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fi tness, movement concepts and skill development, 
legal issues, and managing and teaching physical edu-
cation lessons. In addition, our book includes unique 
coverage designed especially for elementary class-
room teachers:

■ We address the need for elementary classroom 
teachers to include more movement in their reg-
ular classroom activities and lessons. Many of the 
books currently available for elementary physical 
education courses talk about and give examples for 
integrating math, science, reading, and so on, from 
the classroom into the physical education lesson—
and we do that also. But in addition, we integrate 
movement and exercise knowledge and practice 
into the regular classroom (Chapter 8).

■ We also address the need for physical educators 
and elementary classroom teachers to consider 
recess time as important movement time. The 
guidelines of the National Association for Sport 
and Physical Education (NASPE) recommend that 
elementary school children accumulate between 60 
and 120 minutes of physical activity every day. We 
believe school recess time can be profi tably used 
to help children meet those guidelines, and we dis-
cuss how to make that happen (Chapter 12).

■ Because we believe classroom teachers play such 
an important role in motivating and socializing 
children to be physically active, we include chapters 
on how to create an environment that stimulates 
children to be active (Chapter 9) and how to 
manage the current sociological issues involved in 
children moving (Chapter 10).

■ This book contains a special emphasis on children 
with special needs. An in-depth chapter is provided 
on planning for children with diverse and special 
needs (Chapter 5). In addition, activities and iss-
ues related to special populations are integrated 
throughout the text, and specifi c suggestions for 
including all students are provided in lessons and 
activities.

Organization

The overall organization of the book refl ects the 
courses we teach, but we have designed it to be fl ex-
ible. Each chapter stands by itself, so users may cover 

Orga

Vision and Goals

Preservice elementary classroom teachers across the 
country take a course designed to educate them about 
the teaching of physical education. Our book, Elemen-
tary Classroom Teachers as Movement Educators, is a 
textbook for that course. We believe the most impor-
tant objective of the course is to convince elementary 
classroom teachers that their students need (1) quality, 
daily physical education, (2) movement experiences in 
the classroom throughout the school day, and (3) qual-
ity recess time. In addition, the course should focus on 
teaching elementary classroom teachers how to include 
movement in their classrooms, how to turn students 
on to participating in physical activities, and how to 
become comfortable teaching physical activities.

Our goal in writing this book is to create a text writ-
ten directly for the elementary classroom teacher who 
has no formal training in physical education. Most ele-
mentary physical education textbooks talk to physical 
educators, not to elementary classroom teachers. Thus 
the books assume the reader has formal education in 
physical education. (And, indeed, that formal educa-
tion is necessary to fully understand the concepts dis-
cussed.) Our book is designed to inform elementary 
classroom teachers about the discipline of physical 
education and the key role they play in producing 
physically active children who are also skilled movers. 
We hope that preservice elementary classroom teach-
ers will be more willing to study the material and put 
it into practice if it is addressed directly to them. Our 
book has information and tools that refl ect the variety 
of situations in which elementary classroom teachers 
may fi nd themselves with respect to the physical edu-
cation time of their students, from supporting a physi-
cal education specialist with classroom activities to 
managing physical education lessons independently 
for their students. It provides a strong introduction to 
fundamental physical education concepts as well as 
hundreds of sample activities and lessons.

Content

Elementary Classroom Teachers as Movement Edu-
cators covers the traditional knowledge bases of 
physical education curriculum and assessment, motor 
development, motor learning, exercise physiology and 
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chapters in whatever order best suits their course and 
way of teaching. The following descriptions of the 
chapter contents will be helpful in planning the order 
in which to cover various topics.

Chapter 1, “What Is Physical Education?” introduces 
the movement needs of elementary school children, 
the importance of physical education in meeting those 
movement needs, the NASPE content standards, the 
role of the classroom teacher as a movement educa-
tor, and the role of recess in the school curriculum.

Chapter 2, “Motor Development and Motor Learn-
ing for Children,” introduces the process of motor 
development through which children progress as 
well as principles of motor learning from which 
developmentally appropriate teaching practices are 
based. Instructional strategies to facilitate learning are 
covered, and commonly seen inappropriate practices 
are discussed. Students are encouraged to refl ect on 
the role physical activity plays in the development of 
children.

