Chapter 11

Motives and Personality

Chapter Outline

Introduction

· Motivational psychologists ask, “What drives people to do the things they do?”

· They search for motives that propel people to do what they do

· Motives covered in this chapter view personality as consisting of a few general motives

· These motives operate through conscious or unconscious mental processes that generate intrapsychic influence on behavior

Basic Concepts

· Motive: Internal state that arouses and directs behavior toward a specific object or goal

· Motive is caused by a deficit, a lack of something

· Motives differ from each other in type and amount

· Motives are based on needs: States of tension within a person, and as need is satisfied, tension is reduced

· Motives propel people to perceive, think, and act in ways that serve to satisfy a need

· Motives are part of the Intrapsychic Domain for several reasons

· Motivational psychologists stress the importance of internal psychological needs and urges that propel people to think, perceive, and act in predictable ways

· Some motives are thought to operate outside awareness

· Reliance on projective techniques

Henry Murray’s Theory of Needs

Need

· Need refers to a readiness to respond in a certain way under certain circumstances . . . It is a noun, which stands for the fact that a certain trend is apt to recur

· Needs organize perception, guiding us to “see” what we want (need) to see

· Needs organize action by compelling a person to do what is necessary to satisfy a need

· Needs refer to states of tension, and satisfying a need reduces tension

· Process of reducing tension that is satisfying and not a tensionless state per se
· Murray proposed a list of fundamental human needs

· Each need is associated with a specific desire or intention, particular set of emotions, specific action tendencies, and can be described with trait names

· Each person has a unique hierarchy of needs—individual’s needs can be thought of as existing at a different level of strength

· High levels of some needs interacted with the amounts of various other needs within each person—interaction makes the motive concept dynamic

· Elements in the environment affect a person’s needs

Press: Need-relevant aspects of the environment

· Alpha press: Objective reality

· Beta press: Perceived reality

Apperception: Act of interpreting and perceiving meaning in the environment

· Thematic Apperception Technique (TAT): Ambiguous pictures presented to a participant for interpretation

· Presumption that a person projects current needs into the interpretation of a picture

The Big Three Motives: Achievement, Power, and Intimacy

Need for Achievement

· People who have a high need for achievement

· Prefer activities that offer some, but not too much, challenge

· Enjoy tasks where they are personally responsible for the outcome

· Prefer tasks where feedback on their performance is available

· Sex differences: Life outcomes and childhood experiences

· Promoting achievement motivation: Independence training and setting challenging standards for children

Need for Power

· Readiness or preference for having an impact on people

· People with a high need for power are interested in controlling situations and controlling others

· Sex differences: Largest is that men but not women with high need for power perform a variety of impulsive and aggressive behaviors

· Profligate impulsive behaviors (drinking, aggression, sexual exploitation) is less likely to occur if a person has responsibility training

· People with a high need for power do not deal well with frustration and conflict—show strong stress responses, including high blood pressure

Need for Intimacy

· Recurrent preference for or readiness for warm, close, communicative interactions with others

· People with a high (compared to those with low) need for intimacy

· Spend more time during day thinking about relationships

· Report more pleasant emotions when around other people

· Smile, laugh, make more eye contact

· Start up conversations more frequently and write more letters

· Consistent sex difference: Women, on average, have a higher need for intimacy

Humanistic Tradition: The Motive to Self-Actualize

· Emphasis is on the conscious awareness of needs and choice and personal responsibility

· Approach is a counter-response to psychoanalytic and behavioral traditions, both of which are held that people have little free will in determining their actions

· Emphasis is on the human need for growth and realizing one’s full potential

· Human nature is positive and life-affirming

· Focus on growth instead of deficiency

Maslow’s Contributions

· Hierarchy of needs

· Lower needs must be satisfied before we can proceed to higher needs

· Need hierarchy emerges during development, with lower needs emerging earlier in life than higher needs

· Five need levels: Physiological, safety, belongingness, esteem, and self-actualization

· Characteristics of self-actualizing persons: 15 characteristics, including spontaneous, problem centered, affinity for solitude, democratic values, and creativity

Rogers’s Contributions

· Focused on ways to foster and attain self-actualization

· Fully functioning person: Person who is en route toward self-actualization

· All children are born with a need for positive regard

· Many parents and significant others place conditions of worth on when one will receive positive regard–conditional positive regard

· Key to development of unconditional positive self-regard and moving toward self-actualization is the receipt of unconditional positive regard from parents and significant others

· Anxiety results when people get off track in pursuit of self-actualization

· Rogers’s approach to therapy (Client-Centered Therapy) is designed to get a person back on path toward self-actualization

· Three conditions for therapeutic progress

· Must be an atmosphere of genuine acceptance of the client by the therapist

· Therapist must express unconditional positive regard for the client

· Empathic understanding—client must feel that the therapist understands him or her

· Much research on empathy, inspired by Rogers and other humanistic psychologists

SUMMARY AND EVALUATION

· Motives can be used to explain why people do what they do

· Motive explanations imply a goal that pulls people to think, act and feel in certain ways.

