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Welcome to the seventh edition of ¿Qué tal? An
Introductory Course. It has been more than
twenty years since the publication of the first

edition, and the coauthors are grateful to the instructors
and students who have responded so positively to the
goals and approach of ¿Qué tal?

In those years, much has changed and much has re-
mained constant in ¿Qué tal? ¿Qué tal? has remained
true to the goals of the first edition, as cited above. The
approach, however, has evolved and kept pace with
technological advances and our increasing knowledge of
how languages are learned. The ancillary package for
the first edition of ¿Qué tal? was excellent for its time
but seems small in comparison to the plethora of mate-
rials available to instructors and students today. Parti-
cularly noteworthy are the wide variety of new
technologies that enhance language learning in ways not
yet dreamed of twenty years ago.

In addition to these new technologies, instructors will
find in the seventh edition those features that they have
come to know and trust over the years as well as many
new features. These features include:

A Design that Promotes Learning
and Teaching
• More than 500 new color illustrations and photo-

graphs bring an exciting new visual appeal to the pro-
gram and enhance the pedagogy of the text. Beautiful
drawings illustrate vocabulary words in each chapter,
allowing students to make important connections be-
tween the Spanish word and the conceptual meaning.
Many activities are also enlivened through lively illus-
trations that review vocabulary and grammar and
promote real communication.

• The flow of presentations and activities within the
chapter has been carefully crafted to keep students on
task and focused. Activities do not break over the
front and back of pages, thus eliminating the need for
students and instructors to “flip” pages while com-
pleting activities.

• Sentence-formation and cloze passage activities are
now pedagogically improved through the use of special

shading and color that highlight key elements of the
activity and keep students focused on the tasks they
are performing.

Student-Friendly Grammar
Features
• Paradigms and charts within grammar presentations

have been enhanced by the use of a colored font that
directs students’ attention to key aspects of the gram-
mar point, such as spelling changes in stem-changing
verbs and agreement of adjectives.

• New timelines place major grammar tenses on a con-
tinuum from Past Present Future and help
students understand the “big picture” as they move
through the sequence of tenses presented throughout
the text.

• Autoprueba quizzes allow students to do quick self-
assessments of their understanding of key grammar
points in every chapter, before they begin the exerci-
ses and activities.

• New drawings illustrate many new verb infinitives,
encouraging students to learn meaning through visual
association.

• Interactive Flash Grammar tutorials on the CD-ROM
and the Online Learning Center Website allow students
to “see” core grammar structures. The tutorials are en-
riched by interactive paradigms and sample sentences.

An Introduction to Literary
Masterpieces and Musical
Traditions
• New to this edition, the Voces de… (country) page

features literature and music from the country or coun-
tries of focus in the chapter. The Literatura section
profiles renowned authors from these countries, ac-
companied by a brief extract from one of their works.
These brief extracts—just a “taste” of some obras
maestras—will enrich students’ appreciation of the
literary heritage of the Spanish-speaking world and
hopefully motivate some students to continue reading

PREFACE

“ . . . to help students develop proficiency in the four language
skills essential to truly communicative language learning . . . ”
from the preface to ¿Qué tal?, first edition, 1983
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when their Spanish language skills are better develo-
ped. The Música section presents the rich diversity of
musical traditions and styles from the featured country
or countries.

An All-New Video Program That
Brings Language and Hispanic
Cultures to Life
• The Entrevista cultural segments introduce students

to a Spanish-speaker from a different country in each
chapter, providing a unique glimpse into their lives
and their culture. Accompanying activities in the new
Videoteca section of each chapter both prepare stu-
dents for viewing and assess comprehension.

• The Entre amigos episodes present four students from
different countries (Spain, Mexico, Venezuela, and
Cuba) who tell entertaining stories as they meet and
talk at a university in Mexico. These entertaining vig-
nettes also review vocabulary themes and grammati-
cal structures in each chapter, bringing the language
to life. Taken together, both video segments provide
an opportunity for students to hear authentic Spanish
spoken by real Spanish speakers who interact with
each other, rather than actors speaking for the camera.

• The popular video episodes from the previous edition
of ¿Qué tal? continue to be available on the Video Pro-
gram, and can still be used, chapter-by-chapter, with
the seventh edition.

Diverse Cultural Content
• Each chapter focuses on one area of the Spanish-

speaking world. A large photo on the chapter opening
pages introduces students to the chapter’s themes as
well as to the country of focus, and provides an en-
gaging starting point for conversation.

