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elcome to ¡Avance! Intermediate
Spanish, an exciting new program for
second-year students of Spanish. In

response to requests from many users
of the highly acclaimed Pasajes series, McGraw-
Hill is pleased to publish this single volume ver-
sion, which distills the very best of Pasajes:
Lengua, Cultura, and Literatura. The result is a
comprehensive yet manageable program that
enriches students’ language foundation in the-
matic vocabulary and grammatical structures
with a broad selection of literary and cultural
readings.

The overall goal of ¡Avance! is the develop-
ment of functional, communicative language

ability, accomplished through reinforcement, ex-
pansion, and synthesis. Contextualized activities
that review language and foster skill develop-
ment provide the core of ¡Avance! At the same
time, the growing interest in cultural compe-
tence coupled with the desire to introduce stu-
dents to literature at the intermediate level mo-
tivates the inclusion of cultural and literary texts
in alternate chapters.  As a result, ¡Avance!
meets the professional demand that instruc-
tional materials be not merely contextualized but
also content-rich and interesting to today’s
students.
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Tipos y
estereotipos1

CAPITULO

Oaxaca, México

Lesson ObjectivesLengua
• Gender and number ofnouns (1)

• Basic patterns of adjective
agreement (2)• Equivalents of to be: ser,estar (3)

• Subject pronouns and thepresent indicative (4)• Direct objects (5)Cultura
• Contrastes entre culturasVídeo: Medellín, capitalindustrial de Colombia

�

GUIDED TOUR
This fully illustrated Guided Tour of ¡Avance!
highlights the major sections of a given chapter
and serves to orient professors and students to
the chapter organization.

▲ Chapter Opener

Each of the twelve chapters opens with a
beautiful, evocative photograph that illus-
trates the larger chapter theme.  A list of ob-
jectives previews the grammatical structures
to be covered, as well as the literary or cul-
tural reading presented.  In addition, the the-
matic video segment is also highlighted.

▲ Describir y comentar

Describir y comentar opens with a large full-
color drawing and concludes with a series of
activities to help students practice the vo-
cabulary in a more personalized manner. The
new vocabulary in Vocabulario para conver-

sar is organized according to parts of speech
(verbs, nouns, adjectives, adverbs/expres-
sions) for easier identification and reference.
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■ En el Dibujo A, ¿cómo es físicamente la estudiante de la izquierda? En su

opinión, ¿adónde va ella en su tiempo libre?

■ En el Dibujo A, ¿qué rasgos de personalidad asocia Ud. con la estudiante

de la derecha? ¿Qué hace ella en su tiempo libre? ¿Cree Ud. que ellas van

a tener problemas como compañeras de cuarto? Explique.

■ En el Dibujo B, hay varios grupos de estudiantes. ¿Dónde están? ¿Qué ha-

cen? En su opinión, ¿tienen la apariencia de estudiosos los muchachos de

la izquierda? ¿Cómo son?■ En el Dibujo B, describa al estudiante que está a la derecha. ¿Qué hace?

¿Con quién está? ¿Qué tipo de persona parece ser? ¿Hay estudiantes

coquetas o coquetones en este dibujo? ¿Dónde? Imagínese qué dicen.

6 CAPITULO UNO TIPOS Y ESTEREOTIPOS

The ¡Avance!CD-ROM
containsinteractive activities topractice the materialpresented in thischapter.

*Use the Vocabulario para conversar on the next page to discuss the drawings.