Chapter 3, “Movement Components and Skill Devel-
opment,” introduces the movement map to identify 
the underlying components of movement. Movement 
components are concepts that can be applied to any 
movement form. Movement components include ways 
the body moves (body movements), what the body 
can do (body awareness), where the body moves 
(space awareness), how the body moves (qualities of 
movement), and how the body relates (relationships). 
Descriptions of basic locomotor skills, nonlocomo-
tor movements, and manipulative skills are included 
and accompanied with activities that can be used to 
develop these skills.

Chapter 4, “Exercise Concepts and Fitness Educa-
tion,” describes the role of the classroom teacher as a 
fi tness educator and how to implement fi tness educa-
tion in the classroom. Health risk factors are identi-
fi ed, and the physiology of movement and exercise 
is covered (cardiorespiratory system, musculoskeletal 
system, and body composition). NASPE guidelines on 
intermittent activity bursts are also addressed. This 
chapter includes many Quick Lessons for use in the 
classroom.

Chapter 5, “Planning for Children with Diverse and 
Special Needs,” describes children who have special 
needs (Reality Tours), in order to deepen the teach-
er’s understanding of various disabilities, and details 
the role classroom teachers play in educating chil-
dren with special needs. The book presents disability 
as one aspect of diversity and suggests ways teachers 
may reach all children. Specifi c physical, mental, and 
emotional disabilities are identifi ed, and the impact 
of those disabilities on the physical skills of children 

is discussed. Movement modifi cations and safety 
recommendations are identifi ed that allow children 
with special needs to participate fully in movement 
lessons.

Chapter 6, “Physical Education Curriculum,” identi-
fi es the characteristics of a quality elementary physical 
education program and discusses who is responsible 
for producing such a program. Physical education 
curriculum content (scope and sequence) is included 
as well as a framework for and examples of writing 
objectives for the physical education lesson. Assess-
ment theory and practice is covered in depth.

Chapter 7, “Managing and Teaching the Physical 
Education Lesson,” presents the mechanics of teach-
ing physical education lessons—teaching methods, 
organizing the lesson and the students, class manage-
ment techniques and discipline strategies that help 
children choose responsible behavior, and guidelines 
for providing effective feedback to students.

Chapter 8, “Curriculum Integration in the Class-
room,” discusses how integrating movement with 
other curricular subject areas may benefi t elementary 
school students. The role movement plays in learning 
is substantiated by citing brain-based research, and its 
implications for teachers are discussed. Examples of 
ready-to-use movement activities and games that can 
be integrated into various subject areas are listed and 
described.

Chapter 9, “Motivating Children to Be Physically 
Active,” presents ideas and information useful to moti-
vate children to be physically active now and through-
out their lifetime. Ideas include instilling feelings of 
motor skill competency, building intrinsic  motivation 
to be active, involving students in the teaching- 
learning process, and teachers being role models.

Chapter 10, “Sociological Aspects of Children Mov-
ing,” describes the socialization process as it applies 
to children in their role of being physically active and 
examines movement as a socializing agent. Teaching 
and assessing the social skills of sportsmanship, fair 
play, responsibility, and respect are covered. Inclu-
sion is discussed as a socialization issue, and diver-
sity issues (cultural, ethnic, gender, and disability) are 
identifi ed relative to the movement setting.

Chapter 11, “Creating a Physically Safe Move-
ment Environment,” identifi es the unique safety con-
cerns and legal issues relevant in situations where 
 children are involved in physical activities. Current 
“best practices” in selecting curriculum content and 
implementing instruction are discussed with specifi c 
recommendations for conducting physical activity in 
a safe manner. How to maintain safe indoor and out-
door movement environments is covered.
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Pedagogical Features 
and Learning Aids

The book provides many helpful pedagogical features 
and learning aids.

This icon in the text indicates that the material 
being discussed is supplemented with online 
video clips. The movement activities in the 

Video Clips are taught by a master teacher. The video 
clips are available in a low-resolution format for indi-
vidual viewing by students and instructors in the 
Online Learning Center (www.mhhe.com/kovar4e).

COMPLETE LESSON PLANS

At the end of the book, four units of physical 
education lesson plans with progressive lessons for 
specifi c grade levels are included. These lesson plans 
are complete and include NASPE standards, objec-
tives, activity descriptions (introductory activities, 
lesson focus activities, physical fi tness activities, clos-
ing activities), and assessments. Each lesson also has 
a classroom movement activity that corresponds to 
the objectives and content of the physical education 
 lesson. This combination demonstrates how classroom 
and physical education activities can work together to 
achieve movement objectives. Experienced physical 
education specialists, in conjunction with the authors, 
created these lesson plan units.