• Special cultural features, including the Nota cultural
and the En los Estados Unidos y el Canadá boxes,
give quick and interesting glimpses into Hispanic
cultures.

• The new Voces de… and Videoteca section in each
chapter, as well as the Enfoque cultural section, high-
light the country of focus through video segments,
texts, and photos.

While much is new to this edition of ¿Qué tal?, you will
continue to find the many hallmarks that make it the
book of choice for hundreds of instructors across the
country. These hallmark features include:

• the user-friendly Paso structure that facilitates lesson
planning and helps students stay focused

• an abundance of classroom-tested practice material,
ranging from form-focused activities to communicative
activities that promote real conversation

• vocabulary, grammar, and culture that work together
as interactive units, unifying this important aspect of
language learning

• an emphasis on the meaningful use of Spanish

• a positive portrayal of contemporary Hispanic cultures

• print and media supplementary materials that are
carefully coordinated with the core text

The pages that follow provide a more detailed overview
of changes to this edition in a section called “What’s
New in the Seventh Edition?” The next section, “A Gui-
ded Tour,” explains and shows the organization and
features of ¿Qué tal? (useful to both instructors and
students!), followed by a comprehensive discussion of
supplementary materials. The Preface closes with the
acknowledgment of the many instructors and students
who helped shape this new edition.

xiv Preface
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New Art
Instructors will immediately notice the new art in this
edition of ¿Qué tal? While the art of previous editions
has always been well received, we felt it was time for
a change. The artists were carefully guided so that the
art would be both pedagogically sound and visually
beautiful. The result of the art is a visually enhanced
seventh edition that satisfies the needs of today’s so-
phisticated students and instructors, both pedagogically
and visually.

Chapter Themes
The positive response from instructors using earlier edi-
tions confirmed that the chapter themes found in ¿Qué
tal? provide engaging and relevant content for explora-
tion and discussion. Theme vocabulary for all chapters
has, of course, been updated to reflect changes in the
areas of technology, recreational activities, and so forth.
The vocabulary lists in Capítulos 7 and 16 have been re-
organized for easier practice and study. The vocabulary
of Capítulo 14 has been modified to focus more on the
natural world, and the vocabulary of Capítulo 18 now
reflects travel vocabulary students are likely to use in
today’s traveling environment.

New Chapter Opening Page
We have redesigned the chapter opening page. The re-
sult is an introduction to the chapter that is more engag-
ing and more purposeful to the instructor and the
student. Spending class time on the chapter opener will
provide a useful introduction to the chapter for the stu-
dent and set the stage for a more successful experience
with the chapter content. (A visual presentation of the
new Chapter Opener is provided in the Guided Tour
presented in this Preface.)

Capítulo preliminar: Primeros
pasos
Responding to reviewer feedback, the authors have care-
fully recrafted and shortened the Capítulo preliminar.
Its purpose remains the same: to introduce students to
the sounds of Spanish and to a variety of high-frequency
language that will ease their transition into the course.
In addition, this special chapter continues to introduce
students to the geographic and cultural diversity of the
Spanish-speaking world. However, the amount of mate-
rial has been considerably reduced, resulting in two
pasos rather than three. The material that has been eli-
minated from the preliminary chapter has been integra-
ted into other chapters of ¿Qué tal?

User-Friendly Activities
In addition to being carefully ordered from form-focused
to more open-ended, communicative tasks, the activities
are now also carefully placed on the pages so that stu-
dents and instructors will not need to flip pages as they
complete an activity. Additional models provide more
support and materials, and elicit more student interac-
tion. Many activities focus even more on reviewing
and recycling vocabulary and structure from previous
chapters.

Notas culturales
Many of the Notas culturales have been replaced with
new Notas or revised. Instructors will find that the
Notas culturales consistently reflect some aspect of the
chapter theme and focus on high-interest topics. In ad-
dition, the Instructor’s Edition now features a series of
follow-up questions for each Nota, providing instructors
with ready-made activities to use in class.

Voces de… (country)
Instructors familiar with the previous editions of ¿Qué
tal? will notice a new feature: the new Voces de… page.
Found between Pasos 2 and 3, Voces de… highlights
two cultural aspects of the country or countries of focus:
literature and music.