A

B

¿Qué palabra o frase del cuadro asocia Ud. con cada palabra

lista? Explique en qué basa su asociación ¿So

¿Es una palabra o frase un eje1. el a

V O C A B U L A R I O
p a r a  c o n v e r s a r

apreciar to hold in esteem, think well of

compartir to sharedespreciar to look down on
discriminar (contra) to discriminate (against)

(no) llevarse bien (con) (not) to get along

well (with)respetar to respectel antepasado ancestorel aprecio esteemel contraste contrastel/la descendiente descendant

el desprecio scorn, contempt
el/la indígena native (indigenous) inhabitant

el indio / la india Native American
la mezcla mixturela población populationla raza race (ethnic)la tradición traditioncon respecto a with respect to

lo moderno* modern things
lo tradicional* traditional thingsA
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▲ Lengua I and II

The core of each chapter, Lengua (split into
two sections separated by a cultural or liter-
ary reading), contains communicative activi-
ties developed around three to five grammar
points. Each main grammar explanation is
followed by Práctica, one or two form-
focused activities that check students’ com-
prehension of the grammar point, and by
Intercambios, a set of communicative activi-
ties that provides meaningful contexts in
which students use the grammatical struc-
tures and vocabulary they have just learned.

▲ Literatura and Cultura

In odd numbered chapters, a cultural reading
separates the two Lengua sections, thus al-
lowing a brief pause in the grammatical cov-
erage and providing engaging content re-
lated to the chapter theme. In even numbered
chapters, a literary text serves this same func-
tion. Useful guidance and strategies for how
to approach literary and cultural texts pre-
cede the readings, while a variety of post-
reading activities assess comprehension and
encourage student interpretation and appli-
cation of content. Answers to the Compren-

sión activities are found in Appendix 9 at the
back of the book.

▲ Enlace

Each chapter culminates with Enlace, a section
designed to review the chapter structures and
vocabulary as well as to advance and develop
critical thinking and linguistic skills. Each
Enlace includes an ¡Ojo! section which prac-
tices word discrimination and teaches com-
mon and useful idiomatic expressions. Each
¡Ojo! section also contains a Volviendo al

dibujo activity in which students review chap-
ter vocabulary and structures as they revisit
part of the large color drawing first encoun-
tered in Describir y comentar.

A Repaso section consists of one activity
that reviews material from previous lessons
and another that focuses on the grammatical
points presented in the current chapter.
Answers to the first activity of each Repaso

section are in Appendix 8 at the back of the
book.
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OJ O !¡

trabajar
funcionar

bajo

corto

breve

mirar

busc

Todos trabajamos mucho para vivir.

We all work hard for a living.
Mi reloj ya no funciona.

My watch doesn’t work (run)

anymore.¿Sabes cómo funciona este aparato?

Do you know how this gadget

works?

Mis padres son bajos y por eso yo

sólo mido cinco pies.

My parents are short, and so I’m

only five feet tall.
Tus pantalones son demasiado

cortos.Your pants are too short.

La conferencia fue muy breve (corta).

The lecture was very brief (concise,

short).

Q

In Spanish, to work meaning to do

physical or mental labor is

expressed by the verb trabajar.

To work meaning to run or to

function is expressed by the verb

funcionar.

Shortness of height is expressed in

Spanish with bajo.

Shortness of length is expressed

by corto.

Short in thebrief

EXAMPLES

NOTES

was a
plishse cuenta (de) means to realize

as in to be aware or to understand.

Volviendo al dibujo El dibujo que aparece en esta página es parte del

que Ud. vio en la sección Describir y comentar. Mírelo con atención y

luego escoja la palabra que mejor complete cada oración. ¡Cuidado!

También hay palabras de los capítulos anteriores.

