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Preface

This edition has the same purpose as its predecessors—namely, to combine economic 
theory and application in an up-to-date, accessible, and appealing way. When I first decided 
to write Understanding Economics: A Contemporary Perspective, my aim was to use my years 
of undergraduate teaching to write a text that could engage first-year students and help 
them realize the power of economic theory in explaining the practical aspects of their 
lives. I hope this new edition is as successful as the first three in accomplishing this goal.

What’s New in the Fourth Edition?
The favourable reception of the previous editions led several instructors and students 
to make valuable criticisms and suggestions for change. I have incorporated many of 
these suggestions in this new edition. For example, material has been added to Chapter 
3 on the connection between elasticity and excise taxes. This makes it easier for instruc-
tors who wish to deal in greater depth with the incidence of excise taxes before this 
topic is re-introduced in the discussion of spillover effects. In Chapter 6, material has 
been added on game theory—including a new Advancing Economic Thought article 
on Thomas Schelling. This allows instructors to deal in greater depth with the variety of 
theoretical approaches that exist to analyze oligopolistic markets. In Chapter 7, material 
has been added on welfare economics, allowing instructors to deal with new associated 
topics such as producer surplus and deadweight loss.

These changes have been made without expanding the book’s size—a com-
mon problem with fourth editions. Indeed, this new edition is shorter than the third. 
Material appearing in the previous edition that was ignored by the vast majority of users 
has been deleted. This has been achieved by reducing discussions of the operation of 
resource markets (condensed and moved to an appendix at the end of Chapter 5), wages 
and their determinants (condensed and moved to the body of Chapter 7), income dis-
tribution (no longer a separate chapter, but now condensed and moved to the body of 
Chapter 7), the theory of economic growth and its application to Canada (condensed 
and moved to the body of Chapter 10), and the discussion of economic development 
(moved to the Online Learning Centre).

The book’s organization is comparable with that of the third edition, with several 
notable exceptions. 

Specific Changes in the Fourth Edition
There are two fewer chapters than before, with an appendix in Chapter 5 in this edi-
tion incorporating a condensed discussion of the operation of resource markets, which 
was previously the main focus of a separate chapter. Chapter 7 incorporates material 
that was previously interspersed in various chapters, and Chapter 10 incorporates a 
condensed discussion of economic growth that was previously the focus of a separate 
chapter.
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Key graphs throughout the text—such as Figures 4.7 and 14.1—have been 
enlarged to increase their ease of use for readers.

Specific chapter-by-chapter changes include:

Part 1
Chapter 1’s discussion of traditional economies has been extended, as has its discussion 
of the moral and political underpinnings of economic goals.

Chapter 2’s explanation of the cause of a price change resulting from a shortage 
has been expanded.

Chapter 3’s discussion of the benefits and costs of rent controls has been extended. 
The chapter no longer includes a discussion of spillover effects (moved to Chapter 7). 
Instead, it incorporates a new discussion of the incidence of excise taxes. The material 
in the chapter’s former Advancing Economic Thought article on Alfred Marshall has 
been moved to Chapter 7. It has been replaced by the article on Karl Marx and the 
labour theory of value, which previously accompanied Chapter 5.

Part 2
Chapter 4’s description of the derivation of the long-run average cost curve from a 
range of short-run average cost curves has been extended and new material has been 
added on identifying the horizontal coordinates of points on the marginal cost curve. 
Additional numerical questions have been added at the end of the chapter, and the 
discussion of corporate bankruptcies in the Advancing Economic Thought article on 
John Kenneth Galbraith has been updated.

Chapter 5 is accompanied by a new appendix summarizing the operation of 
resource markets, which was previously part of a separate chapter. Its Advancing 
Economic Thought article is now on Joseph Schumpeter, moved from Chapter 6.

Chapter 6 incorporates new material on game theory, as well as a new Advancing 
Economic Thought article on Thomas Schelling.

Chapter 7 incorporates material previously found in various chapters—discus-
sions of spillover effects, consumer surplus, wages and their determinants, and income 
distribution—as well as new material on welfare economics, including a discussion of 
producer surplus and deadweight loss. The discussion of income distribution has been 
expanded with a treatment of the Gini coefficient.