• Literatura de… This section, developed in response to
instructor’s requests for more country-specific litera-
ture and culture, features an important author from
the chapter’s country of focus and includes an excerpt
from one of that author’s works. A short biographical
note provides information on the author’s life. The in-
tent of this section is to raise students’ awareness of
the amazingly rich literary tradition of the Spanish-
speaking world, as well as give them a “taste” of some
obras maestras.

While these brief readings will be challenging for
most students, some at least will profit from and be
motivated by reading them . . . and perhaps a few will
become Spanish majors in part because they were
“touched” by one or more selections. While choosing
these excerpts was not an easy task for the ¿Qué tal?
author team, all of us—whether we are linguists or lite-
rary specialists—remembered and reconnected with our
early enthusiasm for Spanish literature as we tried to
read the excerpts through the eyes of today’s students.

• The purpose of the Música section of the Voces de…
page is to introduce students to the rich diversity of
music in the Spanish-speaking world. The section

What’s New to the Seventh Edition? xv

WHAT’S NEW TO THE SEVENTH EDITION?
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xvi What’s New to the Seventh Edition?

features musical traditions of the featured country or
countries. Magazine-style short reading passages pro-
vide information on traditional instruments, musical
styles and genres, famous musicians, traditional dances,
and so on. These brief reading passages are accompa-
nied by photos or drawings.

Videoteca
The Videoteca page found in every chapter is com-
pletely new. It has two sections.

• Entrevista cultural, a video-based interview with a
native speaker from the country of focus. Each inter-
view, directly related to the chapter theme, reflects the
native speakers’ interests, professions, studies, or
background. Student viewers of the interview benefit
from the country-specific cultural information in it
and also from the link to the chapter’s vocabulary
and, at times, grammar. When two countries are cov-
ered, there is a corresponding interview with a native
speaker from each country.

• Entre amigos, a video-based feature that follows the
entertaining discussions of a group of four college
students. These students reflect the geographic and
cultural diversity of the Spanish-speaking world.

Rubén is from Spain, Miguel from Mexico, Karina
from Venezuela, and Tané from Cuba. In these seg-
ments, the four students informally discuss chapter-
related topics that affect their daily lives. The language
is natural and nonscripted, resulting in spontaneous
discussions that reflect the interests and concerns of
today’s Spanish-speaking young adults, in an envi-
ronment that encourages cross-cultural comparison.

Un poco de todo
The Un poco de todo review sections are again part of
the Paso 3 of each chapter, the final step in the presen-
tation and practice of the new grammar structures. This
edition features twelve new engaging cloze paragraphs
that present cultural information as they review the
grammatical and lexical material from both the corres-
ponding chapter and previous chapters. Each Un poco
de todo cloze paragraph is identified as a Lengua y cul-
tura activity to underscore the recycling of vocabulary
and structures and highlight the activity’s cultural focus.
This cultural focus is directly related to the theme of the
chapter or the chapter’s country of focus. Thus, culture
and language are naturally integrated in the Un poco de
todo sections of every chapter.
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The seventh edition of ¿Qué tal? features a uniquely
clear and user-friendly paso organization. Each of its
eighteen regular chapters is divided into four pasos,
highlighted with color tabs for easy reference, with the
Voces de… cultural feature in the middle. Thus, each
regular chapter has the following structure.

Paso 1: Vocabulario
Paso 2: Gramática
Voces de…
Paso 3: Gramática
Paso 4: Un paso más

Paso 1: Vocabulario
This section presents and practices the chapter’s the-
matic vocabulary. The lexical lists in these sections are
read on the Listening Comprehension Audio CD and are
signaled by a headphone icon. Each new lexical list is
followed by a Conversación section that practices the
new vocabulary in context.

Pasos 2 and 3: Gramática
These sections present one to two grammar points each.
Each grammar point is introduced by a minidialogue, a
cartoon or drawing, realia, or a brief reading that pre-
sents the grammar topic in context. Grammar explana-
tions, in English, appear in the left-hand column of the
two-column design; paradigms and sample sentences
appear in the right-hand column. Each grammar pre-
sentation is followed by a series of contextualized exer-
cises and activities that progress from more controlled
(Práctica) to more open-ended (Conversación).

Voces de…
The cultures of the Spanish-speaking world are an inte-
gral part of every section of ¿Qué tal?, but literature and
music take central stage in the Voces de… section of
each chapter. Located between Pasos 2 and 3, Voces
de… has two parts: Literatura and Música. Literatura
introduces an important writer from the featured country
with a brief biography of him or her and a fragment
of an important work. Música highlights one or more
of the musical traditions of the chapter’s country of
focus.