1. El año 1492 es (una cita / un dato / una fecha) muy importante (a causa

de / porque) ese año Cristóbal Colón (realizó / se dio cuenta de) su

primer viaje a lo que él creía ser las Indias. El (dato/hecho) es que

Colón nunca (realizó / se dio cuenta de) que había descubierto (had

discovered) todo un nuevo continente. Más tarde, y con los (datos/he-

chos) que él llevó a los Reyes Católicos, los conquistadores comenzaron

a llegar a esas tierras. Al llegar, encontraron indígenas, gente diferente,

a la cual intentaron cambiar. Es un (dato/hecho) que trataron de

convertirlos al cristianismo y de españolizarlos. Desgraciadamente, los

españoles también introdujeron enfermedades nuevas entre los indíge

nas y, como consecuencia, muchos de éstos (the latter) muriero

2. Es un (dato/hecho) histórico interesante que Enriqu

divorciarse de Catalina de Aragón, hija d l

España, después de dieciocho añ

tenían una hija, Mary
había enamP

A

Complete el párrafo, dando la forma correcta del verbo y expresando en

español las frases en inglés. Cuando se dan dos palabras entre paréntesis,

escoja la palabra apropiada.
El mito del Quinto Sol

Todas las religiones, tanto las modernas como las antiguas, tienen una

explicación de la creación del mundo. Probablemente no hay nadie de la

tradición judeocristiana que no conozca la historia bíblica. Los aztecas

tenían una explicación de la creación más complicada. Se llamaba la

historia del Quinto Sol.
Según este mito, (many, many years ago) 1

no había nada en el mundo.

A los dioses no les gustaba que el universo (ser)2
tan oscuro y por eso un

día (reunirse) 3
para resolver el problema. El malévolo dios de la noche

(hablar) 4
primero. «Es evidente que nosotros (necesitar)5

un sol. Y para

que Uds. (ver) 6
mi poder y mi fuerza (strength), ¡yo lo crearé (shall

create)!»
De repente, (aparecer)7

un sol grande y esple

había hombres que (habitar)8
la tierra

(final) de trece siglos, unos j

sol. Por eso los di
Jaguar

Re p a s o
A

LITERATURA • ESPUMA Y NADA MAS
249

at reason)
for her.

r offering explanations in

for this reason
debido a

due to

ado de
as a result of

porque
because

lo tanto

consequently ya que
since; now that

por consiguiente

puesto que
since

add
b
dc

LITERATURA
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ESPUMA Y NADA MAS

APROXIMACIONES AL TEXTO

La crítica cultural

You have already seen how certain texts use defamiliarization to challenge

preconceived ideas and propose new perspectives on how phenomena are per-

ceived (Capítulo 4). Also, in Capítulo 6, you learned how perceptions may

vary according to the gender of the person reading the text. In fact, the

interpretation of a phenomenon will vary according to an individual’s interests,

CULTURA • CONTRASTES ENTRE CULTURAS
21

jos,riormente
e inside)?

de los padres cuando Karen y Paul

lgún estereotipo asociado con la apariencia

x lique.

C U L T U R A
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CONTRASTES ENTRE CULTURAS

APROXIMACIONES AL TEXTO

Word Guessing from Context

Even though you do not know every word in the English language, you can

probably read and understand almost anything in English without having to look

up many unfamiliar words. You have learned to make intelligent guesses about

word meanings, based on the meaning of the surrounding passage (the context).

You can develop the same guessing skill in Spanish. There are two tech-

niques that will help you. The first is to examine unfamiliar words to see

whether they remind you of words in English or another language you know.

Such words are called cognates (for example, nation and nación). The second

technique is the same one you already use when reading in English, namely,

scanning the context for possible clues to meaning.

e) or repita,
n may be the key to your

___? for a definition or paraphrase

on.

L E N G U A  I
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GENDER AND NUMBER OF NOUNS

A. Gender of nouns

In Spanish, nouns are classified as masculine (used with the articles el and

un) or feminine (used with the articles la and una).

el estereotipo stereotype

la imagen image

un rasgo trait, feature

una característica characteristic

Two primary clues can help you correctly identify the gender of most Spanish

nouns.
1. Meaning: biological sex � grammatical gender

When a Spanish noun refers to a male being, it is masculine; when th

noun refers to a female being, it is feminine.

el padre father

la

el toro bullWhen a noun refers to a b

article indicatmas

AP R O P O S I T O

Feminine nouns beginning
with a stressed a sound

use the articles el/un in the

singular, but las/unas in the

plural.
el agua frescacool w

v
v
v
v
v
v
v
v
v
v
v
v
v
v
v
v

1
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PRETERITE/IMPERFECT CONTRAST

When describing events or situations in the past, Spanish speakers must

choose between the preterite and the imperfect. The choice depends on the

aspect of the event or situation that the speaker wants to describe.