· The motivational approach has a long and fruitful history of helping us understand why people do what they do
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Chapter Overview

This chapter provides students with an overview of motivational personality psychology. Personality psychologists interested in motivation look for a driving force or motive that propels people to do the things they do. The authors begin by introducing and defining several key terms, including motive and need. Next the authors review the theory and research of Henry Murray, an early motivational psychologist. Murray proposed a set of universal human needs. According to Murray, elements in the environment (“press”) affect a person’s needs. Murray held that a person’s needs influenced how he or she perceived the environment, especially when the environment is ambiguous. Murray termed this act of interpreting the environment and perceiving the meaning in a situation “apperception,” and he developed the Thematic Apperception Technique to assess apperception. The authors next review theory and research on three key needs: Achievement, power, and intimacy. The authors then review theory and research generated by the humanist tradition, which focuses on the motive to self-actualize, or reach one’s natural potential. The authors review the work of two key humanistic personality psychologists: Abraham Maslow and Carl Rogers. The authors review theory and work on Malsow’s hierarchy of needs, which assumes that people work first to satisfy basic needs such as food and shelter, and then move toward satisfying psychological needs such as for esteem and self-actualization. Next the authors review the contributions of Rogers, including the development and practice of client-centered therapy. A key pillar of therapeutic success is that the therapist must demonstrate empathy with and to the client. The authors review recent research and theory on empathy.

Learning Objectives

1. Discuss the general goals of motivational personality psychologists.

2. Define and discuss deficits, motives, and needs. Discuss the relationships among these concepts.

3. Identify and discuss three key similarities between the motive approach and other intrapsychic approaches, particularly the psychoanalytic approach.

4. Discuss Henry Murray’s theory of needs. What is the function of a need? What does it mean to say that the “motive” concept is dynamic, and why is Murray’s motivational theory of needs a dynamic theory?

5. Discuss and give an example of Murray’s concept of press. Distinguish between alpha press and beta press.

6. Discuss Murray’s concept of apperception. 

7. Discuss the Thematic Apperception Technique, or TAT. What was it designed to do? Discuss the relationships between the TAT and questionnaire measure of motives.

8. Discuss the difference between implicit motivation and explicit or self-attributed motivation.

9. Discuss the need for achievement and recent research on this need.

10. Discuss the need for power and recent research on this need.

11. Discuss the need for intimacy and recent research on this need.

12. Describe the key assumptions of humanistic personality psychologists.

13. Discuss the self-actualization motive.

14. Discuss Maslow’s hierarchy of needs. What are the needs at each level, and what are the assumptions Maslow made about these needs and the satisfaction of these needs?

15. Discuss empirical research on Malsow’s hierarchy of needs.

16. Identify several of the key characteristics of self-actualizing persons, according to Maslow.

17. Discuss Rogers’ key contributions to humanistic personality psychology.

18. Discuss what Rogers meant by the following terms: Fully functioning person, positive regard, conditions of worth, conditional positive regard, unconditional positive regard, unconditional positive self-regard, anxiety, and distortion.

19. Discuss the key features of Rogers’ client-centered therapy. What are the three conditions that need to be met before therapeutic progress can be made?

20. Discuss the results of recent research on empathy.

Lecture Topics and Lecture Suggestions

1. Defense use and defense understanding in children (Cramer & Brilliant, 2001). This lecture is designed to give students an opportunity to learn about recent research conducted with the Thematic Apperception Test (TAT). In addition, the sample consists of children, which is a rather unique sample in this sort of research. Finally, students will learn about how the TAT is used to better understand the process and function of defense mechanisms. Students typically find work using the TAT intriguing, and this lecture can be used as a springboard to discuss the use of the TAT, whether it can be effectively used with children, and whether it can accurately gauge the use of defense mechanisms such as denial and projection.

· Cramer and Brilliant (2001) investigated the relation between children’s use of defense mechanisms and their understanding of those defenses

· It was hypothesized that:

· once a child understands how a particular defense functions, the use of that defense will no longer be successful and

· will be replaced by another defense mechanism that is not yet understood

· Defense use was assessed from the Thematic Apperception Test (TAT) stories told by 122 children

· Defense understanding was determined from the children’s understanding of stories portraying defenses

· Results

· Younger children (aged 6–8 years) used the defense of denial more than the older children (aged 9–11 years)

· Older children understood the functioning of denial and projection better than the younger children

· A comparison of children who did and did not understand a defense showed that younger children who understood the functioning of denial were less likely to themselves use denial

· Likewise, older children who understood the functioning of projection were less likely to use this defense

Reference:

Cramer, P., & Brilliant, M. A. (2001). Defense use and defense understanding in children. Journal of Personality, 69, 297–322.