Paso 4: Un paso más
This section integrates the vocabulary and grammar from
the first three pasos in a rich and stimulating selection of
skill-building activities: Videoteca (video comprehension

Guided Tour xvii
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Capítulo 3 • De compras

PASO 1 Vocabulario
3

CAPÍTULO

DE COMPRAS: LA ROPA�

La… Clothing

el impermeable
el traje

el abrigo

la camisa

la corbata

los pantalones

los zapatos

los calcetines

el traje de baño

la falda

la bolsa

las medias

los zapatos de tenis

un par de
sandalias

las botas

la blusa

el vestido el suéter

la gorra

la chaqueta

el sombrero

los jeans*

la camiseta

el cinturón

el reloj

la ropa interior

Los lugares

el almacén department store

el centro downtown

el centro comercial shopping mall

el mercado market(place)

la tienda shop, store

*The influx of U.S. goods to Latin America and Spain has affected common language. Jeans is one example

of an English word that is commonly used in Spanish-speaking countries.

Los verbos

comprar to buy

llevar to wear; to carry; to take

regatear to haggle, bargain

usar to wear; to use

vender to sell

venden de todo they sell (have) 

everything
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Paso 2 Gramática

¿Recuerda Ud.?You have already used the forms of este (this), one of the Spanish de-

monstrative adjectives. Review them by describing objects near you

and the clothes you are wearing.MODELO: Esta camisa es de rayas. Estos lápices son amarillos.

Pointing Out People and Things Demonstrative Adjectives and

Pronouns

Suéteres a buenos precios

8

Susana necesita comprar un suéter en el mercado.
VENDEDOR: Estos suéteres de aquí cuestan 150 pesos

y ese suéter en su mano cuesta 250pesos.
SUSANA: ¿Por qué es más caro este?

VENDEDOR: Porque esos son de pura lana virgen, de
excelente calidad.SUSANA: ¿Y aquellos suéteres de rayas?

VENDEDOR: Aquellos cuestan cien pesos solamente;
son acrílicos.

vendedor

Jorge

Susana
Comprensión: ¿Quién habla, Susana, Jorge o el vendedor?

1. Me gustan estos suéteres de rayas, y sólo cuestan cien pesos.

2. Señores, miren (look at) estos suéteres en mi mesa. Cuestan 150 pesos.

3. Voy a (I am going to) comprar este suéter. Me gusta la ropa de lana.

4. Este suéter acrílico es más barato que aquel suéter de lana.

Demonstrative Adjectives
Demonstrative Adjectives

Singular

Plural

this este abrigo esta gorra
these estos abrigos

estas gorras

ese abrigo
esa gorra

esos abrigos
esas gorras

that aquel abrigo aquella gorra
those aquellos abrigos aquellas gorras

(allí)
(allí)

(allí)
(allí)

Gramática
3

CAPÍTULO

PASO 2









Sweaters at good prices Susana needs to buy a sweater in the market. SALESMAN: These sweaters here

cost 150 pesos and that sweater in your hand costs 250 pesos. SUSANA: Why is this one more expensive?

SALESMAN: Because those are of pure virgin wool, of excellent quality. SUSANA: What about those striped 

sweaters over there? SALESMAN: Those cost only one hundred pesos; they are acrylic.

:05 PM  Page 87

Voces de Nicaragua

LITERATURA: Rubén Darío

MÚSICA: Los garífuna

La punta es la música tradicional de los garífuna, un

grupo afro-indígena de las costas de Nicaragua, Honduras

y Belice. Su música es esencial en sus ritosa y tradiciones.

Los instrumentos tradicionales son el garawónb y otros

instrumentos de percusión. Típicamente hay competenciasc

entre parejasd que bailan. Como muchos otros génerose de

música caribeña, se basaf en la llamada y respuesta.g

arituals btraditional drum of Central America ccompetitions dentre… between couples

eComo… Like many other genres, types fse… it is based gllamada… call and response (in

music, a succession of phrases in which the second phrase is a response to the first, and so on;

the “communication” is between two different musicians, between a musician and a singer or

dancer, or between two or more singers)

Todos los añosh en mayoi en Bluefields en la costa

atlántica de Nicaragua, se celebraj el festival Palo de

Mayo.k El festival es una tradición que reflejal la

confluenciam de tradiciones europeas y africanas. De

Europa vienen las fiestas del maypole, y de África, las

celebraciones en honor a Mayaya, diosan de la fertilidad.