A. Beginning/end versus middle

In theory, every action has three phases or aspects: a beginning (un comienzo),

a middle (un medio), and an end (un fin). When a speaker focuses on the be-

ginning or the end of an action, the preterite is used. When he or she focuses

on the middle (a past action in progress, a repeated past action, or a past ac-

tion that has not yet happened), the imperfect is used. Read the following text

carefully, paying attention to the uses of the preterite and the imperfect

Era1
marzo, y toda Sevilla cele-

braba2
el Jueves Santo. Era3

una noche

estrellada, hacía4
un poco de fresco y

había5
tantos turistas como

Algunos, los queen las c l

It was 1
March

was cel b

14

AP R O P O S I T O

Although English some-
times uses a progressive

verb form—was app
ing, was wiv

v
v
v
v
v
v
v
v
v
v
v
v

I n t e r ca m b i o sLa siguiente historia describe los recuerdos de una puertorriqueña acerca

del Día de los Muertos durante los primeros años de su vida, antes de

mudarse (moving) a los Estados Unidos. Lea la historia por completo y

luego escoja la forma correcta del verbo según el contexto. Al final,

conteste las preguntas que siguen.

Hace trece años que vivo en los Estados Unidos, pero los primeros dieci-

siete años de mi vida los viví en una casa grande de madera frente al ce-

menterio. Desde una de las ventanas de mi cuarto siempre (pude/podía)1

ver los portones (gates) del cementerio. Casi cada día, había uno o dos en-

tierros y desde mi ventana (conté/contaba)2
las coronas (wreaths) de flores

y (observé/observaba)3
a mucha gente llorar.

Una costumbre de mi abuela paterna (fue/era)4
ir al cementerio el Día

de los Santos o el Día de los Muertos. Ella siempre (puso/ponía)5
flores y

velas en las tumbas de los parientes muertos, parientes que yo nunca

(conocí/conocía)6
porque (murieron/morían)7

antes de nacer (was born)

yo. Frente a alguna tumba, yo (vi/veía)8
que los labios de mi abuela se

(movieron/movían). 9
Ella (rezó/rezaba)10

(would be praying)

canso de las almas de sus parientes pues (fue/era)11

Recuerdo una vez, cuando yo (tuve/t

inclusive mi padre, (compraro /

(pusieron/ponían)14
que nadie l

14

A
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The Enlace section concludes with Pasaje

cultural, which incorporates the thematic
video to accompany ¡Avance! The video pro-
gram provides additional opportunities for
students to hear spoken Spanish in authen-
tic contexts related to the chapter theme.  Pre-
and post-viewing activities provide helpful
pedagogical support for students, offer sug-
gestions for pair and group discussion, and
provide an activity for individual research on
the Internet. Additional video activities are in-
cluded in the Cuaderno de práctica.

Several recurring features and special activities
appear in each chapter of ¡Avance!

▲ A propósito

A propósito boxes in the Lengua sections
point out important aspects of Spanish gram-
mar that will be helpful to students not only
as they work through the Intercambios activ-
ities but throughout their study of Spanish.

▲ Lenguaje y cultura

Lenguaje y cultura emphasizes the intercon-
nectedness of language and culture, thereby
helping students develop their appreciation
of the Spanish language.

▲ Estrategias para la comunicación

Students often want to express ideas that
are beyond their linguistic abilities. ¡Avance!
encourages students to confront such situa-
tions head-on and not to avoid them. The
Estrategias para la comunicación teach stu-
dents specific strategies for communicating
more effectively in Spanish.