2. Empathy in Sexually Offending and Nonoffending Adolescent Males (Burke, 2001). This lecture is designed to give students an opportunity to learn about recent research on empathy. This study investigates whether sexually offending and nonoffending adolescent males differ in their levels of empathy. The nature of the research is controversial, and many students will for this reason find the research interesting. The results are likely to be consistent with what students might have predicted, and it may be useful to allow students a chance to predict the results before you present them. Challenge students to explain why they predict a particular set of results. Use this lecture as a springboard for discussing empathy, and challenge students to relate the present research to Rogers’ arguments about the importance of empathy. Finally, challenge students to think about what the present results suggest in terms of treating sexually offending adolescents. Is there hope for treatment? Why or why not? What would Rogers say?

· Empathy development is believed to be an important element in adolescent sex offender treatment

· Adolescence is a time of considerable self-absorption among adolescent boys

· This study investigates levels of empathy among adolescent offenders in comparison with their nonoffending counterparts

· Participants were 23 male sex offenders and 23 male nonoffenders aged 13–18 years

· Participants were administered Davis's Interpersonal Reactivity Index as a measure of empathy

· Results

· The sex offender group scored significantly lower in empathy on the overall score

· There was, however, variation on the individual subscales

· Implications for research and practice are discussed

Reference:

Burke, D. M. (2001). Empathy in sexually offending and nonoffending adolescent males. Journal of Interpersonal Violence, 16, 222–233.
Classroom Activities and Demonstrations

1. A basic set of premises of motivational personality psychology is that deficiencies lead to a need. This need generates a motive to satisfy that need, either in reality, by fostering specific actions, or in fantasy, by creating specific thoughts that are satisfying. Larsen and Buss present an example of the relationships among a deficit (have not eaten today), a need (for food), a motive (hunger), and subsequent thoughts and fantasies (thinking about food, fantasizing about a big meal) and behavior intended to satisfy the need (go to the store, buy food, bring it home, cook it). Distribute Activity Handout 11-1 (“Key Concepts of Motivational Psychology”). Give students about five minutes to complete this handout using their own example. Ask students to volunteer their responses. Use this activity as a springboard to discuss each of these key concepts of motivational personality psychology, and the relationships among them.

2. Larsen and Buss present the results of recent research on the characteristics of people who have a high need for achievement. People who are high in need for achievement (1) prefer activities that provide some, but not too much, challenge; (2) enjoy tasks where they are personally responsible for the outcome; and (3) prefer tasks where feedback on their performance is available. Distribute Activity Handout 11-2 (“Need for Achievement”). Give students about five minutes to complete the handout. Ask students to volunteer some of their responses. Use this activity as a springboard for discussing the need for achievement, including the characteristics that define people who have a high need for achievement.

3. Larsen and Buss present Maslow’s list of 15 characteristics associated with a self-actualizing person. Distribute Activity Handout 11-3 (“Characteristics of a Self-Actualizing Person”). Give students about 10 minutes to complete the handout. Ask students to volunteer some of their responses. Encourage students to challenge each other on whether a particular self-actualizing characteristic is fulfilled, based on the information provided by the student. Use this activity as a springboard for discussing the process of self-actualization and the 15 characteristics of self-actualizers identified by Maslow. Challenge students to consider whether some of the characteristics identified by Maslow shouldn’t be on the list, and whether there are other characteristics that are not on Malsow’s, list but should be.

Questions for In-Class Discussion

1. According to motivational personality psychologists, what is a need? What is a motive? Discuss the relationships among needs, motives, and behavior (including thought, desires, and fantasies). Encourage students to frame their responses in their own words. Students usually have no trouble defining and discussing these concepts, perhaps because they have some familiarity with these concepts in their everyday lives. Challenge students to formalize and to be concise and clear in their definitions of motive and need, because their understanding of much of the remainder of the chapter will depend upon an accurate understanding of these terms, as they are used by motivational personality psychologists. In their discussions of the relationships among needs, motives, and behaviors, guide students to the conclusions that deficits generate needs, needs generate motives, and motives generate thoughts, fantasies, and behaviors intended to satisfy the needs.

2. Research indicates that people with a high need for achievement, relative to persons with lower need for achievement (a) prefer moderate levels of challenge, neither too high nor to low, (b) enjoy tasks where they are personally responsible for the outcome, and (c) prefer tasks where feedback on their performance is available. Challenge students to explain these findings from a motivational personality perspective.