Antes bailaban las damas y caballeroso alrededor delp palo

de mayo a la música del vals,q la polka y la mazurca.

Ahora comparsasr del pueblos garífuna bailan al ritmot de

sus garawones.

hTodos… Every year iMay jse… is celebrated kPalo… Maypole lreflects m coming

together ngoddess oAntes… Before ladies and noblemen used to dance palrededor… around

the qwaltz rdance troupes speople trhythm

Rubén Darío

(1867–1916)

Sobre el autor: The Nicaraguan writer, journalist, and diplomat Rubén Darío

was one of the most celebrated poets of the movement known as modernismo.

Darío was born Félix Rubén García Sarmiento, in Metapa, a city in Nicaragua

now named Darío. He was a major influence on later writers in Latin America,

Spain, and Europe. These lines are from the poem “¡Eheu!,”a El canto erranteb

(1907).

Aquí, junto alc mar latino,

digod la verdad:

sientoe en roca, aceitef y vino,

yo mi antigüedad.g

¡Oh, qué anciano soy, Dios santo,

oh, qué anciano soy!…

¿De dónde viene mi canto?

Y yo, ¿adónde voyh?

aLatin word that means “Alas!” bEl… The Wandering Song cjunto… next to the dI tell eI feel foil

gantiquity, age hdo I go

94 noventa y cuatro

Capítulo 3 • De compras
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Paso 4 Videoteca

noventa y nueve 99

PASO 4
Un paso más

3
CAPÍTULO

Entrevista cultural: NicaraguaDelvia Argüello is a young woman from Nicaragua who works in her

family’s business. In this interview she talks about herself, her work, and

her plans for the future. Among other things, she mentions how climate

affects clothing styles in her country. Before watching the video clip, read

the following excerpt from the interview.interviewer: …¿Cómo se llama Ud. y de dónde es?
delvia: Me llamo Delvia Argüello y soy de Managua, Nicaragua.

Tengo 24 años.interviewer: ¿En dónde vive Ud.?delvia: En Managua con mi familia. Mi familia tiene una tienda de

ropa, eh, para mujeres. Allí se vende ropa, de… pantalones,

camisas, zapatos y accesorios.Now watch the video clip and answer the following questions based on the

interview.

1. How old is Delvia?2. What city is she from?3. What is her family’s business?4. In the family business, who takes care of (manejar) the store, and

who travels (viajar)?5. What would Delvia like to do in the future?

Entre amigos: ¡Está súper fuera de moda (out of style)!
Miguel, Tané, Karina, and Rubén are shopping in a small flea market. What

questions do you think they will ask each other? Before watching the video,

read the following questions. As you watch, don’t worry if you don’t

understand every word. Try to get the gist of the conversation, listening

carefully for information about clothing. Watch the video a second time and

listen for the answers to the questions.1. ¿A Karina le gusta la chaqueta que escoge (chooses) Tané? ¿Por qué?

2. En la opinión de Karina, ¿es importante o no la moda? ¿Por qué?

3. ¿Qué tipo de ropa usa Rubén?4. ¿Qué artículo de ropa compra Tané?

VIDEOTECA

6 PM  Page 99
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and discussion questions); Enfoque cultural (brief
readings, photos, and a map that present historical and
cultural information about the chapter’s country or coun-
tries of focus); A leer (readings and pre-reading strate-
gies); A escribir (brief writing assignments based on the
chapter theme); and A conversar (chapter-culminating
communicative activities). The A leer and A escribir sec-
tions are found in odd-numbered chapters; A conversar
activities are found in even-numbered chapters.

En resumen
This end-of-chapter grammar and vocabulary summary
consists of two sections: Gramática and Vocabulario.
The Gramática section provides students with a quick
overview of the major grammar points within the chap-
ter as well as a reminder of what they should know for
assessment purposes. The Vocabulario section includes
all important words and expressions from the chapter
that are considered active.

Additional features
• Un poco de todo: Lengua y cultura activities, found

in Paso 3: Gramática, combine and review grammar
presented in the chapter as well as important gram-
mar from previous chapters. Major topics that are con-
tinuously spiraled in this section include ser and
estar, preterite and imperfect, gender and gender
agreement, and indicative and subjunctive.

• Nota cultural features highlight an aspect of Hispanic
cultures throughout the world.

• En los Estados Unidos y el Canadá are brief sections
that focus on U.S. and Canadian Hispanics and insti-
tutions. Key words and phrases are highlighted in
these sections in order to facilitate comprehension.