Part 3
Chapter 10 now incorporates material on economic growth in Canada, which was 
previously part of a separate chapter. New questions have been added to the chapter 
appendix.

New questions have also been added to the appendix of Chapter 11.
New material has been added to Chapter 13 on the Bank of Canada’s inflation 

targets, and a new question at the end of the chapter deals with the Bank’s definition 
of core inflation.

Part 4
The material on the relationship between the balances on Canada’s current account 
and its capital and financial accounts in Chapter 14 has been updated, and new ques-
tions dealing with the capital and financial accounts have been added to the end of 
the chapter.
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At several points in Chapter 15, the discussion has been updated to take account of 
the heightened roles being played by China and India in global trade. Finally, the article 
on Nuala Beck and the New Economy that accompanied the final chapter (Chapter 
17) in the previous edition has been moved to the end of Chapter 15, and the article 
on John F. Helliwell and globalization that it replaces has been moved to the Online 
Learning Centre.

Current Issues
As did its predecessors, this edition also explores important current issues. After all, 
economics is part of daily life—in the choices we make, in the decisions of communi-
ties, governments, and businesses, and in the media. While developing the theoretical 
framework of economics, Understanding Economics offers real-world examples and 
explores current economic issues. Articles, essays, and interviews stimulate critical 
thinking, research, application, and more. By providing a balanced and wide range 
of perspectives, these elements encourage students to evaluate and debate economic 
issues for themselves. 

The Sideline articles, both in the book and at the book’s Online Learning Centre, deal 
with a wide range of economic issues—for example, the debate over the Bank of Canada’s 
zero-inflation policy, and the increasing significance of cross-border financial flows. 

Within each chapter, Advancing Economic Thought details the ideas of an influ-
ential thinker of the past or the present and allows students to judge their contemporary 
relevance. So, for example, Adam Smith’s defence of private markets, Karl Marx’s theory 
of capitalist exploitation, and Thomas Malthus’s treatment of population growth are fea-
tured, as well as David Foot’s treatment of demographic change, Paul Romer’s innovative 
view of economic growth, and Nuala Beck’s analysis of the “new economy.” 

PART 1    Working with Economics
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For the Public Good

The Economic Role 
of Government
So far, we have looked at some of the ways 
government intervenes in private markets. But 
in mixed economies, such as Canada’s, govern-
ment also has an independent economic role. In 
Canada, this role is a relatively recent creation. 
Before the 1930s, federal and provincial govern-
ments maintained the legal system and provided 
education up to the secondary school level. But 
health care and universities were left largely in 
the hands of the private sector, and unemploy-
ment insurance was not available. In comparison 
to the present, a laissez faire attitude character-
ized the relationship between the public sector 
and the business sector.

Change began with the Great Depression of 
the 1930s. Faced with widespread unemployment 
and deprivation, government officials were forced 
to attend to the economic welfare of Canadian 
citizens. From the 1930s to the 1990s, the role 
of Canadian governments continued to expand. 
Now, the public sector in Canada provides a host 
of programs: payments to adults with children, 
retirement funds for the elderly, insurance for 
unemployed workers, welfare payments for those 
who cannot work, subsidies for higher education, 
free health care, free schooling, and subsidized 
public housing for low-income families. These 
programs are provided by all three levels of gov-
ernment, though the federal and provincial gov-
ernments take the leading role.

Federal Spending Programs
There are four main federal spending programs 
for households. These are known as transfer pay-
ments, since funds are transferred as a way of 
increasing households’ economic welfare rather 
than in exchange for products or the supply of 
resources. The Seniors Benefit provides monthly 
payments to Canadian residents 65 years and 
over, with higher dollar amounts for those with 
the lowest incomes. The Child Tax Credit provides 
payments to low-income parents of children 
under 18 years old. Employment Insurance (EI) 
is a federally run insurance program, funded 
by compulsory contributions from employees 
and their employers, to aid people unemployed 

because of layoffs, temporary sickness, or the 
birth or adoption of a child. Finally, the Quebec 
and Canada Pension Plans (QPP and CPP) provide 
workers in Quebec and the rest of Canada with 
payments after retirement, financed by com-
pulsory contributions from employees and their 
employers.