3. According to Larsen and Buss, the Humanistic Tradition developed, in part, as a counter-response to the teachings of classical psychoanalysis. Challenge students to discuss the various ways in which the assumptions of humanistic personality psychologists such as Maslow and Rogers might be interpreted as counter-responses to the teachings of Freud. Are there any similarities between the humanistic and psychoanalytic approaches to human nature, personality, and psychotherapy? What are these similarities? Are they over-shadowed by the key differences between these two approaches?

Critical Thinking Essays

1. Murray argued that a need refers to a state of tension, and that satisfying the need reduced that tension. According to Murray, however, it was the process of reducing tension that the person finds satisfying, not the tensionless state per se. What did Murray mean by this? Provide an example not offered by Larsen and Buss of this distinction between the process of tension reduction and the tensionless state.

2. Although Murray proposed several dozen motives, researchers have focused most of their attention on three of these motives—achievement, power, and intimacy. Discuss each of these motives and some of the key findings generated by research on these motives. Why do you think most of this research on Murray’s motives has focused on these three motives? What is special about these motives? Might they be particularly important motives for human nature and human personality? Why?

3. According to Maslow, the pinnacle of the human hierarchy of needs is the self-actualization need, the need to develop one’s potential, to become what one was meant to become. Do you believe people have such a need? Why or why not? Assuming for the moment that people do have such a need, does it make sense to you that it is the pinnacle of Maslow’s hierarchy of needs? Why or why not?

Research Papers

1. According to Murray, a person’s needs influence how he or she perceives the environment, particularly when the environment is ambiguous (such as when a stranger smiles at you). The act of interpreting the environment and perceiving the meaning of what is going on in the situation is a process that Murray called apperception. He developed a technique for assessing apperception, known as the Thematic Apperception Technique, or TAT. Conduct a search of the psychological research literature. Identify three articles published in the past five years that use any version of the TAT to investigate any variable that is of interest to you. For each article, summarize what the researchers investigated, how they investigated it, and what they found. Finally, and for each article, relate the findings to Murray’s motivational theory of human nature and human personality.

2. One of the key needs identified by Murray is the need for achievement. First, in your own words, define the need for achievement. Next, conduct a search of the psychological research literature. Identify three articles published in the past five years that investigate the relationship between the need for achievement and any variable that is of interest to you. For each article, summarize what the researchers investigated, how they investigated it, and what they found. Finally, and for each article, relate the findings to Murray’s motivational theory of human nature and human personality.

3. According to Rogers, one of the three conditions for therapeutic progress is empathic understanding. The client must feel that the therapist understands him or her. Empathy can be defined as understanding the person from his or her point of view. Modern personality psychologists continue to conduct a tremendous amount of theoretical and empirical work on empathy, from a variety of perspectives, including a humanistic perspective. Conduct a search of the psychological research literature. Identify three articles published in the past five years that investigate the relationship between empathy as an individual difference or personality variable and any other variable that is of interest to you. For each article, summarize what the researchers investigated, how they investigated it, and what they found. Finally, and for each article, relate the findings to Rogers’ humanistic motivational theory of human nature and personality.
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Activity Handout 11-1:

Key Concepts of Motivational Psychology

Instructions: In the spaces provided in each of the boxes shown below, provide an example of a deficit that leads to a need, which leads to a motive to satisfy that need, either through thoughts and fantasies or through behavior intended to satisfy the need. Use an example not provided by Larsen and Buss.




Activity Handout 11-2:

Need for Achievement

Instructions: Empirical research indicates that people who are high in need for achievement (1) prefer activities that provide some, but not too much, challenge; (2) enjoy tasks where they are personally responsible for the outcome; and (3) prefer tasks where feedback on their performance is available. Based on these results, provide up to five examples of activities that are likely to be preferred by people who are high (compared to those who are low) in need for achievement.

1. ___________________________________________________________________________

2. ___________________________________________________________________________

3. ___________________________________________________________________________

4. ___________________________________________________________________________

5. ___________________________________________________________________________

Activity Handout 11-3:

Characteristics of a Self-Actualizing Person

Instructions: Larsen and Buss present Maslow’s list of 15 characteristics associated with a self-actualizing person. Identify someone you think might be a self-actualizing person, according to the characteristics identified by Maslow. Select someone that was not identified by Maslow. In the following lines, jot down a few phrases that describe how that person fits each of the 15 characteristics identified by Maslow.

1. ___________________________________________________________________________

2. ___________________________________________________________________________

3. ___________________________________________________________________________

4. ___________________________________________________________________________

5. ___________________________________________________________________________

6. ___________________________________________________________________________

7. ___________________________________________________________________________

8. ___________________________________________________________________________

9. ___________________________________________________________________________

10. ___________________________________________________________________________

11. ___________________________________________________________________________

12. ___________________________________________________________________________

13. ___________________________________________________________________________

14. ___________________________________________________________________________

15. ___________________________________________________________________________
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Behaviors Intended to Satisfy the Need
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