• Nota comunicativa sections provide additional infor-
mation about communication in Spanish.

• Vocabulario útil boxes give additional vocabulary
that may be necessary to work through a chapter’s
activities.

• Autoprueba boxes that follow grammar presentations
provide students with the opportunity to quickly
check their understanding of a specific grammar point.

For more information on these and other features of
¿Qué tal?, please visit the text-specific website at www.
mhhe.com/quetal7.

xviii Guided Tour

Capítulo 3 • De compras

Nicaragua

¡Fíjese!

• En 1856, un estadounidense, William Walker, 

se declaróa presidente de Nicaragua. Dos años

después, fue derrotado porb los nicaragüenses,

liberales y conservadores que se unieronc para

expulsarlod del país.

• El Lago de Nicaragua es el lago más grande 

de Centroamérica. También se llama el Lago

Cocibolca. Hay más de 300 islas en el lago. En

estas «isletas», hay pequeñas comunidades agrí-

colase y, en algunas,f casas de personas ricas. En

la isleta de San Pablo, hay una fortalezag cons-

truida por los españoles para protegerseh de los

piratas ingleses. Los nicaragüenses llaman el

lago su «mar dulce»i porque es muy grande y

porque tiene agua dulce.j Tiene los únicos

tiburonesk de agua dulce del mundo.l

ase… declared himself bfue… he was defeated by cse… joined together

dexpel him eagricultural fsome (of them) gfort hprotect themselves

imar… sweet (fresh water) sea jagua… fresh water kúnicos… only

sharks lworld

GUATEMALA

BELICE

HONDURAS

EL SALVADOR

PANAMÁ

COSTA RICA

NICARAGUA

MÉXICO

Lago de Nicaragua

O C É A N O

P A C Í F I C O

M A R  C A R I B E

Managua

Nota histórica

Cristóbal Colón llegóa a las costas de Nicaragua en

1502, pero la región no fue colonizadab hastac 1524.

Nicaragua tiene una historia turbulenta por las

luchasd entre las fuerzas conservadoras y las fuerzas

liberales. La lucha se complicóe por la intervención de

los Estados Unidos en la política del país. En 1990

terminóf una épocag difícil de dictadura y lucha:

huboh una revolución y un movimiento en contra de

la revolución. Esta lucha fue entre los sandinistas

(revolucionarios marxistas) y los «contras»

(antirrevolucionarios).

aarrived bno… was not colonized cuntil dstruggles ese… was 

complicated fended gtime hthere was

Learn more about Nicaragua with

the Video, Interactive CD-ROM,

and the Online Learning Center

( mhhe com/quetal7).

Parte de las ruinas de la fortaleza en la

isleta de San Pablo, en el Lago de

Nicaragua

ENFOQUE CULTURAL
PASO 4

3
CAPÍTULO
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Los verbos

ir (irreg.)
to goir a � inf.

to be going to 
(do something)

ir de compras
to go shopping

llevar
to wear; to carry; to takepoder (ue)

to be able, can
preferir (ie)

to preferquerer (ie)
to wantregatear
to haggle, bargain

tener (irreg.)
to haveusar
to wear; to use

venir (irreg.)
to comeRepaso: comprar, vender

La ropa

el abrigo
coatlos aretes
earringsla blusa
blousela bolsa
pursela bota
bootel calcetín (pl. sockcalcetines)

socksla camisa
shirt

la camiseta
T-shirtla cartera
wallet; handbag

la chaqueta
jacketel cinturón
beltla corbata
tiela falda
skirtla gorra
capel impermeable raincoatlos jeans

jeanslas medias
stockingslos pantalones pantsel par

pairel reloj
watchla ropa
clothes; clothing

la ropa interior underwearla sandalia
sandalel sombrero
hatel suéter
sweaterel traje
suitel traje de baño swimsuitel vestido

dressel zapato (de tenis) (tennis) shoe
De compras

la ganga
bargainel precio (fijo) (fixed, set) price

las rebajas
sales, reductions

GRAMÁTICA
To review the grammar points presented in this chapter, refer to the indicated grammar presentations. You’ll find

further practice of these structures in the Workbook/Laboratory Manual, on the Interactive CD-ROM, and on the

¿Qué tal? Online Learning Center (www.mhhe.com/quetal7).
8 Pointing Out People and Things—Demonstrative Adjectives and Pronouns.