INSTANT ACTIVITY BOXES

Each chapter includes one or more Instant 
Activities that classroom teachers can use immediately 
with their students in the classroom. They are fl ex-
ible and include enough activities to fi ll 10–30 minutes 
of activity time (depending on the time available to 
the teacher). These appear in boxes throughout the 
chapters and are designed so the classroom teacher 
can simply read the activity description and teach the 
activity immediately, without much additional plan-
ning and preparation time. In some cases, the activ-
ity may require that you obtain equipment from the 
physical educator or reorganize the desks in the class-
room to create an activity space.

PedaChapter 12, “Recess as Quality Movement Time,” 
discusses the role and benefi ts of recess in the educa-
tional process. The primary emphasis of the chapter 
is how to help children construct their own quality 
recess time and still allow recess to be free play.

The book concludes with four units of lesson plans 
and six appendixes, which are described in detail in 
the section “Pedagogical Features and Learning Aids.”

New to the Fourth Edition

Key changes to the fourth edition include the 
following:

■ New mind–body connections: Coverage has been 
added throughout the text regarding (1) research 
on the positive effects of physical activity and 
exercise on the functioning of the brain and (2) a 
research review by the Centers for Disease Control 
and Prevention (CDC) on the positive associations 
between physical activity and student academic 
performance. 

■  Revised chapters: Chapter 1 makes a stronger 
case for why classroom teachers should provide 
physical activity for their students. It also includes 
2010 Shape of the Nation data. Chapter 2 includes 
updated information regarding skill demonstrations 
and feedback to accompany skill practice to 
improve acquisition of motor skills. Chapter 4 
specifi es the FITT principle as a way to organize 
and remember the principles of fi tness training and 
includes the CDC’s most recent (2008) Physical 
Activity Guidelines for Americans. Chapter 7 
contains clarifi cations of the various teaching 
strategies, as well as new websites with key 
information on establishing a caring community. 
Chapter 9 updates motivational suggestions based 
on new research in various motivational theories. 
Chapter 11 has an added section on documenting 
safety practices and additional information on 
the components of an emergency action plan to 
respond to injury situations.

 ■  Design change: In response to reviewers’ 
comments, Chapter 3 contains illustrations (at the 
intermediate and advanced levels) to show the 
typical performance of the basic motor skills. Each 
illustration shows the full movement sequence, 
from start to fi nish, for that particular skill. The 
illustrations replace the static photos showing skill 
performance at only one point in time.

New 
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Each chapter concludes with a

 ■ Summary.
 ■ List of suggested student activities.

The student activities include projects that help 
preservice elementary classroom teachers put the key 
concepts from the chapter into action. Many additional 
student activities (listed by chapter) are included in the 
Instructor’s Manual, which is available in the Online 
Learning Center (www.mhhe.com/kovar4e).

The Glossary at the end of the book defi nes the 
key terms and concepts identifi ed in each chapter. 
These key terms and concepts are bolded throughout 
the text.

HELPFUL APPENDIXES

The six appendixes provide important resource 
materials:

■ Appendix A, “Progressive Activities for Motor Skill 
Development,” includes dozens of activities 
desi gned to reinforce key components of the 
movement map.

■ Appendix B, “Rubrics for Locomotor and Manipula-
tive Skills,” provides 19 ready-to-use rubrics for 
assessing basic skills performance.

■ Appendix C, “Recess Games and Activities,” 
includes a variety of quality recess games and 
activities for elementary school children that can 
help build basic motor skills.

■ Appendix D, “Lesson Plan Resource Materials,” 
provides materials for selected lessons that appear 
in the text—including such items as animal move-
ment cards, physical education bingo pieces, and 
carpet square activity cards.

■ Appendix E, “Content Included in Each Movement 
Form,” contains a more in-depth listing than 
that provided in Chapter 6 of physical activities 
included in each movement form.

■ Appendix F, “Activity Listings by Grade Level,” 
contains an overall index of all the activities and 
lessons in the book organized by grade level. This 
appendix is also available from the book’s Online 
Learning Center as a downloadable Excel fi le; the 
activity listings can be sorted electronically by any 
category, including grade level, movement form, 
NASPE standard, activity location (classroom, 
playground, gymnasium), knowledge content, 
and integration area.

QUICK LESSONS, CLASSROOM 
LEARNING STATIONS, AND 
SPECIAL EVENTS

Each chapter ends with the following three types of 
lessons and activities: 

Quick Lessons: One or more Quick Lessons 
appear at the end of each chapter, with les-
son content that relates to chapter topics. 