Other Spending Programs
Provincial and territorial governments finance the 
costs of health care, provide subsidies for post-
secondary education that translate into reduced 
tuition fees for students, and (with the help of 
municipalities) offer welfare services to single-
parent families with low incomes, individuals 
who are unable to find work due to disabilities, 
and families in crisis. Under the Canada Health 
and Social Transfer (CHST), the federal govern-
ment pays for a portion of these costs by provid-
ing cash grants and personal income tax revenues 
to provincial and territorial governments.

Figure A shows the expenditures of the three 
levels of government. For the federal govern-
ment, the most important category of expendi-
ture is transfer payments to persons, followed by 
transfer payments to provinces and local govern-
ments. The expenditures of provincial and local 
governments are more heavily weighted towards 
purchases of goods and services, although trans-
fers to persons are also an important component 
of total provincial spending.

Taxation
To pay for their spending, Canadian govern-
ments use five main types of taxation: personal 
income taxes, sales taxes, excise taxes, property 
taxes, and corporate income taxes.

Personal Income Taxes
Personal income taxes are collected by the fed-
eral government, proceeds being shared with 
the provinces and territories (except in Quebec, 
where federal and provincial income taxes are 
collected separately). Households pay taxes not 
only on their income from supplying resources 
but also on any transfer payments they receive. 
Households also pay income tax on capital gains, 
which are earnings from selling an asset, such as 
a bond or a piece of land at a higher price than it 
was purchased for.

Households may be allowed a variety of 
deductions (such as contributions to registered 

THE GAMES PEOPLE PLAY

Thomas C. Schelling and Game Theory 

Schelling and His Influence
Thomas C. Schelling, an emeritus professor at the University of Maryland, is best known 
for his contributions to game theory, which won him, as well as Israeli mathematician 
Robert Aumann, the Nobel Prize in Economics in 2005. After studying economics at 
the University of California at Berkeley and then at Harvard, Schelling carved out an 
academic career first at Yale and then at Harvard, while also involved with government 
and research institutes. 

This was a time when game theory was still relatively new and largely confined to 
the mathematical sphere, thanks to its creators, mathematicians John von Neumann and 
Oskar Morgenstern as well as others, such as John Nash, subject of the Academy Award-
winning movie A Beautiful Mind. Schelling transformed game theory by concerning 
himself less with mathematical details, and more with the nuances of human perception 
and interaction. In doing so, he helped ensure that game theory became an integral part 
of economic thinking – not just in the analysis of oligopolistic behaviour, but wherever 
strategic game-playing occurs.

The Case of Military Strategy
Schelling first became famous for employing game theory in the area of military strat-
egy—a field of study with more than a few similarities to the study of economic rivalry. 
While finishing his doctoral degree, he worked on the Marshall Plan—the far-sighted 
American program that helped rebuild war-ravaged Europe after 1945. This experience 
led to a stint as an adviser to American president Harry Truman at the beginning of the 
1950s. Schelling was fascinated by the dynamics of the nuclear arms race that was being 
played out at that time between the United States and the Soviet Union. While most 
commentators were condemning the arms race as irrational, given that both nations 
were accumulating nuclear arsenals far in excess of the amounts needed to destroy one 
another, Schelling utilized game theory principles to delve into what he argued were the 
rational motivations of the two superpowers—motivations that involved not just rivalry 
but implicit co-operation between the two countries as well.

Until his analysis, outlined in his 1960 classic The Strategy of Conflict, the American 
military establishment focused its military spending on building the capacity to launch a 
nuclear attack, presuming it could do so before any nuclear attack by the Soviet Union. 
Schelling showed that the most effective deterrence came from something quite dif-
ferent: the capacity to retaliate effectively to an initial attack. To make the case for this 
second-strike capability, he cited the example of two gunfighters in a threatened shoot-
out: “if both were assured of living long enough to shoot back with unimpaired aim,” 
he noted, “there would be no advantage in jumping the gun and little reason to fear 
that the other would try it.”1

To deter a surprise attack by the other side, Schelling counselled an emphasis on 
“the safety of weapons rather than the safety of people.”2 As heartless as this strategy 
seems, it helped ensure that nuclear weapons were not used by either of the two super-
powers during the entire Cold War. In other words, the nuclear standoff did reach a 
stable equilibrium of mutual deterrence for over 50 years. For this, Schelling deserves 
some of the credit.