Do you know the forms for este, ese, and aquel?
9 Expressing Actions and States—Tener, venir, preferir, querer, and poder; Some Idioms with tener

You should be able to conjugate the verbs tener, venir, preferir, querer, and poder. Do you know how to use

expressions like tengo ganas de, tenemos miedo, and tienes razón?

10 Expressing Destination and Future Actions—Ir; ir � a � Infinitive; The Contraction al

You should know the forms of ir and how to express going to do (something). You should also know when to

use the contraction al.

VOCABULARIO Practice this vocabulary with digital flash cards on the Online Learning Center

(www.mhhe.com/quetal7).

En resumen

En resumen

6 PM  Page 103

Paso 3 Gramática

vidades pasivas
( , 3, 5,… ) son más activas. ¿Cómo es

/a? ¿Es activo/a? ¿O prefiere la tranquilidad?En los Estados Unidos y el CanadáLos hispanos en el mundo de la modaChristy Turlington is one of many Hispanic celebrities
in the U.S. world of fashion. Born in San Francisco,
California (1969), to a Salvadoran mother, Turling-
ton has been a household name since the 1990s.
During her career as a supermodel, she became an
activist for and benefactor of several causes, inclu-
ding breast cancer and animal rights. Furthermore,
after being diagnosed with early-stage emphysema
and subsequently quitting smoking, Christy became
the spokesperson for a government antitobacco
campaign.

Christy Turlington

8. No hay examen (test) mañana.
No necesito impermeable hoy,

¿verdad?

NOTA CULTURAL

La ropa en el mundo
a hispánico

In Hispanic countries, people tend to dress more formally than do people in this

country. As a rule, Hispanics consider neatness and care for one’s appearance to

be very important.

In the business world, women wear dressy pants, skirts, or dresses, and many

wear high-heeled shoes. Men generally dress in trousers, shirts, and ties. Jeans, 

T-shirts, and tennis shoes are considered inappropriate in traditional business

environments. Students at some business schools, like ESAN (Escuela de Adminis-

tración de Negocios) in Peru, are even required to wear formal business attire to

attend classes, as if they were already working at a company. Shorts and sweatpants

are considered very casual and are reserved almost exclusively for use at home,

for a day at the beach, or for sports.

Young adults generally dress casually in social situations, and, as in other coun-

tries, are often concerned with dressing according to current styles. As a rule, what

is considered stylish in this country is also in style in Europe and Latin America.

aworld

Ropa diseñada por

(designed by) la famosa

diseñadora venezolana

Carolina Herrera
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As with all previous editions of ¿Qué tal?, the seventh
edition is based on the highly successful Puntos de par-
tida first-year Spanish text. Responding to the wishes of
many instructors across the country, ¿Qué tal? retains the
methodology and functionality of the Puntos program
but in a shorter version, which can be ideal for classes
meeting three or fewer times per week.

In order to create ¿Qué tal? from Puntos, the coauthors
reduced the amount of activities and exercises in the
Puntos main text and supplements as well as the
actual number of grammar points presented in Puntos.
Additional points are subsumed within related struc-
tures or within other parts of the text (Instructor’s
Edition annotations, Nota comunicativa features, and
so on).

The Puntos grammar points that were modified or re-
moved for the sixth edition of ¿Qué tal? are:

• Asking Yes/No Questions

• Relative Pronouns

• Hace… que � present and preterite

• Summary of the Subjunctive

• Stressed Possessives

• Hypothetical Situations

With one to three grammar points per chapter, we feel
¿Qué tal? to be a very manageable book for you and
your students. Above all, we believe ¿Qué tal? to be a
flexible program, one that can be adapted to suit differ-
ent teaching and learning styles.

Supplementary Materials for the Seventh Edition xix

¿QUÉ TAL?: A SHORTER COURSE

SUPPLEMENTARY MATERIALS FOR 
THE SEVENTH EDITION

The supplements listed here may accompany the se-
venth edition of ¿Qué tal?. Please contact your local
McGraw-Hill Higher Education representative for de-
tails concerning policies, prices, and availability, as some
restrictions may apply.

Workbook / Laboratory Manual and Audio Program, by
Alice A. Arana (formerly of Fullerton College), Oswaldo
Arana (formerly of California State University, Fuller-
ton), and María Sabló-Yates (Delta College). The two
volumes of the Workbook / Laboratory Manual provide
a wealth of activities, both aural and written, that rein-
force chapter content. Audio Program CDs are free to
adopting institutions and are also available for student
purchase upon request. An Audioscript is also available
for instructors.

