth Edition

Global Studies is a unique series designed to provide com-
prehensive background information as well as vital current infor-
mation regarding events that are shaping the cultures of the
regions and countries of the world today. Each Global Studies vol-
ume features country reports in essay format and includes detailed
maps and statistics. These essays examine the social, political, and
economic significance of each country. In addition, relevant and
carefully selected articles from world-wide newspapers and maga-
zines are included to further foster an international understanding.

Collinwood: Global Studies: Japan and the Pacific Rim, Seventh
Edition 

Frankland: Global Studies: Europe, Eighth Edition

Goldman: Global Studies: Russia, the Eurasian Republics, and
Central/Eastern Europe, Tenth Edition

Goodwin: Global Studies: Latin America, Eleventh Edition

Norton: Global Studies: India and South Asia, Sixth Edition

Ogden: Global Studies: China, Tenth Edition

Ramsay: Global Studies: Africa, Tenth Edition

Spencer: Global Studies: The Middle East, Tenth Edition

Other supplemental titles include:

NEW! GLOBAL STUDIES: The World at a
Glance 

by Aster Tessema 
Publication Date: October 2005
Overview
This book features a compilation of up-to-date data and accu-

rate information on some of the important facts about the world
we live in. While it is close to impossible to be an expert in all
areas such as a nation’s capital, type of government, currency,
major languages, population, religions, political structure, climate,
economics, etc., this book is intended to assist in the process of
attempting to retain an understanding of some of these essential
facts in order to make useful applications. 

NEW! Military Geography: From Peace to War
Eugene J. Palka

Francis A. Galgano

United States Military Academy

0–07–353607–5

2005 / Softcover / 482 pages

Military geography involves the application of geographics
information, tools, and technologies to military problems—across
the spectrum of military operations from peacetime to wartime.
History is replete with examples of the influence of terrain,
weather, climate, and culture on combat operations during war.
Military problems, however, are immutably linked to geography
regardless of the context in which they occur. This book retains the
wartime focus of “traditional” military geography, yet broadens the
scope of the subfield to incorporate a wide range of Stability and
Support Operations (SASO), as well as peacetime endeavors.
Notwithstanding its purpose, the conduct of any military enterprise
is conditioned by the character of the area of operations—the
military operating environment. Military Geography: from
Peace to War focuses on the synergy between geography and
military operations wherever they occur.

Galgano: North Korea: Regional Geography, First Edition

Malinowski: Iraq: Regional Geography, First Edition

Palka: Afghanistan: Regional Geography, First Edition

Yodis: Geography of Louisiana, Fourth Edition

Getis: You Can Make a Difference: Be Environmentally Responsi-
ble, Second Edition

Instructors: Ask your sales representative about packaging
options—special discounts may be available with some of the
titles listed above!
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