Thomas C. Schelling
Source: Courtesy of Thomas C. 
Schelling

ADVANCING
ECONOMIC
THOUGHT
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In addition, each chapter includes several points for discussion called Thinking 
about Economics—many with a contemporary focus on new technologies and 
the Internet—which help students interpret and apply the concepts they are learning 
through a question-and-answer format.

Emphasis on Skills
Application is the key to effective learning. So that students have ample opportunity to 
apply the knowledge they acquire, this text emphasizes skills throughout. As an initial 
review and a resource to return to for direction and hints, the Skills Resource focuses 
on the basics of critical thinking, the use of economic language and visual materials, 
research, and ways of presenting findings. For example, this resource guides students in 
evaluating their own work or that of others to see that it is precise, logical, and con-
sidered; it reviews interpreting and creating tables and graphs; it illustrates economic 
forecasting; it lists possible resources; it discusses the use of the Internet as a research 
tool; and it supports essay-writing and debating. 

In the body of each chapter, issues relating to the use of Economics as a second 
language are highlighted. 

Questions appear at the end of each chapter, as well as at the end of all supplementary 
articles. Policy discussion questions (at the end of most chapters) deal with practical 
issues in the application of economic thinking to day-to-day politics. Selected Internet 
Application Questions provide practice in using economics-related resources on the 
Internet. 

xxi

Understanding Economics requires that you interpret, analyze, and apply information. Use 
this general resource first to review the skills you will need and then—as you venture 
further into Understanding Economics—for direction and helpful hints.

The Basics of Critical Thinking
Information, ideas, and opinions abound. Whether you are interpreting and analyzing 
the work of others or developing your own observations, opinions, and arguments, you 
must use critical thinking skills. Critical thinking involves precise meaning, logic, and 
consideration of values and perspectives. Evaluate your work and that of others against 
these basics.

PRECISE MEANING

The rule “Say what you mean and mean what you say” can be applied to all subjects 
and topics. Keep in mind these questions: What don’t I understand? Can I paraphrase 
this? What really is the point? What might confuse the audience? Where is the meaning 
clear? Where is it murky? 

See that writers are using terminology precisely or define terms in their writing. 
In your own work, use the standard definition that is appropriate to the subject or dis-
cipline. If the meaning might be unclear, clarify it.

Statistics can be a particular trouble-spot. With every statistic you use or come 
across, ask yourself the following: What information is this giving? What definitions 
are used? What is the basis of this information (for example, a broad study or a small 
sample)? How is this relevant to the discussion? How have the numbers been treated? 
What other factors should be taken into account? What relationships can I see? 

See that a statistic means what you think it does and use it with care. For example:

• A measure differs from an indicator. For example, the measure of gross domestic 
product indicates living standards. The measure of body temperature indicates physical 
health.

• Average differs from median. An average (sometimes known as an arithmetic 
mean) is the sum of all the values divided by the number of values. The median is 
the middle value in any group of values. For three hourly wages (of $5, $10, and 
$30), the average wage is $15, but the median wage is $10.

• Also, an average differs from a marginal value. The latter represents the change in 
some total value, such as cost. For example, if a business’s costs rise from $100 to 
$110 when it produces new unit of output, the associated marginal value—in this 

Skills Resource

3CHAPTER 1    The Economic Problem

1.1 What Economists Do 

The Economic Problem
Every day, we make choices to meet our wants. Wants vary widely from person to per-
son; we may have a special preference for ice-cream sundaes or chocolate cakes, rock 
concerts or classical recitals, computer games or comic books. Because we face so many 
choices, the sum total of wants is virtually unlimited. Our resources, however, are not. 
Thus, we have the economic problem.

economic problem: the 
problem of having unlimited 
wants but limited resources 
with which to satisfy them

The limited nature of resources—or scarcity—requires that we make choices 
based on both noneconomic factors, such as the need for security, and economic fac-
tors. For many individuals, time and money are most scarce. For societies as a whole, 
it is the basic items used in all types of production, known as economic resources, 
that are scarce. These resources come not only from nature but also from human effort 
and ingenuity. Economic resources are often categorized as natural resources, capital 
resources, and human resources.