▲ Special Activities

¡Necesito compañero! activities,
identifiable by their icon, are specif-
ically designed for partner or pair
work.
Entre todos are activities designed
for whole-class discussion.
Improvisaciones are role-playing
activities that provide contextu-
alized practice in grammatical
structures and vocabulary as well
as in conversational strategies.

In Guiones, students practice extended
description of drawings and narration to cre-
ate characters and stories.

No pude porque... Offering

explanationsIn the course of a conversation you are often asked to explain the reasons for

an action or a decision. Explanations of this kind are generally stated as cause-

effect relationships. For example, you might tell someone that you didn’t vote

for a particular candidate due to his or her stand on a certain issue. Due to in-

troduces the cause or reason for a decision.
No voté por ella a causa de su

I didn’t vote for her due to

posición con respecto al
(because of ) her position

medio ambiente.

on the environment.

You might tell the person that the candidate has a particular point of view and

therefore you didn’t vote for him or her. Therefore introduces the consequen-

ces of a certain action or circumstance.
La candidata tiene opiniones

The candidate has strange

raras respecto al medio
opinions on the environment

ambiente y por eso no voté
and therefore (for that reason)

por ella.

I didn’t vote for her.

A causa de and por eso are useful connectors for offering explanations in

Spanish. Here are some additional ones.
por esta razón

for this reason debido a due to

como resultado de as a result of porque
because

por lo tanto
consequently ya que

since; now that

por consiguiente

puesto que since

ESTRATEGIAS PARA  LA COMUNICACION
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CAPITULO OCHO

CREENCIAS E IDEOLOGIAS

éricas religiosos
icismo

nio de los sacerdotes católicos

a Inquisición Española

7. la separación de Estado e Iglesia

8. el fanatismo religioso

9. la santería y el vudú

El Señor de los Milagros en el Perú

y el carnaval de Oruro, Bolivia

En Bolivia y el Perú, la gente se reúne en fechas conmemorativas en torno

a la Virgen de la Candelaria y al Cristo —o Señor— de los Milagros,

respectivamente. Estas celebraciones demuestran claramente el sincretismo

de la cultura y religión indígenas e hispanas. Aunque el tipo de celebración

es diferente en los dos países, la devoción de toda la gente es notable en

ambos eventos. Todos participan por igual, sin importar sus diferencias de

edad, clase social o nivel económico.

Antes de ver■ ¿Qué sabe Ud. de las celebraciones religiosas en Hispanoamérica? ¿Qué

tipo de eventos espera encontrar en este vídeo?

■ ¿Qué imágenes asocia con la palabra «carnaval»? ¿Piensa que la palabra

«carnaval» se usa aquí con el mismo significado que tiene la palabra

carnival en inglés?
■ Ahora lea con cuidado la actividad en Vamos a ver antes de ver el vídeo

por primera vez.

CULTURAL

P
A

S
A
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E
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Lima, Perú

nd

istic
nish

A
P R O P O S I T O

Feminine nouns beginningwith a stressed a sounduse the articles el/un in the
singular, but las/unas in the
plural.

el agua frescacool water
las aguas frescascool waters

un arma automáticaan automatic weaponunas armas automáticassome (a few) automaticweapons
el hada madrinafairy godmotherlas hadas madrinasfairy godmothersv

v
v
v
v
v
v
v
v
v
v
v
v
v
v
v
v
v
v
v
v
v
v

■

■

■ ¿
e
ra
re

E

No todas las palabras deuna lengua se pueden tra-
ducir con exactitud a otra,
especialmente cuando setrata del lenguaje popular o

coloquial. Por ejemplo, ima-
gínese que un amigo his-pano* no encuentra las si-

guientes palabras en eldiccionario bilingüe.¿Puede Ud. explicarle enespañol lo que significan?¿Cuáles son algunas carac-
terísticas que se asociancon cada tipo?