Quick Lessons are designed primarily for use in the 
classroom and contain student objectives, activities, 
and assessments that guide classroom teachers in their 
lesson preparation and implementation. They provide 
future classroom teachers with ready-to-use move-
ment lessons. Quick Lessons are more in-depth than 
Instant Activities but less so than the fully developed 
physical education lessons presented at the end of the 
text. Quick Lessons indicate the NASPE standard the 
activity is designed to meet, as well as include hints 
on how to adapt the activities so that all students can 
be successful and on how to integrate the activities 
into subject areas such as math, science, and reading.

Classroom Learning Stations: At least one 
Classroom Learning Station plan appears 
at the end of each chapter. Each Learn-
ing  Station is tied to the specifi c content of 

the chapter and describes a learning area relating to 
 physical education that can be set up in a corner of 
the classroom. These Learning Station plans provide 
ready-to-use physical education content materials 
and physical activities that can be integrated into the 
classroom. The station may remain set up and usable 
for several weeks until each student or groups of stu-
dents have the free time to complete the specifi ed 
activities.

Special Events: A plan for a Special Event— 
an event that can be hosted by the elemen-
tary classroom teacher (for just one classroom 

or for several classrooms) that celebrates something 
related to physical education—appears at the end of 
each chapter.

ADDITIONAL LEARNING AIDS

Each chapter opens with a

 ■ Purpose statement.
 ■ List of objectives.
 ■ Scenario featuring a classroom teacher in a physical 

activity setting.
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Supplements

A comprehensive package of supplementary materials 
designed to enhance teaching and learning is avail-
able with Elementary Classroom Teachers as Move-
ment Educators.

ONLINE LEARNING CENTER 
www.mhhe.com/kovar4e

The Online Learning Center provides resources for 
both instructors and students.

For students, the Online Learning Center includes 
resources to help them succeed in the course and in 
their teaching experiences:

■ Learning objectives, self-quizzes, and glossary 
fl ashcards for review of key concepts and exam 
preparation.

■ Suggested portfolio activities and extensive links to 
help students expand their personal collection of 
teaching resources and experiences.

■ Video clips of sample activities from the text, taught 
by a master teacher, which provide models of 
excellence and many teaching tips to help students 
become better movement educators.

For instructors, the Online Learning Center 
includes:

■ Instructor’s Manual with a sample syllabus, student 
objectives, key terms, chapter summaries, chapter 
outlines, suggested classroom learning activities and 
student assessment activities, and recommended 
readings.

■ PowerPoint slides with key lecture points.
■ Image bank with photos and illustrations from the 

text in digital format.
■ Test bank with true/false, multiple-choice, and 

short-answer questions.
■ Video clips of sample activities from the text, taught 

by a master teacher; the videos are accompanied 
by instructor notes and discussion questions.

COURSESMART eTextbooks

This text is available 
as an eTextbook from 
CourseSmart, a new way 
for faculty to fi nd and 

review eTextbooks. It is also a great option for stu-
dents who are interested in accessing their course 

Supp materials digitally and saving money. CourseSmart 
offers thousands of the most commonly adopted text-
books across hundreds of courses from a wide variety 
of higher education publishers. It is the only place 
for faculty to review and compare the full text of a 
textbook online, providing immediate access without 
the environmental impact of requesting a print exam 
copy. At CourseSmart, students can save up to 50 
percent off the cost of a print book, reduce their impact 
on the environment, and gain access to powerful Web 
tools among for learning, including full text search, 
notes and highlighting, and e-mail tools for sharing 
notes classmates. For further details contact your sales 
representative or go to www.coursesmart.com.

MCGRAW-HILL CREATE
www.mcgrawhillcreate.com

Craft your teaching resources to match the way you 
teach! With McGraw-Hill Create, you can easily rear-
range chapters, combine material from other content 
sources, and quickly upload content you have writ-
ten, such as your course syllabus or teaching notes. 
Find the content you need in Create by searching 
through thousands of leading McGraw-Hill textbooks. 
Arrange your book to fi t your teaching style. Create 
even allows you to personalize your book’s appear-
ance by selecting the cover and adding your name, 
school, and course information. Order a Create book 
and you’ll receive a complimentary print review copy 
in three to fi ve business days or a complimentary elec-
tronic review copy (eComp) via e-mail in about one 
hour. Go to www.mcgrawhillcreate.com today and 
register. Experience how McGraw-Hill Create empow-
ers you to teach your students your way.

Additional supplements and packaging options are 
available; check with your local sales representative 
for more information.
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