NATURAL RESOURCES

Natural resources represent nature’s contribution to production. These resources 
include not only land—used for farms, roads, and buildings—but also raw materials, 
such as minerals and forests. As well, natural resources include useful natural processes, 
such as sunlight and water power.

CAPITAL RESOURCES

In economics, the term capital resources, or capital, refers to the real assets of an 
economy—the processed materials, equipment, and buildings that are used in pro-
duction. An example is a newspaper printing plant and its printing presses, as well 
as the processed inputs—paper and ink—used to make newspapers. Therefore, the 
term “capital” has a special meaning in economics. As economic resources, capi-
tal resources do not include financial capital, such as stocks and bonds. A person’s 
shares in Bombardier, for example, do not add to the economy’s stock of real capital. 
Similarly, the bonds issued by a company, such as Bell Canada, are viewed as financial 
capital by their holders, but not as real capital by economists.

economic resources: basic 
items that are used in all 
types of production, includ-
ing natural, capital, and 
human resources

natural resources: the 
resources from nature that are 
used in production, including 
land, raw materials, and natu-
ral processes

capital resources: the pro-
cessed materials, equipment, 
and buildings used in produc-
tion; also known as capital

Gandhi’s statement reveals a way the economic prob-
lem can be solved without the help of economics—by 
curbing our selfish wants. Is such a scenario feasible? 
In some cultures, and for idealistic individuals or small 

groups, it can be. However, attempts to control the 
wants of large groups of people have tended to be 
spectacular failures.

THINKING ABOUT ECONOMICS

The famous Indian statesman M.K. (Mahatma) Gandhi once said, “There is 
enough for the needy, but not for the greedy.” What are the implications of this 
statement for the economic problem?

Question
What are some examples of societies that have tried to curb individual wants?

 1.1LO
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Study Aids
To make Understanding Economics inviting and engaging for students, care has been taken 
to present the text in a clear and readable style and to use an appealing design. At the 
same time, a variety of features make this text user-friendly. Every chapter begins with 
Learning Objectives, which introduce the content students are to learn and which are  
reinforced with an icon throughout the body of the text where concepts are covered.  

Then, each Brief Review summarizes key ideas, while margin notes define key 
terms highlighted in the text. These terms are listed at the end of each chapter 
under the heading Key Concepts for review and are defined again in a consolidated 
Glossary at the end of the book for easy reference. Following each Brief Review are 
Practice Questions whose answers appear in the Online Learning Centre. Because 
interpreting graphs is a challenge for many students, virtually all graphs are paired 
with tables so that it is possible to see at a glance how they are plotted. This tech-
nique not only makes graphs easier to interpret but also helps students appreciate the 
usefulness of visual aids in presenting economic information. Lastly, an Index helps 
students access the text in a variety of ways. 

Demand 
and 
Supply

Each day, we buy an assortment of goods and services—a meal, a snack, maybe a magazine. 
What determines the price of the french fries we buy at lunchtime? the selection of choc-
olate bars we find at our local variety store? the types of articles we see in the magazines 
we read? The answer to all these questions is demand and supply. In this chapter, we will 
study the impact of these two forces on our daily lives by analyzing how they operate in 
individual markets. We will also see how the “invisible hand” of competition coordinates 
the plans of buyers and sellers through the interaction of demand and supply.

LEARNING OBJECTIVES

Teach a parrot to say demand and supply, and you’ve 
created an economist.