■ jock
■ loser
■ geek
■ moocher
■ redneck

E N G U A J E
Y  C U L T U R A

L

D
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and cultural resources and activities. Many
resources are also available for instructors.
The ¡Avance! Online Learning Center Website
can be accessed at www.mhhe.com/avance.

If you have purchased a new copy of
¡Avance!, you have access free of charge to
premium content on the Online Learning
Center Website at www.mhhe.com/avance.
This includes, among other items, the com-
plete audio program that supports the ac-
companying Cuaderno de práctica. The card
bound inside the front of this book provides
a registration code to access the premium
content. This code is unique to each individ-
ual user. Other study resources may be added
to the premium content during the life of the
edition of the book.

If you have purchased a used copy of
¡Avance! but would like to also have access
to the premium content, you may purchase a
registration code for a nominal fee. Please
visit the Online Learning Center Website for
more information.

If you are an instructor, you do not need
a special registration code for premium con-
tent. Instructors have full access to all levels
of content via the Instructor’s Edition link on
the homepage of the Online Learning Center
Website. Please contact your local McGraw-
Hill sales representative for your password to
the Instructor’s Edition.

■ CD-ROM

Available in a multiplatform format,
the ¡Avance! CD-ROM offers students
the opportunity to review and practice

vocabulary and grammar, as well as addi-
tional Spanish-language skills, in an engag-
ing multimedia environment.

■ Ultralingua en español Spanish-English Dic-

tionary on CD-ROM

This interactive bilingual dictionary, available
for purchase, offers additional opportunities
for students to enrich their vocabulary and
improve their Spanish.

For instructors only:

■ ¡Avance! Instructor’s Edition

This special edition of ¡Avance!, specifically
designed for instructors, contains an insert

Components
As a full-service publisher of quality educational
products, McGraw-Hill does much more than
just sell textbooks to your students. We create
and publish an extensive array of print, video,
and digital supplements to support instruction
on your campus. Orders of new (versus used)
textbooks help us to defray the cost of develop-
ing such supplements, which is substantial.
Please consult your local McGraw-Hill represen-
tative to learn about the availability of the sup-
plements that accompany ¡Avance!

For instructors and for students:

■ Cuaderno de práctica

This combined workbook and laboratory
manual is coordinated with the textbook and
provides students with various controlled
and open-ended opportunities to practice the
vocabulary and grammatical structures. The
laboratory section promotes listening com-
prehension through many short narrative
passages, and speaking skills through a vari-
ety of activities, including pronunciation prac-
tice. The Voces section includes authentic in-
terviews with men and women from different
areas of the Hispanic world. The workbook
section provides guided writing practice to
help students develop expository writing
skills. The Pasaje cultural section contains
video-based activities for individual viewing
of the Video to accompany ¡Avance!

■ Audio Program

Corresponding to the laboratory portion of the
Cuaderno, the Audio Program (available on
CD) contains activities for review of vocabu-
lary and grammatical structures, passages for
extensive and intensive listening practice,
guided pronunciation practice, and interviews
with men and women from different areas of
the Hispanic world. The Audio Program is pro-
vided free to adopters and is also available for
student purchase and as premium content on
the Online Learning Center.

■ Online Learning Center Website

The ¡Avance! Online Learning Center
Website brings the Spanish-speaking world
directly into students’ lives and into their 
language-learning experience by means of
vocabulary and grammar practice quizzes



with helpful hints and suggestions for work-
ing with the many features and activities in
¡Avance!

■ Instructor’s Manual

This handy manual includes suggestions for
using all components of the ¡Avance! pro-
gram, sample lesson plans and syllabi, sam-
ple chapter tests, and the transcript of the
Video to accompany ¡Avance!

■ Audioscript

This is a complete transcript of the material
recorded in the Audio Program to accompany
¡Avance!

■ Video to accompany ¡Avance!

A video consisting of authentic footage from
Spanish-speaking countries accompanies
¡Avance! Topics are coordinated with the
chapter themes of the textbook. Video activ-
ities are also provided in the Cuaderno.
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