• The Online Workbook/Laboratory Manual, developed in
collaboration with QuiaTM, offers an online version of
this printed supplement. Increasingly popular, this
online version of the printed material offers such
benefits for the student as an integrated Laboratory
Audio Program, self-scoring activities, and instant feed-
back. Benefits for the instructor include a gradebook
that automatically scores, tracks, and records student

grades and provides the opportunity to review indi-
vidual and class performance. Other benefits include
customizable activities and features and instant access
to grades and performance.

• The Online Learning Center Website provides students
with a wealth of exercises and activities specially cre-
ated for use with ¿Qué tal?. The Online Learning Cen-
ter consists of two general areas: the free content and
the premium content. Free content includes additional
vocabulary and grammar practice quizzes, cultural
activities, chapter overviews, and more. All students
have access to free content through the ¿Qué tal?
Website (www.mhhe.com/quetal7). Premium content
includes the Laboratory Audio Program, the Enfoque
cultural video footage, and the Flash Grammar Tu-
torials. Students have access to the premium content
through the Online Learning Center passcode that is
packaged free with every new student text. Students
that purchase a used text may purchase a passcode
separately at a nominal price if they wish to access
this premium content.

• The Interactive CD-ROM is an exciting, multime-
dia supplement that offers additional vocabulary 
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and grammar practice activities, vocabulary games,
review activities, interactive grammar tutorials, video-
based activities, speaking activities that simulate con-
versations with native speakers, cultural activities,
reading and writing activities, a “talking” dictionary,
and much more. This highly popular interactive sup-
plement has been revised and upgraded for the seventh
edition and includes new activities and features not
available on earlier versions.

• The Video on CD provides students with access
to the entire ¿Qué tal? Video Program. Available 

for purchase, this set of two CD-ROMs includes every
video segment from the Video Program, as well as
follow-up activities for every segment. Instructors
who find they do not have the time to show the Video
Program in class will be pleased to know that it is
available to students in this format, providing stu-
dents with a wealth of authentic and natural linguis-
tic and cultural input.

The Instructor’s Manual and Resource Kit offers an ex-
tensive introduction to teaching techniques, general
guidelines for instructors, suggestions for lesson planning
in semester and quarter schedules, and additional pre-
and post-viewing activities for the video. Also included
are a wide variety of interactive and communicative
games for practicing vocabulary and grammar. We are
very grateful to Linda H. Colville of Citrus College for
creating these games.

The Testing Program reflects the revisions in the student
text for the seventh edition. It also includes sections for
testing reading and listening comprehension, as well as
tests for oral proficiency and sections designed to test
cultural material presented in the program.

• A new Video Program accompanies the seventh
edition of ¿Qué tal?. It includes two new video 

segments for every chapter: The Entrevista cultural
segment and the Entre amigos segment. In addition,
the highly popular Minidramas vignettes, the En con-
texto functional segments, and the Conozca… cultural
footage have been retained from the previous edition,
resulting in a Video Program of approximately five
hours in length. This rich resource offers instructors a
wide variety of video material of differing types that
correspond directly to every chapter of the textbook.

• The Adopter’s Audio CD Program, provided free to
adopting institutions, contains all of the audio CDs
from the Laboratory Audio Program as well as the Text-
book Listening CD. It also contains an Audioscript.
Adopting institutions may use this Adopter’s Audio CD
Program in their Language Laboratory. In addition,
institutions may make copies of these materials for
students, provided that students are only charged for
the cost of blank tapes or CDs.

A set of Overhead Transparencies, most in full color, con-
tains drawings from the text and supplementary draw-
ings for use with vocabulary and grammar presentation.
An electronic online version of the Transparencies is
available to instructors on the ¿Qué tal? Online Learning
Center Website.

• The Institutional CD-ROM package consists of
twenty copies of the Interactive CD-ROM. This

package is made available for purchase by depart-
ments and laboratories.

The suggestions, advice, and work of the following
friends and colleagues are gratefully acknowledged by
the authors of the seventh edition.

• Dr. Bill VanPatten (University of Illinois, Chicago),
whose creativity has been an inspiration to us and

from whom we have learned so very much about lan-
guage teaching and how students learn.

• María Sabló-Yates, whose extensive research pro-
vides the basis for many of the Enfoque cultural
sections.
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the revised En los Estados Unidos y el Canadá sec-
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