—An old joke

C H A P T E R  2 

In this chapter, you will:

1 consider the nature of demand, changes in quantity demanded, changes in 
demand, and the factors that affect demand

2 examine the nature of supply, changes in quantity supplied, changes in sup-
ply, and the factors that affect supply

3 see how markets reach equilibrium—the point at which demand and supply 
meet

Elasticity and Linear Demand Curves
It is possible to calculate the price elasticity for various ranges along a linear demand 
curve. A linear demand curve’s slope is constant, given the definition of slope as the 
change in price over change in quantity demanded—the “rise” over the “run.” We can 
see this in Figure 3.6, which shows a hypothetical market demand curve for sodas. 
Anywhere along this curve, quantity demanded rises by 1 million sodas for each $1 
drop in price, giving a slope of –1 millionth. But the curve’s elasticity coefficient, 
which is the ratio of the relative changes in quantity demanded and price, varies as we 
move along the curve. Between prices $5 and $4, the coefficient has a value of  (–)9. 
Then, for each new lower pair of prices, the coefficient drops—to 2.33 (between $4 
and $3), 1 (between $3 and $2), 0.43 (between $2 and $1), and finally 0.11 (between 
$1 and $0).

The reason for the varying values of price elasticity is that at high prices (such as 
$5 and $4), the $1 price change is made smaller when dividing by average price ($4.50). 
At the same time, the change in quantity demanded (1 million sodas) is made larger 
when compared with average quantity demanded (500 000). The result is an elasticity 
coefficient greater than 1, with the curve being elastic in its upper range. But further 
down the demand curve, the relationship between price and quantity is reversed. At 
low values of price (such as $1 and $0), the same $1 price change is made larger when 
compared with average price ($0.50), while the high values for quantity demanded (4 
million and 5 million sodas) mean the change in quantity demanded of 1 million sodas 
is made smaller relative to the average quantity (4.5 million sodas). The elasticity coef-
ficient is, therefore, less than 1, and the curve is inelastic in its lower range. Finally, in the 
curve’s middle range, the relative changes in price and quantity demanded just balance 
one another so that the curve in this range is unit-elastic.

The implication of this illustration is clear: it is best to be careful when referring to 
a linear demand curve as either elastic or inelastic.

Figure 3.6   Elasticity and a Linear Demand Curve

The slope of this linear demand curve is always –1 millionth. But at any price range above $3, this linear demand curve is elastic, 
with a price elasticity (ed) greater than 1. Between prices $3 and $2, the curve is unit-elastic, given an ed equal to 1. Finally, at 
any price range below $2, the curve is inelastic, and ed is less than 1.
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Technology Solutions
ONLINE LEARNING CENTRE

More and more students are studying online. That is why we offer an Online Learning 
Centre (OLC) that follows Understanding Economics chapter by chapter. You don’t 
have to build or maintain anything, and it’s ready to go the moment you and your 
students type in the URL:

www.mcgrawhill.ca/olc/lovewell

As your students study, they can refer to the OLC web site for benefits such as:

• Internet Application Questions • Link to Σ−STAT and CANSIM II
• Annotated Web Links  database 
• Globe and Mail Headline Links • Current Issues Exercises
• EconGraph Tool Kit • Answers to Thinking About Economics
• Online Tutor • Answers to Practice Questions
• Key Terms and Searchable Glossary • Sideline Articles

Remember the Understanding Economics OLC content is flexible enough to use with any 
course management platform currently available. If your department or school is already 
using a platform, we can help. For information on our course management services, 
contact your iLearning Sales Specialist or see “Superior Service” on page xvii.

COURSE MANAGEMENT

PageOut McGraw-Hill Ryerson’s course management system, PageOut, is the easiest 
way to create a web site for your economics course. There is no need for HTML cod-
ing, graphic design, or a thick how-to-book. Just fill in a series of boxes in plain English 
and click on one of our professional designs. In no time, your course is online!
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For the integrated instructor, we offer Understanding Economics content for complete 
online courses. Whatever your needs, you can customize the Understanding Economics 
OnLine Learning Centre content and author your own online course materials. It is 
entirely up to you. You can offer online discussion and message boards that will comple-
ment your office hours, and reduce the lines outside your door. Content cartridges are 
also available for course management systems, such as WebCT and Blackboard. Ask 
your iLearning Sales Specialist for details.

Superior Service
Service takes on a whole new meaning with McGraw-Hill Ryerson and Understanding 
Economics. More than just bringing you the textbook, we have consistently raised the 
bar in terms of innovation and educational research—both in economics and in edu-
cation in general. These investments in learning and the education community have 
helped us to understand the needs of students and educators across the country, and 
allowed us to foster the growth of truly innovative, integrated learning.

Integrated Learning Your Integrated Learning Sales Specialist is a McGraw-Hill 
Ryerson representative who has the experience, product knowledge, training, and sup-
port to help you assess and integrate any of our products, technology, and services into 
your course for optimum teaching and learning performance. Whether it’s helping your 
students improve their grades, or putting your entire course online, your iLearning Sales 
specialist is there to help you do it. Contact your iLearning Sales Specialist today to 
learn how to maximize all of McGraw-Hill Ryerson’s resources!

iLearning Services McGraw-Hill Ryerson offers a unique iService package 
designed for Canadian faculty. Our mission is to equip providers of higher education 
with superior tools and resources required for excellence in teaching. For additional 
information, visit www.mcgrawhill.ca/highereducation/iservices or contact your local 
iLearning Sales Specialist.

Teaching, Learning & Technology Conference Series The educational 
environment has changed tremendously in recent years, and McGraw-Hill Ryerson 
continues to be committed to helping you acquire the skills you need to succeed in 
this new milieu. Our innovative Teaching, Learning & Technology Conference Series 
brings faculty together from across Canada with 3M Teaching Excellence award win-
ners to share teaching and learning best practices in a collaborative and stimulating 
environment. Preconference workshops on general topics, such as teaching large classes 
and technology integration, will also be offered. We will also work with you at your 
own institution to customize workshops that best suit the needs of your faculty.

Ancillaries
FOR THE INSTRUCTOR 

Instructor’s Online Learning Centre
The OLC at www.mcgrawhill.ca/olc/lovewell includes a password-protected web site 
for Instructors. The site offers downloadable supplements and PageOut, the McGraw-
Hill Ryerson course web site development centre.
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Instructor’s CD-ROM
This CD-ROM contains all the necessary Instructor Supplements, including:

• Instructor’s Manual Written by the author, this useful manual offers a range of 
teaching and testing aids.

• Computerized Test Bank Written by the author, this test bank contains more 
than 900 multiple-choice questions categorized by level, type, and topic. The test 
bank is available in the latest Diploma test-generating software, ensuring maximum 
flexibility in test preparation, including the reconfiguring of graphing exercises. 
This Brownstone program is the gold standard of testing programs.

• Microsoft® PowerPoint® Presentation Prepared by the author, contains 
animated illustrations along with a detailed, chapter-by-chapter review of the 
important concepts presented in the book. 

FOR THE STUDENTS

iStudy written by Brenda Gayle-Anyiwe, Seneca College. Open 24 hours a day so you 
can study when you want, how you want, and where you want.

Many students find study guide materials to be indispensable in helping to under-
stand the course material being learned. iStudy (the interactive study guide) will help 
students meet their goals by testing their cumulative understanding of the material 
they are studying. This will help students assess their mastery of the concepts they are 
learning.

Each chapter in iStudy contains Chapter Highlights keyed directly to the textbook 
chapter organization, headings and subheadings, a list of key concepts, fill-in-the-blank 
and true/false questions, multiple-choice questions, and short-answer questions. The 
answers and grading are provided automatically when the student clicks the Submit 
button. iStudy also contains the “Interactive Graphs” feature, which depicts major 
graphs and instructs students to shift the curves, observe the outcomes, and derive rel-
evant generalizations. 

iStudy comprises a superb “tutor” for students. To see a free sample chapter, go 
to the Online Learning Centre at www.mcgrawhill.ca/olc/lovewell. Full access can be 
purchased at the textbook Online Learning Centre or by purchasing a pin-code card 
through your campus bookstore. Please contact your iLearning Sales specialist for addi-
tional information regarding packaging access to iStudy with the student text.

Student Online Learning Centre See Technology Solutions on page xvi. 

∑-STAT is Statistics Canada’s education resource that allows you to view socioeco-
nomic and demographic data in charts, graphs, and maps. Access to ∑-STAT and 
the CANSIM II database is made available from this web site by special agreement 
between McGraw-Hill Ryerson and Statistics Canada to purchasers of the Lovewell 
textbook. Please visit the Online Learning Centre for additional information.
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